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"By Human Engineering! mean the science and art of 
directing the energies and capacities of human beings 
to the advancement of human weal, (p, 1) 

"Production is essentially a task for engineers; 
it essentially depends upon the discovery and the application of 
natural laws, including the laws of human nature. 

"I fiiman Engineering will embody the theory and practice— 
the science and art— of all engineering branches united 
by a common aim—the understanding and 
welfare of mankind, (pp. 6-7) 

"The task of engineering science is not only to know, 
but to know how." (p. 11) 


Korzybski, 1921 
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Foreword 

by Wyatt L. Wood small, PluD. 


Figuring Out People: Design Engineering With Meta-Programs fills a 
serious void in the literature of Neuro- Linguistic Programming, Meta- 
Programs allow us L a understand human behavior and human differences, 
I'.ven more importantly, they reveal to us how we may vary our own 
behavior and communications to become more successful in relating to and 
c h anging ou r own, a nd o i lie r p eo p I e's, beh a v i or an d mod els of the w o r I d, 

Meta-Programs are probably the greatest contribution the field of NLP has 
made to understanding human differences. Only by understanding and 
appreciating human differences can we begin to respect and support other 
people whose models of the world differ dramatically from our own. Only 
by understanding human differences can we begin to replace animosity 
with understanding and antagonism with compassion. Only once we 
realize that other people are not just behaving the way that they do in order 
to spite us, but because that is their fundamental pattern can we begin to 
replace conflict with cooperation. Unfortunately, until recently there has 
been very little written in the field of NLP on this highly important area, I 
am excited about the authors' outstanding contribution to this area which 
Lies at the heart oi NLP. 


I was already interested in the general area of human typology when E 
began my NLP training in 1981. 1 was trained and certified in the Myers- 
Briggs type Indicator' and had learn ed th e Hrmeagram Per sona I i ty Mod el 
from the Arica Institute before 1 came to NILP. 1 inquired curiously to see if 
NLP has similar personality models and felt excited to find that it did, 

I first learned Meta-Programs in 1982 from my NLP teachers Anne Linden 
and Frank btnss. I also had the good fortune to attend Roger Bailey's 
training on his IPU Profile. 1 then learned the Clare Craves Value Model 
(1984) from Chris Co wen and Don Beck. 1 was excited about all of these 
powerful models to explain human similarities and differences and took 
every opportunity that I could to tell others about them. 

Anthony Robbins was one of the first people I taught them to. I met Tony 
at a modeling training of John Grinder's in September of 1983, 1 got lony 
i nvoIved in a modeI ing projecf tha 11 was engaged in on pistol shooting for 
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the US Army. As Tony and I became friends, I taught him all of the NLP 
Master Practitioner patterns including Meta-Programs and values. Later, I 
assisted Tony in teaching his first NLP Professional Certification Training 
(Feb. 1985). ‘ 

During the Second Certification Training (Sept. 1985), we added a Master 
Professional I rack. There in Colorado, 1 taught both Meta-Programs and 
values and met my three most senior students: Marvin Oka, Richard Diehl, 
and Tad James. Next, 1 taught a NLP Practitioner and Master Practitioner 
Training in Honolulu, Hawaii to a class that consisted of Tad and Ardie 
James, Marvin Oka, and Richard Diehl. Soon all of these people felt as 
excited as I did about the Myers-Briggs'*, Meta-Programs, and the Graves 
Values Model. 

Tad and Ardie began to use Meta-Programs in their business with excellent 
results. This led to the collaboration between the Jameses and myself to 
develop the Meta Programs and Values Inventory and the material on 
Meta-Programs and values that was published in Time Line Therapy and 
the Rasis of Personality. My wife Marilyne and I have spent the last decade 
applying Meta-Programs and values in business, performance enhance¬ 
ment, and therapy. Marilyne and I have recently finished a book on the 
application of Meta-Programs in business. People Pattern Power, and a 
book on the applications of values to society. 

I find it very gratifying to see Michael Hall and Bob Bodenhamer—who are 
two people 1 helped to train—become as excited as I am about Meta- 
Programs. It is even more gratifying to me that they have accepted my 
admonitions: "NLP does not end with John Grinder and Richard handler" 
and, "It is up to all of us to further advance the field." They have accom¬ 
plished this in this excellent book. 

The authors have immersed themselves in Nl P and Meta-Programs and 
also in General Semantics and the latest developments in cognitive 
psychology and therapy. It is refreshing to find that the authors are not just 
cocooned in the field of NLP, and that they have extensively studied the 
origins of NLP in General Semantics as well as other disciplines that bear 
on NI P and its application in the real world. 

I have had the privilege of knowing both authors for several years and one 
thing that has impressed me about both of them is their integrity, their 
compassion, and their dedication to applying and expanding NLP into 
areas of the world where it has not traveled previously. This has not come 
easy. Both have made major sacrifices to pursue their interests in NLP. 
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While all too often readers may assume that somehow books just happen, 
they don't. Nor is this bonk an accident. It has resulted from long, hard 
work and study and a great deal of sacrifice and dedication to the field of 
IM1 P on the part of both of its authors. For this they deserve our gratitude 
and thanks. 

Figuring Out People is unique in several ways. First, it explains the origins 
of Meta-Programs and places them in the larger context of human growth 
and change. Secondly, it provides an in-depth discussion of Meta- 
Programs; and thirdly, it expands on the field of Meta-Programs and makes 
a significant new contribution to the field. I will briefly touch on each of 
these points. 

Figuring Out People has an excellent discussion on the origin and history 
of the development of Meta-Programs in NLP It also places some very 
i mportan L frames around Meta-Frogra ms. NLP essentia lly involves a 
process ol "de-nomjnalization" and the authors begin their study by 
denominating both "personality” and "'Meta-Programs." They make the 
crucial point that Meta-Programs deal riot with what people are , but with 
how they function. 

Figuring Out People presents an excellent typology of Meta-Programs. You 
can classify people in many different ways. The critical question remains, 
"Is the classification useful?” We have only 5-to9 chunks oi attention, and 
with 51 Meta-Programs to be considered, it would be easy to get lost, The 
auEhors help us to avoid overload by chunking Meta-Programs into five 
categories (le. mental, emotional, volitional, external response, and met a). 
This approach provides both a valuable contribution to the typology of 
Meta-Programs themselves and a very useful map to help us sort out these 
powerful patterns. For each of the 51 Meta-Programs they have provided 
valuable information on how to elicit and apply, the appendices to the 
book are extremely helpful, and I suggest that the reader familiarize 
himself with them at the beginning, since they serve as an excellent guide 
to the text. Also they are invaluable for future reference in eliciting and 
utilizing Meta-Progra ms. 

Perhaps the most exciting part of Figuring Out People is the majoi contri¬ 
bution that it makes to the development and expansion of Meta- 
Programs. I have already mentioned the significant contribution that the 
authors make in their new typology for Meta-Programs; this book also 
covers more Meta-Programs in more depth than any other book in NLP. Its 
value does not just stop there, however, Its virtues are not just expansiveness 
and comprehensiveness. Perhaps its greatest virtue lies in the creative insights 



of the authors into the subject of Meta-Programs in general and into each of 
the Meta-Programs in particular. 

The authors challenge us to both understand and apply. And they continu¬ 
ally give new avenues for further exploration and study. This makes this 
book so valuable. It is truly generative and will lead to the further develop¬ 
ment, explication, and utilization of even more patterns as we strive to 
understand and apply its insights. This is perhaps its greatest contribution. 


Wyatt L. Woodsmall, Ph.D. 
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“People art* not nouns, but processes." 

(Kichard Simons, 1997} 

"I give up, E jList can't figure him out!" 

"Why in the world does she act that way? You'd have to he a psychologist 
to figure it out" 

"Why does my supervisor have to act so secretive about office memos? 
He's so paranoid these days, f don't understand him." 

"Co figure, \ haven't a due. When she gets into those moods of hers you 
never know what to expect..." 

"You're doing that because you're just trying to get back at me!" 

Figuring out people ... we all attempt it. Living in human society pretty 
much demands it, don't you think? So we spend a good part of every day 
second-guessing people, mind reading motives and intentions, psych*>ana 
lyzmg without a license those with whom we live. We look for tempera¬ 
ment patterns in them. We read hooks on "rending people." We attend 
relationship seminars. We do all kinds of things trying to figure out people. 
Yet what good does it do us? How effectively have we developed in really 
understanding the strange and weird world that people live in, and out of 
which they come? Ho you even have ynurse!f figured out ? Do I even know 
my own patterns and processes? 


Bc\/o n it " 7 cm pern me fits '' 

In this work, you will discover that we have moved far beyond all the 
models and instruments that try to figure people out by classifying them 
according to types and temperaments. Since the early Greeks with their 
model of the "four basic tempera merits” (they called them "humours"), 
hundreds of models of personality typing have arisen. The authors base 
Ihese types upon the assumption that people walk around w r ith permanent 
traits inside them and that explains "why he is the way he is.” 

You w i 11 fin d n o n e o f t h a I lie re 
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Instead of beginning with assumptions of permanent inherent traits, we 
have opted for another assumption. We have opted for an assumption that 
Richard Simons, editor of The Family Therapy Netivorker (March/April 
1997) summarized by saying, "people are not nouns bul processes." Here 
we have looked, not at what people "are" in some absolute, unchangeable 
trait way, but how people function. 

• How does this person think-and-emote? 

• How does this person talk, act, behave, and relate? 

• What processes and patterns describe this person's style for sorting 
(paying attention to information)? 

• What mental operational system does this person use in remembering? 

• What human software (ideas, beliefs) does this person use to think? 

By focusing our attention on how people actually function in terms of their 
cognitive processing (thinking), emoting (somatizing ideas into their 
bodies), speaking (languaging self and others), and behaving (responding, 
gesturing, relating, etc.) we discover not what they "are," but how they 
actually work in any given context or situation. The value of this focus? 
Recognizing hew a person works enables us to figure out their model of the 
world (their mental paradigm) that describes their internal "reality." This 
increases understanding and enlightens us about "where the person comes 
from." 

It also increases our sense of empowerment. Why? Because in knowing 
how I work, or how someone else works, enables us to evaluate and match 
that working. 

• How effectively does this way of thinking work? 

• How well do I like this way of emoting/somatizing my ideas? 

• fto desirable do I find this way of talking and languaging? 

• How resourceful does this way of sorting behaving actually work? 

Dealing with such processes (i.e. how we sort information for relevancy) 
enables us to change, alter, and transform any process that doesn't work 
well. When you (in your mind) deal with traits, things, the way people 
"are," then you think-and-feel more in terms of, "Well, that's the way I am!" 
"I'm just stuck with dealing with him, because 'that's the way he is.'" 


Wrong. 
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Here wo start from a much more empowering presupposition, "People are 
not nouns, but processes/’Count A11 i-et.1 Kor zy b s k i said that when you take a 
word or label and stick it on a person and then use that deceptively alluring 
but tricky passive verb "is," you create a primitive Form of unsanity. 
Linguistically, you create the "is" of identity, "1 ant a failure." "She is 
arrogant." "What can you expect from a bleeding-heart liberal?" 
"Communists nrr like that." "She's heartless because she is a republican." 
"I leV a Sanguine!" "They are sado-masochists/' Etc. 

Of course, our emphasis here goes against the history of philosophical 
labeling, psychiatric name-calling (currently called DSM-IV, Diagnostic and 
Statistical Manual of Mental Disorders), and psychological typing, 

Vet we feel that reducing people to l it a category" of ii/pes, traits, or personality 
disorders only blinds us to the rich diversity and uniqueness of the person. 
People operate far too complexly for us to so easily categorize, label, and 
classify Nor do people tend to stay put when we put them into some word- 
box. They change. They grow. They learn new and different ways of 
f li nc li on i n g —o f J ' being." 

People also tend to operate differently in different contexts. Most people, in 
fact, experience themselves very differently in different contexts. In such, 
we play out different roles, take on different personas, think - a nd - fc el 
acco rd i n g to that contex t o r fra m e-o f- re fe re n ce. 

What model therefore allows us to take context itself into consideration? 
What model of the functioning oi persons enables us to take learning, 
development, growth, and empowerment into consideration? 


Years ago (1979) Psychology Today reviewed the domain of Neuro- 
Linguistic Programming (NLP) in an article entitled, "'The People Who Pend 
People ." It surveyed a brand new field within cognitive-behavioral 
psychology and some of the models and technologies that Bandler and 
Grinder had developed lor "reading" people. Later we (MH and tJB) 
entered that field. We received extensive training, and began to write about 
it. When we later came upon each other's writings, we decided to combine 
our writings about Meta-Programs as a way to figure out people, 

this domain of "Meta-Programs" (software programs in people's heads 
about how to think, emote, etc.) got its initial start with Leslie Cameron 
Bandler as she and Richard interacted, fhev arose as Leslie did "textbook 
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NLP" (Woodsmall, 1988, p. 63) and discovered that sometimes processes 
didn't work. Ultimately she and Richard discovered that these "failures" 
brought to light the initial list of NLP Meta-Programs. 

While Leslie invented these distinctions within the context of therapy, 
Roger Bailey and Ross Stewart then took them and developed them for use 
in business (Woodsmall, 1988, p. 33). Next came Woodsmall's expansion of 
them as he integrated them with Myers-Briggs Personality Inventory. From 
that came the now classic work of James and Woodsmall (1988) in Time 
Line Therapy atui the Basis of Personality. Then Reese and Bagley (1988) 
applied the Meta-Programs to profiling people and to the context of selling. 
Shelle Rose-Charvet (1995) used them to highlight the kind of language 
within Meta-Programs that create optimum influence. 

Building upon the NLP model of "personality" (along with formulations in 
General Semantics, and development in Cognitive and Perceptual 
Psychology), we have expanded and extended the Meta-Programs in this 
most extensive and exhaustive work (to date) on Meta-Programs. Here we 
focus not on what people "are" in some static, permanent, fated, unchange¬ 
able way, but rather, we focus entirely on how people function. As a model 
of human functioning, this allows us to create a "personality" profile of 
ourselves and others in a way that allows for growth, development, trans¬ 
formation, and empowerment, taking context into account. 

So what? We now can learn to open our eyes, ears and senses, and truly 
observe people functioning (Blinking, valuing, believing, imagining, 
emoting, somatizing, languaging, responding, etc.). In recognizing their 
processes , we can begin to figure them out in that moment of space-and-time. 
In doing so we can then learn to deal with them according to how they 
operate as how they have structured their consciousness. 

Here then we have emphasized the ongoing functioning of people apart 
from getting into heavy theorizing or philosophizing about "human 
nature." Many will want to use this work for self-analysis and so we have 
provided a self-analysis check-list along with every Meta-Program 
presented. In this way, one could use this book as a tool for self-discovery 
and exploration, again, not to discover what you "are," but how you work. 
This model about how people actually do think, feel, act, perceive, 
process information, respond, relate, behave, etc. then informs us about 
how we can stop doing what doesn't work and start doing what does. 
Sanity sometimes beckons us in a most simple way! 


viii 
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For those already familiar with the NLP model, we have plowed some new 
ground us we have offered new distinctions; driver Meta-Programs, Meta 
Meta-Programs, sorting Meta-Program h according to facets of our "states of 
consciousness/' a Meta-Program sorting grid, and much more. Welcome to 
the adventure of discovering and figuring out -how you operate at meta-level 
that affects your everyday life! 


A Quick Overview of NLP 

I he Neuro-Linguistic Programming (NLP) model pre-eminently addresses 
"the structure of subjectivity/' in describing the process of how we use tun- 
nervous system (neurology and brain) to create our "model of the world/' 
which we then use to navigate life. 

After our nervous system /brain inputs information from the world via our 
senses, we use those sense modalities of awareness for processing 
('"thinking”) and storing ("memory"). We designate these as 
Representational Systems (R5); by them we re-present to ourselves infor¬ 
mation about what we have seen, heard, felt, etc. When we break down 
these Representational Systems of sense modalities (VAK for short), we 
have: 

V for Visual: sights, pictures, images, etc. 

A for Audi to ry: sound s, noise, v ol 11 me, to n es, e tc. 

A t —Auditory tonal (sounds) 

K for Kinesthetic: sensations, feelings, etc. 

O h >r Ol facto ry: smel Is 
CI for G ustatory: tastes 

M for Motor: kinesthetic movements 

Thus, for example, notice the VAK modes that you use when you "think" 
about a strawberry- What "comes to mind?" Do you have pictures, smells, 
tastes, touches, or sounds? In what order? How specifically do you repre¬ 
sent the information of a strawberry in your consciousness? 

I low do you represent a bowl of strawberries? Now continue to notice your 
modalities as you think about a big bowl of juicy red strawberries covered 
with cold whipped cream, 
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Two additional distinctions of these Representational Systems, external ( e ) 
or internal (*), refer to the source of our data. Remembered information ( r ) or 
constructed ( c ) distinguishes between how we constructed the information. 

r Remembered information (VAK) 
c Constructed information (VAK) 

1 Internal source of information (TDS, transderivational search) 

* External source of information (Uptime, sensory awareness) 

A moment ago you probably remembered an actual historical time when you 
saw a bowl of strawberries. So you inputted that information from inside. If 
you actually have a bowl of strawberries in front of you at this time—then 
you can get the sensor)' information in real time from the outside. 

That gives us the primary sensory systems. By them we have modes (or 
modalities) by which we can become aware of things. Above those VAK 
systems we have a meta-representation system. ("Meta" refers to 
something "above" or "beyond," hence a higher logical level). What system 
of awareness occurs there? Language. This symbolic system of words, 
sentences, phrases, etc. enables us to talk about our sights, sounds, and 
sensations and to abstract at a higher logical level. We denote this meta- 
representational system: 

A d Auditor)' Digital (the language system, words, self-talk) 

We have used the language Representational Systems throughout our illustra¬ 
tion to elicit your referents for strawberry. The word "strawberry" itself 
functions as a label for the entire sensory experience. If we had used a more 
abstract term like "fruit," some people might call forth and represent the 
sights, sounds, smells, sensations, and tastes of strawberries, but that term 
would have elicited many other experiences as well. 

The domain below, or within the Representational Systems and the meta- 
Representational Systems of linguistics, refer to those qualities, characteris¬ 
tics, and components of the modalities—hence, submodalities (SBMD), Each 
system has its own list of submodalities. 



introduction 


Visit a if Su bm u dt r / it ics: 

Locati.on: c I ose— r 
Size: small — large 
Focus: clear—fuzzy 
Structure: 3-D or 2-D (flat) 

Tone: black-and- white—cn lor 
In / Ou t: Assoc i a ted —Diasoe i a ted 
Motion: slide—mov ie 
Shape: contour—form 
Brightness; low—high 
i ontrasts: many—few 
Form: pa noramie —bordered 

Auditory Submodelities; 

Location: source, direction 

Vo I li m e: I □ w—high 

Tone: quality, style 

Pitch: low—high 

Distance: close—'far 

Rhythm: fast—slow, smooth—uneven 

Te m po: slow—fa s t 

Duration: short—-long 

Kinestin 7 tic $ttbmodulities: 

Location: inside—outside 
Nature: tactile -proprioceptive 
Intensity: low—high 
Weight: low—high 
Duration: short —long 
Size of area; small—Large 
Frequency: often—infrequent 
Shape: eo n I'i g urati n n 
M ovemen t: none—soitte— much 
Texture: smooth rough 
Rhythm; pattern in movement 

In our illustration of strawberries, sub modalities play a central role in 
representation. Consider your own as we ask the following questions 
regarding your VAK representations: 
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• How large a picture do you have of the bowl of strawberries? 

• Where do you see this picture? (Immediately in front of you, to your 
right, left, in the distance, etc.) 

• Do you have a clear, sharp focus or not? 

• Do you have a 3-D or a flat 2-D postcard picture? 

• Do you see the strawberries in color or as a black-and-white picture? 

Already you undoubtedly have experienced the shift that occurs when you 
change the quality of your representation. For most people, seeing a black- 
and-white picture of a strawberry evokes a different feeling from seeing 
one in color. Distance also plays a significant factor. If you imagine the bowl 
of bright red, juicy strawberries at the distance of a block away from you ... 
that probably feels less "real" or compelling than when you put your 
picture one inch away from your mouth, does it not? 

When a person makes a richly detailed set of representations about 
something, it tends to evoke more and more of one's neurology. So when 
you "turn up" all of your Representational Systems, so that you vividly see 
and feel the bowl ot strawberries, do you begin now to smell them and 
even taste them? 


Submodalities (SBMD) SEFM to provide the substructure of our subjec¬ 
tivity—the place ot "the building blocks" of human experience and the 
place where we code "the difference that makes a difference" (Bateson). But 
they do that only because they actually operate at a meta-level (see The 
Structure of Excellence, I fall and Bodenhamer, 1999). 

Consider a motivation strategy. How do you motivate yourself to read a 
book or study a work on human "personality"? What do you picture to 
yourself, say to yourself, in what tone of voice, what kinesthetic sensations 
do you experience, how much do you have to repeat or increase one of 
these steps, which do you do first, second, and third, etc.? When we 
sequence our Representational Systems with the appropriate SBMD quali¬ 
ties so that it enables us to do something—from getting up in the morning, 
create something, express friendliness, feel playful, communicate effec¬ 
tively, manage a business, eat healthily, etc—we have a strategy. 
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What strategy do you have tor learning as you read? Will you make internal 
pictures as you read along? Will you talk to yourseIt—repeating words and 
phrases, asking questions, and wondering about applications? Will you feel 
your hand and arm as you jot notes? What order will you do these things 
in order to give yourself the richest learning possible? 

In addition to the sensory and language modalities of ideas, understand- 
1 ngs , be 1 iefs, va 1 ues a n d dec isi on a, and th eir qu ali ti es, NI 1 > a I st i i d en ti fies 
and distinguishes syntax, This refers to the order and sequence of these 
qualities—the formula by which we put them together to create an experi¬ 
ence, Wo call this order nr structure of the component pieces of modalities 
a strategy in NLP (Dilts, et aL, 1980). 

Once we have run a strategy to created mind-body state of comsl idleness. then 
our learning, memory, perception, communication, and behavior (LMFCR) 
in that state will function in a state-dependent way. I his means that while in 
a state of mind-body (the content and structure of our Internal 
Representations (IR) and the condition and quality of our physiology) we 
will tend to think, learn, remember, perceive, talk and act according to the 
State. The state governs and colors our processing. 

If you get into a good learning state, then your perception, memory, 
be h a v ior, and fee lings w ilia cco rd w ith t Ira L neu rod i ngu i st k s ta te. Yo u will 
look out and see the world via that learning. And if you get into a closed- 
minded state, then you will find yourself thinking, feeling, perceiving, and 
remembering in terms of closed ness and rigidity; l his will make learning, 
curiosity, openness, etc. very difficult 

What can we do about this? We can interrupt (disrupt, interfere with) the 
state and its driving factors (our internal RS and SRIV3D), then we can shift 
consciousness to redirect our brain-body toward those internal representa¬ 
tions that enhance our state, and therefore life. We do this by using 
modality and submodality shifts, swishing our brain to desired outcomes 
giving om brain specific VAK cues of more attractive "thoughts' like She 
'■j tie" for whom this or that would not function as a problem; reframing the 
meaning (significance) of an event; altering the triggers (anchors) that set 
the brain to go off in a certain direction, re-anchor ourselves to new direc¬ 
tions, etc, (Check out the Glossary Of Terms if you find some of these terms 
new.) 

NLP specializes in how to "run our own brain" so that we can take charge of 
the cognitive-behavioral mechanisms that control subjectivity; What 
mechanisms control subjectivity? Namely IK (the internal representations 
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of modalities and submodalities that code ideas, understandings, beliefs, 
values, decisions) and physiology (quality and use of our body and nervous 
system). To facilitate this, NLP has invented and discovered numerous 
human "technologies" and methods that provide specific patterns 
(programs) that enable us to manage our subjectivity with greater ease and 
effectiveness. 


Figure 1 

- 



When all of these "mental," "emotional," and physiological factors 
combine—we end up in a holistic mind-body state of consciousness. So 
while we use another static nominalization ("state") for this dynamic 
experience of thinking, feeling, choosing, perceiving, etc., a state of 
consciousness ebbs and flows, moves, and expresses a gestalt—i.e. an 
overall configuration. 


XIV 



Introduction 


The Meta-Move to M.eta-Levels/Meta StaIes 

Within \ILP, numerous models of logical level have arisen; from Bateson's 
(1972) logical levels of learning, to the Meta-Outcome Model, VI eta- 
Programs, and Meta-States (Hall, 1995,1996, 1997). 

For a set of distinctions, or levels, to operate in a "logicalrelationship to each 
other, the higher level must encompass the lower Level as a class encom¬ 
passes its members. A higher level also relates to, and functions as, the 
context about the lower. It sets the frame. When we "chunk up" from a 
primary sensory-based level to a meta-level, we call that process going 
me Hi /' or making a meta-move. When we do this we abstract from the lower 
level and generate a higher order of abstraction or conception. 

And as you will shortly learn, all of the Meta-Programs involve this. Therefore, 
they exist and function as the frame uf reference out of which we think- 
ornole-Hpeak-and-respond. They exist as a meta-level to "regular" or 
primary thinking. Even right this minute—as you read this—you have 
various meta-level frames-of-reference working trying to make sense of 
this. These typically operate at that Level—outside of your consciousness 
awareness, hut you can become aware of them. And you will—as you 
continue in this study of figuring out people! 


Conclusion 

We trust that this basic introduction to the field of KLI 1 will suffice for 
understanding the following work on Meta-Programs, Apart from NIP, we 
have derived material from Cognitive Psychology in general, Coastalt and 
Perceptual Psychology, and Developmental or Lifespan Psychology. 
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The Patterning 
Of Consciousness 


Chapter 1 

What In The World Do We Mean By 
Meta-Programs? 

The Operational Programs That Run Your Programs 

"There's software in that thar heed of \ fours!" 

(A non y ftious NLPer) 


Consider your frame-of-mind. With what frame-of-mind have you started 
reading this book? Have you accessed an effective Irame-of-mind? Will it 
support you in this reading, understanding, remembering, and using? Will 
it undermine your efforts? 

Each ''Meta-Program" that we describe in this book specifies a wide range 
of fraiues-ol-miiid, Each therefore describes a distinction oj consciousness, 
You can think of them as making explicit the various and different frames- 
uf-mind from which we operate. 

Every" person you meet today, that you engage in conversation, that you try 
to influence, or who tries to influence you, operates from some frame-of- 
mirtfi f. As such, that "program" that lies above and beyond ("meta') their 
specific words determines their perspective, way of valuing, style of 
thinking and emoting, and pattern of choosing and behaving. 

Recognizing these Meta-So ft ware programs in people's heads which 
control and run their specific frame-of-mind, enables us to know how to 
more effectively communicate and relate to them, h empowers us to stop 
getting angry at their trnme-of-mind as it equips us for tmo to effectively 
work with it! 


I 
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Origin of the Meta-Programs 

The domain of "Meta-Programs" (software programs in people's heads 
about how to think, emote, etc.) originated with Leslie Cameron handler as 
she and Richard interacted. Woodsmall (1988) says that early in the history 
of NLP Leslie went about doing "textbook NLP" (p. 63). As she did, she 
discovered that sometimes the Nl P processes didn't work. Why not? 
Ultimately, she and Richard discovered that these "failures" brought to 
light the initial list of NLP Meta-Programs. (This suggests the powerful role 
of Meta-Programs. They can interfere with powerful change processes!) 

Leslie first presented Meta-Programs in Chicago during a seminar. Anne 
Linden, along with Steve and Connirae Andreas, participated in that 
seminar and first learned the model. Leslie first invented the distinctions in 
the context of therapy, but later Roger Bailey and Ross Stewart took them 
and developed them for use in business (Woodsmall, 1988, p. 33). 

Next came Woodsmall's expansion of them. He integrated them with 
Myers-Briggs Personality Inventory. Then, while conducting a Master 
Practitioner training in Hawaii, Tad James hired Wyatt to teach him the 
Myers-Briggs® in order to become certified to use it as a personality instru¬ 
ment. Later, Ihey collaborated and co-authored the now classic 1988 book, 
Time Line Therapy and the Basis of Personality. 

Roger Bailey adapted the Meta-Programs as a "personality" profile (in his 
"LAB" profile). Later, Edward Reese and Dan Bagley 111 (1991) applied the 
Meta-Programs to profiling people in the context of selling. Shelle Rose- 
Charvet (1993) used them to highlight the kind of language within Meta- 
Programs that creates optimum influence. 

The Meta-Programs refer to those programs in our "minds" that operate at 
a level meta to our content thinking and refer to the sorting devices or 
patterns that we use in perceiving, paying attention to information, and 
inputting and processing the stimuli around us. Jacobson (1996) refers to 
them as the "programs that run other programs," i.e. our behavior. As such 
they describe the attitude or orientation that we adopt in various contexts 
and situations. 

When you think about the working of a computer, computers use some sort 
of Operating System (OS), perhaps a Disk Operating System (DOS) or, more 
recently, "Windows" as an operating system. Without such operating 
systems, we would find the computer useless in processing the information 


2 


What In flic World Do Wp A -lenu By Aida Programs? 

we want it to process* Yet with an operating system, the computer runs a 
highly functional system in merging its own hardware (the materials that 
comprise it physically) and its software (the programs it runs) from word 
processing*mailing, spreadsheets, games, and the internet 

in an analogous way. Hie human brain as an information processing system has 
its own hardware in our neurology, nervous system, brain, blood 
chemistry, neurodransmitters, physiological organs, etc, (See Figure 1.1). 
All of these organic tacels participate in inputting, processing, and 
outputting the energy manifestations of the world (in terms of "informa¬ 
tion'" or messages). The human "software" consists of our thinking 


patterns, our ideational categories (w 
Lakoff, 1987), our belief concepts, our 
those ideas that we treat as high I' 
functioning, etc. 

Figure 1,1 




? think and reason via "categories," 
valnational significances (or values, 
■ significant), our "programs" for 
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To run our thoughts-and-emotions, then, vve need a software program , so to 
speak, that provides instructions about how to process thoughts-and- 
feelings. Such software provides us, functionally, with the equivalent of a 
sort of operating system —a system that connects hardware and software so 
that the neurology of brain-and-body can input, process, and output the 
"information” of thoughts, ideas, beliefs, etc. In this work, we call these 
Meta-Programs. 


Defining These Meta-Programs 

Bv definition, we define the Meta-Programs as those programs above the 
everyday thoughts-and-emotions that we experience. In terms of levels, the 
everyday thoughts-and-emotions operate on the primary level as the 
content that describes what we think-and-feel. In these content programs 
we have-specific details and strategies. Above the content of our thoughts, 
we have other thoughts-and-feelings, ones that operate more out-of¬ 
consciousness. These "programs" function as the sorting and perceiving 
"rules" that thereby govern how we think-and-emote. This software, like 
any operating system (OS) determines the structure of our thoughts-and- 
feelings. They direct what we sort for. 


An Illustration 


For instance, consider a person's strategy (or program) for "reading." We 
begin with the stimulus of words in the form of a visual external." I he little 
brown and white cat fought furiously with the dog ..." We then take those 
scribbles of ink on paper and use them to anchor internal representations of 
their referents. Using past referents and constructed representations we 
"make sense" ot words by seeing, hearing, feeling, smelling, and tasting as 
well as ascribing language to such. 

I he Meta-Program of chunk size (#1. See Figure 1.4) governs whether our 
mind goes to trying to understand "the big picture" in a global way or 
whether our mind goes first to receiving and inputting all of the specific 
details. Do you recall the color of the cat? 

Recently I (BB) couldn't find the salt shaker in the cabinet. As I looked, 
L.inda came over and picked it right out since it sat right there in front of 
me. 

"You are sick!" she said. 
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J 'No, I just set 1 things globally. That's why 1 can't see the trees for the forest! 
You, on the other hand, can see each and every tree as you so choose—but 
will tend to not see the forest!" 


For years, I (MH) thought I "was" a poor speller because I would consis¬ 
tently and regularly mis-spell words in articles, hand-outs, books, etc. Later 
I learned speed reading by fust reading a book and found that it came so 
easily I tested at 351)0 words a minute at an Evelyn Woods reading course. 
I dido's understand how 1 could both read quickly and comprehensively and 
spell poorly. How could I see and recognize words and not see them? 

When I later discovered that I operate at the global processing level—the 
mystery became clear. I simply don't sort for the details of spelling, I sort 
for the larger level meanings. 

Today 1 can (and do) spend time proofing texts and J can shift conscious¬ 
ness from the forest to the trees. Yet i do find it "work." Keeping my 
conscious awareness down at the tree level and sometimes at the level of 
the bark—-takes effort. I .et a slip in consciousness and an "idea" pop in — 
and zoom! J take off for the abstract dimension of concepts! 

The Meta-Program oi match ing/m is match ing (sameness/difference #2) 
governs whether we read in order to see what we find the same or 
matching what we already know or whether we sort for differences and 
look for what differs from what we already know. At a meta-processing 
level, matchers look to compare for similarities. Mismatchers search out 
differences. 


For ma n y years i (B B) w o u J d not sh a re m any of my new projects with my 
wife. I had learned early in our marriage that if I shared my new projects 
with her, she would find something wrong with them and "criticize" them. 
So after a number of those experiences, 1 just shut down. I decided I 
wouldn't share with her rather than get such negative feedback (not a good 
thing for a marriage!). 

Then I learned about Lhe Meta-Programs. 1 learned that her brain simply 
sorts information this way. Upon understanding how she processes for differ¬ 
ences (mismatches), it totally changes my thinking and feelings. So the next 
time I presented some new wild idea and she sorted for how it wouldn't 
work(!}, I just had to share my insights. 
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"You have to find out what is wrong with something before you can look 
at what is right about it, don't you?" 

"Why yes, doesn't everybody?" 

"Well, actually, no. But now that I know that 'sorting for differences and 
mismatching' simply describes how you think and process things—and 
that you don't mean to hurt me—I can hear it without feeling hurt!" 

What a difference that made for our marriage! 

The Meta-Program of " Rep resell tational System'' (#3) indicates whether we 
process information equally and appropriately with all of the sensory 
systems or we over-use the visual, the auditor)', kinesthetic, etc. 


Driver ami Non-Driver Meta-Programs 

If we think of these responses and processing styles as existing along a 
continuum, then we can distinguish the degree or intensity that a program 
governs our way of sorting. A driving Meta-Program refers to those software 
packages that we will typically and habitually over-use. We will tend to 
have a structure in consciousness—yet above consciousness, that always 
and inevitably gets us to think of things in a certain way (e.g. in details, 
matching, visual, etc.). Whenever we have a software operating system 
program that operates typically at one end of a continuum or the other (in 
an extreme form)—we have a driver IV! eta-Prog ram. 

By way of contrast, whenever our "mind" operates in the middle of a given 
continuum, or flexibly moves from one extreme to the other extreme of a 
Meta-Program, that Meta-Program will not operate as a driver. In this case, 
we would not feel driven by either response. We would experience a flexi¬ 
bility of consciousness that allows us to use either program structure 
depending upon the time, context, environment, purpose, etc. Cattell (1989) 
speaks to this, 

"Just as all virtues come with vices, especially when carried to an 
extreme, persons who score toward the extreme end on any 
temperament factor (even if on the seemingly more desirable pole) 
am apt to have adjustment difficulties." (p. 15) 




What hi The World Hu l-Vr■ Mea w By Metn-lhoym r>rs ? 
Dc- Nominalizing "' Pemnwlit 1 /'' 

What do we mean when we use such terms as "personality/ 1 "tempera¬ 
ment," "human nature/' '"constitutional drives/' "instincts/' "traits/' etc.? 
[.>o these words refer to things at all? 

Linguistically, and netm>semimticaHy, these terms all take the form of a 
iiominalizaLinn. I his means that they look like,, sound like, and therefore 
feel like u thing — an actw ?/, tangible, "real" entity of satin' sort. Yet, when we 
apply the old "wheelbarrow test" to such, we find that we cannot put these 
so-c a 11 ed th big sin t h e w hee lb a mow (Ba nd 1 er a n d G r in d e r r 1975 ), 

[The wheelbarrow test enables one to distinguish n true noun from 
a false noun, Because true nouns exist as tangible things (persons, 
places, and things), you could (theoretically) pul il in a wheel¬ 
barrow, Mol so with nominalized verbs. You can't put a relation¬ 
ship, self-esteem, motivation, etc, in a wheelbarrow!] 

So in truth, "personality/' "temperament," "human nature," etc. do not 
exist as "real" things. They exist only as mental constructs and abstract 
nouns. They exist only in the mind as ideas (ideational categories or labels). 
This means that they function as somebody's understandings (a mental 
process) about some other process. I low can we understand what these 
words rn ea n and w h at re I e ren ts t h e y po ini to ? U si ng the NI . P VI e ta - M od e 1, 
we begin by de-nominalizing the nominalized verbs. We do so in order 
that we ran recover I he actual referenced action (even a mental or "mind" 
action) as well as the person who created (hat mental map (the lost perfor¬ 
mative). Doing this allows us to examine the ideas tor their merit, validity, 
legitimacy, and usefulness. 

As we begin this work about the functioning of consciousness on both 
con te n 11 e v els (the p ri m a ry ev eryd a y le ve 1} a nd at ru ct ura 1 levels (the m eta - 
level where \1 eta-I Yog rams exist), we want to clearly and thoroughly de- 
nomi utilize these terms. We want to brush away the thick mental fog that 
usually arises with using such terms as "personality/' "temperament," 
"traits/' etc. Then, as the fog of fuzzy definitions and vague understand 
ings evaporate in the ever-increasing morning light, we invite a sharper 
relief of perspective as we specify with precision the actual processes. 
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The result? As a behaviorist and functionist model of "mind," we will 
generate a set of procedures for understanding the workings of consciousness 
as it seeks to structure itself and its mapping products ("thoughts/' 
"emotions," "beliefs," "values," etc.). In the end we will find that we have 
fewer and fewer "things," and more and more processes. Woodsmall (198#) 
noted that, 

"Our personality is developed as a coping mechanism. It overlies 
our essence and masks it. Our personality needs to be seen for 
what it is, i.e. an arbitrary coping mechanism, and not for what we 
usually take it to be, i.e. what we think is most uniquely us." (p. 11). 

"Our personality is what makes each of us different from everyone 
else. It is the set of patterns of behavior that we operate out of 
habitually ..." (p. 50). 

This will shift our questions. We will ask fewer nominalization questions, 
"What 'is' human nature?" "What kind of a person 'is' she?" "What 'is' his 
temperament style?" Instead, we will shift to more process questions. "Here 
does she run her brain in this or that context?" "What stvle of mental struc- 

J 

turing does he engage in—big picture or detail?" "Does that particular 
'operating system' seem to work well in accomplishing that goal?" 

This approach essentially moves away from "typology," and "personality" 
or "temperament" analysis in the old sense. Using these Meta-Programs, 
we will not discover what people 'are;' we will rather discover how they 
function using their thinking, emoting, valuing, believing, perceiving, 
relating, communicating, etc. powers. We will discover their operational 
style. 

Consequently, if w r e find in ourselves or another an operational style that 
doesn't work very well—we can simply shift it and go "the other way." We 
don't have to feel stuck, "Well, that's the way I am!" "I'm just that kind of 
person." "Well, what can you expect from someone with her personality 
traits?" 

Woodsmall (1988), who brought the typology of the Myers-Briggs 
Personality Inventory into NLP, frequently took a denominalized attitude 
toward ty pology, one that accords with our work here. He wrote, 
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''Typology is the study of human differences ... A type, in reality, is 
inert 1 1y a set of characteristics that a group of people have in 
common ..." (p. 2) 

Here we primarily de-emphasize the whole concept of typology and follow 
1 loyd's (1989) approach. 


Dc-Norttit\alizing "Meta-Progmms " r 

In a review of a work in NLP on Meta-Programs, O'Connor and 
McDermott (1995) underlined some caveats. They simultaneously 
suggested a new direction that we have decided to explore, 

"Meta pro grams are often reified into 'things' that live inside the 
person, instead of a description of a set of behaviours that are 
evoked in a certain context—a combination of context and action. 
They are not completely 'inside' the person. So it is interesting to 
ask: 'What sort of context brings out particular ways ol acting that 
can be coded as met a programs? 7 ' (p. 79) 

"We would like] ter suggest a way to look at m eta programs and 
similar behavioural patterns. We tend to think ol met a programs, 
talk about them and write about them ... ns if they exist inside a 
person. It seems to us the context is equally important, and that 
metaprogram patterns are a combination of contexi and particular 
wavs I he person has of deleting, distorting, and generalizing/' 
(p/78) 

This warns against falling into the nominal mil ion trap of treating Meta- 
Programs as things. Part of the problem lies in the old typology thinking 
that we have all grown up with, and part lies in the fact that the term 
"Meta-Programs 7 ' itself as a noun (a nominalization) describes a nominal 
ized process. 

Realizing that we ultimately refer lo proems of “mind" operating in various 
contexts when we talk about "Meta-Programs," we must continually 
remind ourselves to denominaiize. We must constantly think of them as 
behaviors—mental, emotional, va I national, sorting, perceiving, etc behav¬ 
iors. Otherwise, we might fall into the same fallacy of thinking about them 
as things or static "traits." In this work we will repeatedly put the Lorm back 
in verb-form: meta-programming, meta-processing, meta-sorting, meta- 
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attending, meta-perceiving, etc. This will assist us in avoiding taking a 
wrong turn by over-using the noun "Meta-Programs." When the language 
itsell bamboozles us, we begin reifying the concept, treating these ways of 
orienting ourselves in the world as things, as entities, and internal traits, as 
given substances, etc. 

What danger lies in that? It deludes us into thinking of the processes, not 
as processes, but as things. And via "thing thinking" we begin to view the 
reference as if totally stable, unchangeable, innate, a given, determined, 
and fated. To map out the way a person processes information, sorts, orders, 
organizes, attends, etc. creates a map false-to-fact. 

Lloyd (1989) highlighted the learning process and the role that context plays 
in the expressions of "personality" in his dissertation, 

"Roles, norms, and rules are learned within social situations or 
contexts via language and relationships. Just how semantics and 
social rules are learned has been the continual interest for cognitive 
and social psychology researchers." (p. 28). 

"Personality " 

We will therefore think of the nominalization "personality" as simply the 
characteristic ways that a person typically behaves in thinking, believing, 
valuing, emoting, communicating, acting, and relating. We will think of 
"personality" as a description of the overall gestalt that emerges from all of 
these particular response styles. 

Accordingly, we will work to avoid nominalizing and reifying "person¬ 
ality' as a thing, and especially not as a formulated entity in the person that 
drives them and makes them the way they "are." We ask the reader also to 
keep this in mind in thinking and talking about these "programs" or 
patterns (oops, more nounified verbs!). Though awkward linguistically, we 
will sometimes put the terms back into verbs, hence, programming, 
patterning, sorting, etc. This will assist us to avoid talking about what a 
person "has" or "is." 
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[A s an aside; we have also adopted the General Semantics extension- 
ulizing device of C-Primin y. We do this to avoid the central unsanity 
disorders that Korzybski (1933/1994) consistently warned about, 
"the 'is' of identity" and "the Is' of predication." So we have primed 
the English within this entire text (except for quoting from others) all 
of the forms of the "Ln be" verb (is, am, was, were, be, being, been, 
etc.). See Hour land and Johnson (1991, 1993} for the E-Prime model, 
as well as Hall (1995). [ 

Accordingly, “personality" results from both a person's twitenf programs 
("strategies") that specify what we think, believe, value, etc. plus our Meta- 
Prog mins that specify how we engage in thinking, sorting, believing, 
valuing, etc. With both ol these levels of functioning (what and how), any 
behavior or response style that we perpetuate and continually repeat will 
eventually habituate. They will habituate and then drop out of conscious 
awareness to become "an unconscious software program." Or, to speak in 
a more behavioral language, it develops as "an unconscious ongoing way 
of processing or structuring information," this patterning describes the 
Meta-Program. 

We know that this habituating process occurs for our eoulrnl programs (e.g. 
typing, driving a car, playing ball expressing social skills, looking friendly, 
reading, etc,), if also occurs for our meta processing styles, How we struc¬ 
ture information also habituates as our meta-level patterning style. When 
this happens, the unconsciousness .it fhe meta-level makes these 
"programs" even more powerful, driving, and seemingly "solid" and 
"real." 

1 he end result of this? The inner-arid-outer dynamic behaviors that 
comprise what we commonly call "personality." These solidified and stable 
ways of perceiving <md processing then seem an innate part of our "tempera¬ 
mental" nature (another nominal Nation that refers to our "temper" of mind 
or mental style), "Temperament" refers to the "make-up'' of mind, "the 
peculiar or distinguishing mental or physical character" of it. Cat tell (19H9) 
wrote, 

"People respond to their perceptions of reality rather than to 
reality itself, and these perceptions are shaped through past 
experience and do not readily alter, even in responses to here and 
now actualities." (p, 71). 

Accordingly, most people experience a "Pseudo-Stability 1 '' feeling about their 
"Self" which leads them to think that their so-called "traits" and "tempera¬ 
ments" exist as stable and real. This further explains why here-and-now 
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actualities all so often do not (and cannot) change that person's Meta- 
Programs (and hence "personality"). Why not? Primarily because the 
person iails to recognize his or her sense of "personality'' stability as the result 
of their perceptions and mental maps about the territory, rather than the 
territory itself. 

Llovd (1989) devoted his doctoral dissertation to this very issue, 

"While trait theory’ posits personality as a product of a single under¬ 
lying static disposition, state theory views personality as a multi¬ 
factorial phenomenon which is the product of the total social 
environment. 

"In studies by Bern and Allen (1974) and Schweder (1975), it was 
found that people self-reported more behavioral consistency than 
was actually demonstrated. A conclusion that could be drawn, 
then, is that people have stable perceptions of their own behavioral 
responses even when their actual behavior is not stable." (p. 20). 

What does this mean? We will argue later that at meta-conceptunl levels 
(Meta Meta-Programs) about "self" we create stable identity’ perspectives 
about our self, about our self "traits," about "temperament," and person¬ 
ality and this explains the durability of such and our pseudo-feelings of a 
more permanent self than actually exists. This demonstrates the Bateson 
(1972) principle that higher logical levels always organize and drive lower 
levels. In the chapter on changing Meta-Programs, we will suggest that 
when we change the higher level constructions, then, hey presto, the lower 
level experiences change! 

Lloyd (1989) further noted the nature of these constructions as products of 
our linguistics and semantics, 

"What is being argued is that the terms used within personality 
research are nothing more or less than constructs of convenience. And 
it is the aim of this project to illustrate that the assessment of 
temperamental traits, by traditional methods, is significantly 
affected by specific changes in stimulus conditions." (p. 114). 

For us this means that the domain of Meta-Programs exists as an open field. 
NI P and the cognitive/perceptual psychologies have only begun to 
identify numerous patterning sorts that people use in structuring their 
perceptions. The Meta-Programs we have identified here exist only as 
constructions. 
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1 he' Me ta-P rogra mi is ts 

The lists of Meta-Programs in NLP have generally followed the original list 
by Leslie Cameron Handler, and more recently the James and Woods mall 
(1988) format, from time to time, however, individuals have added 
additional ones to the list. O'Connor and McDermott (1995) noted, " There 
is no definitive list, nor is there general agreement on criteria with which to 
compile such a list." As we neared completion of this work, we received 
Jacobson's (1996) book wherein he presented a three-fold classification very 
similar to what we olfer here (See Appendix A and H), 

We began with the James and Woodsmall list and to that list have added 
others that we found in KLP literature as well as in other domains. We have 
tapped into the rich resources of Cognitive Psychology, Perceptual 
Psychology, and Developmental Psychology for other structuring and 
patterning styles which people use in thinking-emoting. 

What criteria have we used to determine whether to include or exclude a 
given patterning format? We have essentially used the cognitive psychology 
question oftvhether “mind” can wf or pattern the stimuli of the world in a given 
way and whether this style seems fairly typical for human beings. Thus we 
asked ourselves: 

* Does I his distinction describe a way that humans can process, sort, 
and perceive information? 

* Does this distinction describe a "mental," "emotional," "volitional," 
"self/' "communicational" response to information or stimuli? 

* Does this distinction typically identify a way that people structure 
their internal mental maps about the world? 

* Does this pattern assist ns in understanding the different "operation 
systems" that people seem to use in sorting and perceiving? 

In The Spirit of Nl P (19%), I (MH) constructed a format for distinguishing 
these processing /sorting styles. I there suggested that these classifications 
arise from "going mnta" to our processing. Using the traditional conceptual 
categories of processing information, we have designed the following 
categories for thin work: 

* mental (thinking), 

* emotional (feeling), 

* ronative (choosing/willing), 

* communicational (speaking, responding), 

* semantic/conceptual (creating categories of meaning) 

(sec Figure 1:4, at the end of the chapter). 
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We recognize that these five categories arise as purely linguistic and 
conceptual categories. From the start we acknowledge that they do not 
"really" exist, separate from each other. So we offer them simply as a way 
of classifying the multiple ways that we pattern and structure our thinking- 
emoting. This model also posits the Meta-Programs as existing as our meta¬ 
processing levels. In other words each of these areas of Meta-Programs 
functions as a class of Meta-Programs. 

The first four of these categories subsume what NLP has traditionally 
classified as the Meta-Programs. The fifth category introduces a new distinc¬ 
tion to NLP —Meta Meta-Programs. These do not exist at the same logical 
level, but at a higher level. We will offer a full explanation about this 
distinction later. 


Meta-Patterning Levels 

Because* these processes occur at a level above the primary level of 
everyday life wherein we do our content thinking and responding, they 
concern the structure of perceiving itself rather than the content of what 
we perceive. Ihus Meta-Programs involve meta-level functions. The 
categories in Figure 1.2 suggest that we have a wide range of ways to 
pattern or structure our experience of the world. As we engage in mapping 
cognitively, emotionally, conatively, communicatively, and conceptually or 
semantically—we thereby generate our personal "style" (or "personality"). 



Whoi in The World Do We Meat j Bo Metn-Progr&m$? 


t'igtiiv 1.2 


Meta Mela-Level 




In this way our learned and cultivated style of patterning develops into a 
meta-level "reality" (constructed subjective reality) and we then bring ii lo 
hear upon any and all information processing {encountering and experi¬ 
encing, see Figure 1.1), We also bring it Lo bear upon all of our choices, our 
habituated style of choosing. At this in eta-lev el, then, we experience this 
stable phenomenon that we call '’'personality" or "temperament/' Sure it 
exists, It exists as I he way ret 1 have learned to typieaih/ structure our perceptions 
ami responses. 
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Why "Personality" Feels so Solid and Real 

"Personality" seems and feels permanent , stable, inherent, and given 
because this conception ("self") exists at a meta-level. This also explains 
why it seems more difficult to change "personality" than to change some 
specific behavior, thought, choice, or feeling at the primary level. 

What mechanisms generate this stability and sense of permanence? The 
mechanism that William James (1890) targeted— habit. Repetition of a way 
of behaving makes the behavior more solid, solidified, firm, "real" feeling 
and unconscious. In this model, repetition habituates the process so that it 
rises to a higher logical level and from there organizes and drives the lower 
level functioning. 

Additionally, language generates this stability as well. As a meta-level 
phenomenon itself, language enables us to encode higher level abstractions 
so that, perceptually abstract language (like the nominalizations we 
mentioned earlier) seems (and therefore feels) more solid, permanent, 
"real," and unchangeable. 

What languaging do we specifically engage in that locks in our "person¬ 
ality" so that it seems and feels more and more innate, determined, static, 
and permanent? The sneaky nominalizations that arise from "the is of 
identity": 

"I am a loser." 

"I'm just the kind of person who ..." 

"I'm Irish, that's why I get angry so quickly." 

"I don't have much self-esteem; I never have." 

"You're just selfish." 

Examine this kind of languaging in terms of how it maps experiences, and 
therefore "reality." We take a piece of behavior (losing, getting angry, not 
esteeming one's self, etc.) and we identify our ‘‘Self’ with that behavior. This 
complex equivalence of phenomenon that exist on different logical levels 
(behavior and some internal thin king-feeling about it) then generates a 
"self" nominalization that seems so static and unchangeable. 
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Some of this languaging takes an evaluative quality ("'selfish/' "good/' 
''charming/' etc,) and then using the violation of "the is of predication/' 
predicates (asserts) that the evaluative quality exists as ("is") the person's 
essence! 1 lore we have lost the evaluator, the evaluator 's standard by which 
he or she made the judgment, and the time when this process occurred, 
I lore also we have someone then identifying their "self " with the end results 
of that process. 

We raise these concerns here because even within the Nl P writings about 
Meta-Programs we find these linguistic violations. There you will read 
about some people "being" Matchers and others "are" Mis-ma tellers; some 
"are" Options, and others "are" as Procedures. If there exists no "id" in (he 
territory, then such talk indicates a false-to-fat l mapping (See "There is no 
'is'" Appendix G). 

In tins work we aim to clean up such language. We aim to practice de¬ 
ne mi nalizing continually and to adopt the General Semantics principle of 
E-Priming to avoid the "is" of identity and the ' is" of predication. We will 
adopt, as much as possible, a behavioral, functional, and process language 
by talking about people matching or ms-matching as their favorite style, as 
choosing to sort for options or seek the right procedures as they adapt to the 
world. 


C ori text i mliz ii ig l he Meta-Ft t i tern h ig 5 tyles 

O'Connor and McDermott (1995) also urged that w r e not think of Meta- 
Programs only as inside a person, but as mi interactive relationship between 
a person and his or her encounter of the world in various contexts, 

"Metaprograms are generalizations, They may be highly context 
specific. In other words, just because a person is highly proactive at 
work, does not mean he is necessarily proactive everywhere, I hey 
may be reactive in home life. Secondly, there arc? no 'good' or 'bad' 
patterns. II all depends on what you are doing and what you want 
to accomplish. Metaprograms describe behaviour, not identity— 
what people do, not what they are. Very few people show these 
patterns in an extreme form, but will show a mixture not only 
across contexts but within contexts. As human behavior is always 
richer and more flexible than any generalizations coined Lo 
describe it, there are dangers (as with any psychometric test) of 
putting people in boxes and ignoring their ability to learn. 
Meta program patterns describe, not explain.” (p. 77), 
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"It seems to us the context is equally important, and that metapro¬ 
gram patterns are a combination of context and particular ways the 
person has of deleting, distorting, and generalizing." (p. 78) 

Accordingly, we will describe these meta-processing styles in terms of the 
contexts that triggers them. This enables us to put the lie to such static mis- 
mapping as, "Well, that's the way I am!" Now we can counter-example. 
"When do you not think that way?" "In what environment would you not 
process things in terms of X (matching, procedures, visual images, etc.)?" 
"Imagine a context in which you would shift from that style ..." 


How Meta-Programs Can Develop into Meta-States 

While Meta-Programs do not involve content thoughts (i.e. what specific 
big picture or details a person thinks about), they do involve structuring 
thoughts (gestalt or detail). Accordingly, such thoughts tend to evoke corre¬ 
sponding emotions. 

Yet the Meta-Programs operate at a meta-level, to the extent that one of 
these "sorting/perceiving patterns" initiates or induces one into a mind- 
body state (that corresponds to its structure). To that extent they can 
generate a Meta-State. 

A Meta-State refers to a mind-bodv state of consciousness involving 
thoughts-feelings and physiology that transcends the primary state 
comprised of primary thoughts-and-emotions (fear, anger, like, dislike, 
calm, tense, joyful, miserable). It describes a state-about-a-state as in "fear of 
my anger,” "guilty about my joy," "excited about my learning," etc. I iall 
(1995, 1996) developed this model from Korzybski's (1933/1994) model of 
second and third orders of abstractions, Bateson's (1972, 1979) levels of 
learning, and NLP's process of "going meta." 

The mechanism of consciousness that enables us to build Meta-States in 
the first place comprises our self-reflexive consciousness. This refers to how 
our consciousness reflects back onto itself. When it does, it then refers to 
(or references) its own former products. Via self-reflexive consciousness, 
we think-about-our-thinking, feel-about-our-feelings, etc. This mecha¬ 
nism of reflexivity endows us with the ability to make meta-moves to 
higher logical levels. As we reflexively move to such levels, these experi¬ 
ences eventually habituate and incorporate as our perceptual frames-of- 
reference. 



Whnt In Thr World Do 1 No Mono Hi/ Mrt<t-Pr\)£niiu;i' ? 


[ Exa m p I es o f se I f- re 11 ex ive con sc inus ness i n eve ry day H fe: fea ring in y 
fenr (paranoia), feeling afraid of my anger (fear turned against 
oneself), feeling guilty for feeling afraid of my anger, feeling 
hopeless about ever changing my guilt about my fear of my 
anger(!),] 

As they do, the next step involves these meta-st rue hi res transforming into 
ainapiu^ of artiscknisness so that the state, metaphorically, begins to engulf 
our primary states. As it does so, the canopy filters all incoming informa¬ 
tion and outgoing perception/understanding. Then as these canopies of 
consciousness increasingly surround us, they generate more and more 
state-dependency of LMPBC {Learning, Memory, Perception, Behavior, and 
Comm unication). 

Eventually these develop into what we might call 'T Mcgrt-Stafc'" within 
which we find all of our other states embedded. Fhe primary state operates 
as embedded within the larger context of the Meta-State, Perhaps also a 
larger order Meta-State will embed another Meta-State into itself. As the 
Meta-States grow up into "mega-states"—canopies ol consciousness that 
function as a pervasive psychic force pervading all facets oi life—they seem 
like and feel like "reality" to lis, 

1 b f 1 esh o u t I hese c 11 n ce p Ls , i m a g i n e em bed ding all of yt >ur s ta tes wi th 
acceptance. This largest canopy would then effect many other states of 
consciousness: self, negative emotions, positive emotions, fallibility. 
Appreciation will then operate as a primary perceptual filter as well as a 
permanent character trait, belief system, and dispositional style for 
orienting oneself in the world. 
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Figure 1.3 

Canopies of Consciousness/Meta-Programs 


MS 



P-S 



about some 
^ experience 
in the world 



[Using our previous examples: fear of my fear generates Ihe gestalt of 
"paranoia." Anger at my fear of my fear generates the gestalt of 
"anger turned against oneself;" or more positively, accepting oneself, 
then appreciating one's acceptance of oneself, then highly esteem 
oneself for appreciating one's acceptance of oneself!) 

If we build canopies of Meta-States into the very structure of our conscious¬ 
ness, then we do not have to access the state of appreciation, acceptance, or 
whatever. Appreciation would then operate as so much a part of our struc¬ 
ture of consciousness that it would simply function as our way of 
perceiving the world. We no longer have to access the state of respect for 
people, this canopy of consciousness simply governs all of our thinking- 
and-emoting. It would then operate as the largest (or Mega-State) out of 
which we live. 
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What hi The World Do Wr Mean Bu Meta Programs? 


I dent ifyi ngCtinap ies 

As human beings we already develop Meta-States and canopies of 
consciousness -only we do not typically do so with appreciation, accep 
tance, respect, dignity, or other resources; we do it with contempt, blame, 
tear, anger, dread, skepticism, pessimism, etc. As self-reflexive persons, 
who have already generated thoughts-aboiit-our-thoughts and inevitably 
experience the habituation of our thought-feelings, we already operate out 
of mega-states and canopies of consciousness. Given this, we need first to 
discover our constructions to evaluate them for ecology Then we can 
decide which ones to eliminate, transform, update, or build. 

This understanding about Meta-Programs transforming into Meta States 
explains the difficulty we have in helping someone who operates out of a 
primary state or a Meta-State embedded in a canopy of pessimism. 1 low do 
you help someone when everything you say and do gets filtered by the 
person through a filter of pessimism? 

Optimistic, hopeful, encouraging, and helpful suggestions at the primary 
level inevitably get filtered out and reinterpreted. When we deal with 
someone in a primary slate of pessimism, we will have enough difficulty 
interrupting the state and shaking them out o( it. I heir state dependent 
learning, memory, perception, etc. will interfere with receiving messages of 
optimism. 

Yet how much more di>es I his hold true with the person who operates from 
a Meta-State of pessimism—a Meta-State that lias generated a canopy of 
consciousness? Now we will find the pessimism very pervasive and thick 
as a set of filters. We will experience that person as "thick-headed" and 
hard to get through. 

Changing Mela-P n igrarns 

Can a person change his or her Me la-Programs? You bet! J he way we have 
learned up to this point in our experiences to structure and pattern our 
thinking only reveals and indicates how we have learned to do so—up until 
now. As a dynamic, on-going process ol patterning and structuring our 
thoughLs-emotions, we can always alter that process. We have devoted an 
entire chapter to this after enumerating the Meta-Programs. 
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Figure 1:4 

Meta-Programs In Five Categories and Meta Mtia-Programs 
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Figuring Out People 
Conclusion 

We know everybody doesn't think the same way. This explains why every¬ 
body doesn't feel the same way or value the same things. This, in turn, 
explains why people don't talk or act the same way. We differ—we 
radically differ in these facets of human functioning. 

So why don't people behave, speak, value, feel, or think the same way? 
Because they use different thinking or perceiving patterns. We call these 
Meta-Programs. These Meta-Programs as human operational systems exist at 
a logical level above our conscious level of thoughts and emotions. They 
speak about those sorting styles and processes that we have learned to use 
in thinking about things. This makes these programs, for the most part, 
outside (or above) consciousness. 

This cognitive-behavioral model of how people manage consciousness 
provides us with not only a reason why we so frequently seem to live in 
different worlds—but also how we come to do so. It also offers a beacon 
light of insight about what we can do about it. As men and women who 
inevitably map out and construct the realities we live in, we structure our 
conceptual worlds and then habituate those structures into our "Meta- 
Programs." But no law exists that demands that we always, and only, struc¬ 
ture information this way. We can choose to use different perceiving 
patterns. We can choose to create and live in different worlds! 


Chapter 2 

Meta-Programs 
For Figuring Out People 

"You Can't figure Someone Or if if You Don't Know the Worth They Live hi!" 


In almost every area of life, whether business, personal relationships, 
family, children, etc., pelting along well with others plays an important role. 
It plays as important a role as does intelligence, skill, aptitude, etc, in 
succeeding. And "getting along well" with people, in part, necessitates 
having some ability in figuring people out. 

Vet what do we mean when we talk about trying to "understand” someone? 
What about them do we seek to figure out? Do we not search lor under¬ 
standing and meaning about their style of thinking-emoting, valuing, 
speaking, and behaving? When we don't understand someone (namely, 
their tliiirking, emoting, speaking, behaving, valuing) we find it rno-l dilli¬ 
eu It to relate effectively to them. 

Why not? Because we just can't figure them out! We can't figure out why 
they think that way! We ean't fig u re □ ut how in tlle worId they cou Id fccI 
that way! As a result, we both feel misunderstood, disconnected, out of 
alignment, or on different channels. Yet understanding comprises one of the 
central values that we all want Imm relating to others. 

So we need a model and method for figuring out people, do we not? 

As soon as we do figure out people, another problem arises. After we 
discover just how differently they think, feel, value, choose, act, etc. we have 
to handle our differences. Learning to recognize how others differ from lls 
comprises step one. Step two involves learning how to accept, appreciate, and 
ui Idah l hi bc t iiffe rersces . A big job, wouldn't you say ? Tl ie 11 a >mes step threc: 
utilizing those differences in such a way that we don’t let them get in the 
way of communicating and relating. I his describes then the agenda for this 
chapter. 
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Figuring Out the Differences that Distinguish People 

• Understanding the differences in people's sorting styles 

• Accepting, appreciating, and validating those differences 

• Using and working with those differences in communicating and 
relating 


The NLP Presupposition 

The Meta-Programs begin with the presupposition that, psychologically, 
we all come out of our own model of the world. We each have our own 
unique neuro-linguistic Operating System for thinking-emoting, valuing, 
choosing, etc. Recognizing how we inevitably bring our own world of 
meaning with us everywhere we go in perceiving, understanding, and 
experiencing the world, the Meta-Programs provide a model for specifi¬ 
cally understanding how this process works. 

After we develop an understanding of the wide range that occurs in 
humans in information processing and sorting, we need to appreciate these 
different styles. Doing so allows us to accept and validate the differing 
Meta-Programs we find in others. This will cut out the shock of "differ¬ 
ences," and our need to fight those differences. As we do, then we can use 
the basic communication pattern of pacing-and-leading as we listen and 
communicate; because as we take the different Meta-Programs into account 
and dovetail them with our own, we will utilize them rather than fight over 
them. 

Korzybski's (1933/1994) aphorism, "The map is not the territory'," enables 
us to distinguish two dimensions of reality' that we all navigate: the dimen¬ 
sion of external reality (the world of energy manifestations) and the dimen¬ 
sion of internal reality (human subjective thinking-emoting, believing, 
valuing, etc.). 

We live in a very complex world. To deal with it we delete hundreds of 
thousands of bits of stimuli. We generalize the stimuli we process into 
general categories, and we distort other stimuli to create our own private 
internal worlds or understandings. These three processes (deletion, gener¬ 
alization and distortion) occur at both the sensory level (what we sense) 
and the linguistic level (how we talk about it to ourselves and others). 
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Met a-Programs For Figuring Out People 


As you read this you have deleted lots of auditory and visual stimuli 
around you, have you not? Take a moment ,right now and notice ... all 
of the sights, sounds, smells, tastes, internal dialogues, body sensations 
around, and in, you. I loir did you selectively timeout all ot those stimuli? 
Equally interesting, how do you now tune into it when you so choose? 
Neurol ogically you have the capacity for selectively hearing, selectively 
seeing, and selectively feeling. Can you now shil l awareness ot Lhe toes on 
vour left foot? That stimulus existed there the moment before 1 mentioned 
it—but did you have consciousness of if? 

This selective seeing, hearing, and feeling explains how we can live in the same 
world with each other and yet each have differing experiences, under¬ 
standings, feelings, and models about that world. It explains why two 
witnesses to the same event can have completely different stories. Their 
stories, in fact, may tell as much about them, and their own Meta-Programs, 
as about the event, 

I his understanding reveals a crucial factor about people. TVe nil operate out 
of our ozvit model of the world. This world-model consists ot our mental map 
about things beyond our nervous system, li consists of our belief system 
and perceptual system. It identifies our internal subjective world—that 
inner reality. 

We do not deal with "reality" (the actual energy manifestations "outthere") 
but with the transforms of those energies. Our nervous system abstracts 
again and again to create our map of the territory, and that map consists of 
the only tiling that we can know and deal with. I hese maps comprise our 
understanding of reality—our individual truth. First level reality (the 
external and "objective" world) differs from the second level reality —our 
subjectivity. I rom that reality we operate as we do in the world, 

To the extent that we can identify another person's map of reality, then to that 
extent can we begin to understand him or her, We can then use that under 
standing to enhance communicating and relating. This entails conscious¬ 
ness of language patterns, belief/value filters, and style ot thinking. In 
doing lhis we enter into their world and pace their reality. When we can do 
that, we can then more profoundly motivate, persuade, understand, and 
relate. 
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The second dimension involves our neuro-senumtic world. We refer to this 
when we analyze the difference between ourselves and someone else as, 
"Well, the difference is just semantics/' The world of semantics (words, 
meanings, etc.) exists purely on the verbal level of our inner subjectivity 
(hence, neuro-semantic, a product of our brain and nervous system). It does 
not exist externally. It exists as "semantic reality." Yet this neuro-semantical 
reality has led to not only arguments that create confusion, push buttons, 
and lead to unproductive states and ruined relationships, it has also led to 
wars between nations. When we confuse the territory (reality) and our map 
(subjective reality) of it we fail to recognize how differing processing styles 
influence experiences and emotions. 

Rational-Emotive Behavior Therapy (REBT, formerly RET) presents a 
cognitive schema of the ABCs of Emotions and Personality. I his model asserts 
the same neurological fact, that the Activating events can only trigger 
Consequences of emotion and behavior within us. They do so as they 
activate and get processed through our Belief Systems (understanding, 
interpreting, meaning, appraisal, perspective). 

Out of this area of personal subjective reality we live our everyday life and 
understand (or fail to understand) each other. If you work from the 
assumption that others process information, emote, value, perceive, 
respond, and experience reality in just the same way as you do, you will fail 
to realize the wonderlul uniqueness of others. You will also tend to project 
your own model or map of the world onto them. This will, in turn, blind 
you to the many other ways that people think and emote. This problem 
describes the key "reading" problem most of us have and struggle with 
when we try to figure out someone. We tend to "read" them through the 
filters of our own patterns. Yet in doing so we see precisely only what we 
have the ability to see—we see only what we tend to typically see within. 


Understanding Differing Processing Stifle s 

The ways people pay attention, code, and process information ("think") 
describe their "model of the world , and create it. The ways people do this 
falls into predictable patterns—Meta-Programs. 

By learning these thinking, feeling, choosing, communicating "programs" 
that run the way we interact and communicate (the Operating System in 
our bio-computer), we can identify patterns. In doing so, this assists us in 
developing professional communication and relational skills. This 
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improves our ability to understand, connect, influence, persuade, etc. IL 
empowers lis to reduce conflict and misunderstanding. Il enables us to 
meet others at their model of the world rather than wait around until they 
learn our language and patterns. 


M eta - Pro% mutt is " Ch a n n els " c >/ A it w re i jess 

Whenever we communicate we say words using our entire physiology. 
This generates the two primary communication channels, verbal and non¬ 
verbal. This output of information also involves both the content details of 
our message, and the process style of how we package lhat message. So ^ 
we communicate any given message, we do so (inevitably and tnescapably) 
at many meta-levels. At these process levels, we develop various patterns 
for how we process. 

These patterns operate as filtering processes that distort, delete, and gener¬ 
alize information. It does this because we can handle only so much infor¬ 
mation at a time. In a now classic paper. Miller (1956) said that typically, we 
can consciously only attend to five to nine variables (.■+-2) at any given 
time. As our thin king-perceiving style habituates into our Me la-I To gram 
Operating Style, it operates as our unconscious filtering sort and thereafter 
structures or patterns all incoming data. 

When we go beyond the five to nine variables, our conscious mind 
overloads. No wonder our structuring and patterning of information so 
easily "goes unconscious." Consciousness cannot handle it. So we habiki- 
alize it into an out-of-awnreness (meta) pattern. We learned the alphabet 
one small chunk at a time, then habitualized it. The same occurs with 
typing. When you try to recall the location of certain letters on the 
keyboard, do you think of them consciously? Not if you type well. Your 
"fingers" "know," but your conscious mind does not. 

Bagley and Reese (1989) explain, 

"Everywhere we look we see patterns. Patterns are so important to 
us that they form our reality. Perhaps you have gone through a 
formal receiving line where the protocol and patterning is so rigid 
that if you say anything other than the obligatory 'Hello '1 low are 
you?' Tm doing fine' you probably won't even be heard. The infor¬ 
mation won't sink in we also make decisions based on certain 
predictable patterns. In other words, we tend to make decisions in 
the same way we have made similar decisions before. 
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All this pattern talk lays the foundation for this important premise: 
people buy within their own predictable patterns. These patterns are 
principally based on how they mentally sort information. Therefore, 
when you are able to recognize these mental sorting patterns you 
are in a position to understand the required steps they go through to 
arrive at decisions. If what 1 / 01 / offer aligns with how they decide , then 
you have rapport and you are on your way toward satisfying their pattern 
needs as well as their outcome needs." (our italics) 

Our Meta-Programs function as unconscious perceptual filters that structure 
messages and information. Each generates a "channel" of awareness— 
awareness of the chunk size, its relationship to other information, repre¬ 
sentational system, etc. (see Figure 2.1). 

I his now allows us to ask each other while we communicate, "What 
channel of awareness have you tuned into?" "Have you tuned in to the 
Global Channel? The Mismatching Channel? The Other Referent 
Channel?" Not knowing what channel a person speaks from, or to, or how¬ 
to channel surf through the various possible Meta-Programs (i.e. channels of 
awareness), causes one to miss the program the other person broadcasts! 

These unconscious filters as sorting mechanisms, however, eventually take 
on a life of their own. They habituate. As they do, we have less and less 
awareness of them. We take them for granted. We assume them as "the 
right' and "real" way to perceive. We may even come to think it "wrong" 
to do otherwise! By these Meta-Programs we formulate our representations 
and map out our reality. 
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Figure 2.1 
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Meta* Programs us a Means to M ’Reading" People 


What specific patterns determine the way people think, value, feel, speak, 
gesture, behave, and respond? How can we Learn to more effectively "read" 
these unique and personal patterns in others? How can we "read" people 
tmd do so accurately? 

Actually every day we all engage in this business of 'reading" people. We 
do it incessantly! We want to figure others outl So we constantly make 
guesses about what others think, value, want, and feel. And we do so based 
on our assumptive beliefs and understandings about "human nature." We 
do so because if we can figure out the motives and intentions of others, the 
possibility of them tricking or hurting us lessens, and this will help us to 
avoid a lot of unnecessary pain and trouble. We also make second-guesses 
about what they will do in the future, how they will respond ii we make 
this or that response. We do all of this second,-guessing based upon our 
pred iction of what we believe about tine person's inner nature underneath 
his or her roles and manners. We mind-read their deeper motives. 
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Also, every day we rr/isguess and misread! Why? Because of the complexity, 
layeredness, and multi-dimensional functioning of people. After all, how 
well do you "read" your own thoughts, emotions, values, motives, beliefs, 
etc ? How well do you know your own structuring processes—your own 
thinking and emoting styles? 

Ultimately, the art of figuring people out by reading their patterns involves 
a very imperfect art. Yet we can improve and develop our skills in this area. 
We can learn how to improve our calibration to the patterns at meta-levels 
(the Meta-Programs). 


The Target of Reading People's Patterns 

How do you attempt to figure people out? What specifically do you pay 
attention to in order to make your evaluations? Do you focus on the clothes 
they wear? Their behaviors and gestures? Their style of eye contact? Your 
feelings about them? 


"Reading" people also involves meaning attribution. What meanings do you 
give to these items? What serv es as the basis of your appraisals? (Inevitably 
when we read another person we do so in terms of our own history, 
meanings, emotions, etc.) 

This list of things to "read" suggests reading levels. I can start outside at 
your persona —the roles and positions you play in society and in relation¬ 
ships. Yet such roles also suggest driving thoughts and feelings. So I can go 
deeper: to your " personality" style—your characteristic thoughts and 
emotions. 
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Figure 2.2 
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Yet that represents only anothei level. 3 can go deepen I can go deeper than 
just your surface thoughts and feelings to deeper levels that include your 
deeper or higher values and belief, into you as a '"person/' What comprises you 
as a “person"? Certainly your cognitive-emotive style, "Reading" those 
patterns provides a more profound sense of having reached a fairly deep 
core level. 


In day-to-day life we often live quite blind to each other. More often than 
we might suspect, we fail to truly realize what another experiences. How 
does this occur? In part if occurs because we operate from the presupposi¬ 
tion that others think-and-feel as nv do. We use ourselves as models for how 
others think, feel, speak, value, gesture and behave (or should!). We call this 
ps y cliologica I i n ech a n i sm " p reject i on . 1 1 

The things we notice about others fall into two main categories, verbal and 
non verbal responses. The verbal category includes words, language style, 
predicates, and other facets of the linguistics that form someone's inner 
wor Id. The non-verbal category includes such things as eye-accessing cues, 
gestures, breathing, sense of space, behaviors (roles), context, etc. While 
learning how to figure out people, we also learn to more accurately predict 
the responses of others, Thereby, we learn to predict their behavorial, 
communicational, and emotional responses more accurately. In such 
"reading," we want to move beyond the external roles and masks until we 
truly see the person in all their uniqueness and special ness. 
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Distinguishing Content Programs and Meta-Programs 

We all have lots of operational programs in structuring our map of the 
world and these programs run our mental, emotional, choosing, communi¬ 
cating, and semanticizing and operate at two levels: content and process. 
Together they operate as our strategies that specify the structure of our 
subjective experiences. 

A good example of how content and process programs interface shows up 
in our strategy for reading. Consider your own reading strategy as you, even 
at this moment, read this. Notice how that you quickly and unconsciously 
look at the ink marks on this page and via those marks perceive English 
letters and words which, in turn, evoke various VAKO (Visual, Auditory, 
Kinesthetic, Olfactory-Gustatory) representations and meanings. Amazing! 
Somewhere inside you you have some kind of a "reading program." 

Yet you didn't have this program as a newborn. Your language develop¬ 
ment and use arose over time as a learned phenomenon. Unfortunate feral 
children who grow up apart from human culture not only do not know 
how to read, they also don't know how to speak or process human 
language. "Knowing how to read a book" operates as a learned strategy, not 
an innate skill. 

Consider the complication of this task. We have to translate ink marks into 
meaningful symbols and then let those symbols evoke appropriate repre¬ 
sentations and meanings. In spite of this complexity, this eventually habit¬ 
uates so that we run this program unconsciously. Then we can engage in 
reading without consciously noticing the process. We just do it. 

Our neurologically stored reading program now operates at a level outside 
of conscious awareness (we typically use the spatial metaphor of below 
consciousness). Once upon a time we had to slowly and meticulously learn 
the eye-scanning patterns and associations between letters, words, 
meanings, etc. We had to learn to start on the left side and move to the right. 

Yet over time, repetition made such eye-scanning programs drop out of 
awareness. Now, whenever we pick up a paper or book (a stimulus), we 
activate the existing program. This holds true for a great many other behav¬ 
iors, e.g. riding a bike, skating, shaking hands, adding, subtracting, etc. 
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To "read" anything we have to know (he pattern s that govern the structure 
of what we wish to read. Pot terns provide this key. We cant read anything 
without knowing the organizing patterns. Reading means iJ Lo receive or 
take in the sense of by scanning/ to study the movements of" (.as in reading 
tips)/ "to understand the meaning of words or symbols, to interpret.' if we 
want to learn to read Hebrew, first we have to identify and learn the charac¬ 
ters. Then we have to recognize and reorganize our expectation that the 
pattern will move from right to left, that words consist ot consonants (and 
in some I lebrew writing—little points and dots above and below the conso¬ 
nant letters consist of the vowel sounds). 

Figure 2.3 

2JTTWT r»T OTDOTT HK DTibi* tra mara 

Can you read that? Even after you learn the pronunciation of these letters 
find, words, you then have to ask, "What does it mean?" This demonstrates 
our need for knowing patterns in order to read something. Without the 
patterns, such ink marks on paper make no sense at all It conveys no 
"meaning" even to a searching receptive mind. With patterns, however, we 
can both articulate the expression and understand the significance. Via 
pattern recognition we bring order out of chaos. So with reading or figuring 
out a person—we come to understand a person by means of recognizing 
their patterns. 

Figure 2:4 

%n*cn rosi o'Dtsn roc ovtbtc tea mana 

the and the God created In the 

earth heaven beginning 
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This holds true’ for medical doctors who learn to "read" symptoms of pain 
or distress in the human body. It also holds true for auto mechanics who 
learn to "read" the mechanical cues of cars. These professionals have devel¬ 
oped a familiarity with how a body or a car operates (or should optimally 
operate) and the significance of various symptoms. So they learn to 
calibrate their attention to specific expressions as cues, and have learned 
what meanings to attribute to them. 


“Reading" People to Figure them Out 

This principle holds true for developing proficiency in figuring out people. 
When we face the chaos of the many cues in a person's communications 
and expressions, we need a comprehensive knowledge of human informa¬ 
tion processing (their patterns), and the significance of such cues. 

A Meta-Program then functions at a level above or beyond the specific 
learning program. It does not deal with content, but process. Meta- 
Programs operate as "about" the content level. They function as messages 
or processes about that lower level. The Meta-Programs prescribe the various 
zeai/s we can pattern or structure the lower thought. 

For instance, in a reading program, w’hen some people read words (a visual 
external stimulus) they hear the words in their head. So they “make sense" 
of the marks by "representing" the auditory information by hearing an 
internal voice saying the words. 

Others see images of the words or the referents of the words. They inter¬ 
nally represent the information using the visual modality. 

Still others get sensations about the words or their meanings. They use 
kinesthetic representations (body sensations). 

Which system do you favor? If you know which representation system you 
primarily use, you know one of your Meta-Programs which we will shortly 
cover (#3). 

Further, when some people read, they look for things that match what they 
already know. They pattern their attention to matching kmnvn knowledge. 
As others read, they look for what they do not know and what stands out 
as different (they mismatch). Again, if you kmnv your style in this area, you 
know another one of your Meta-Programs (#2). 
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Meta-Programs then describe the structure and form of our information; 
and sometimes this plays a crucial distinction in learning and developing. 

I (MH) once had a young adolescent as a client who had failed three grades 
and whose parents had become convinced that their son had a very low IQ. 
When his parents brought him in, they brought in a three- inch stac k of 
psychiatric reports indicating a frail of "learning disabilities" all the way 
back to the first grade. He had been diagnosed as having half-a-dozen 
different problems. 

As ] began working with him,, I asked about the color of his room. He didn't 
know. I asked about the room's shape. He didn't know. "What does your 
dad r s voice sound I i ke?" He didn't kno w. "Ca 11 you i magine what DonaId 
Duck s voice sounds like in your mind—can you hear him quacking out, 
J Are you dumb or something??" tie couldn't—although he snickered 
about that line. 

This big boy, hT" and 205 pounds and., of course, on the iooLball team, 
simply had no sights or sounds in his head. No wonder he didn't "learn" 
a ca d cm i c in for ni a tion very w ell! 

lurning to one area of skill and resourcefulness I hat I knew he had, I asked, 
"1 low have you learned to play football?" 

II turned out that his coach also had lots of trouble with him. Jim never 
seemed able to "get it" (the football plays) when the coach drew out the 
moves on the blackboard. The coach had to take him out to the field ami 
actually walk him through the moves. 

Ah! Jim's learning strategy (and representational strength)- kinesthetics! 
So I gave turn some homework. He had to go home and make menial 
snapshots of his room, the house, the classrooms, his mom's face, etc, 1 also 
asked him to begin to make auditory snapshots o! his dad's voice, Donald 
Duck, two of his favorite songs, etc. 

Thereafter week by w'eek for two months, our sessions consisted of his 
reports of Lhe sights and sounds in his world. \1y questioning simply gave 
him the opportunity to begin noticing—noticing as he had never before. 
And as he began tc> "snapshot" and encode visual and auditory in ] or m a- 
tion—his grades "mysteriously" began to improve. !L turned out that Jim 
didn't have a low IQ; he had simply not developed his visual and auditory 
modalities. 
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Accepting and Appreciating the Meta-Programs 

So what? What values accrue when you know Meta-Programs? How can 
Meta-Programs help us appreciate all of the differences that we find in 
others? 

1. Conflict reduction. As we recognize that people radically differ in their 
patterns for sorting, attending, processing, and making sense of the world, 
we accept this fact as a given, and no longer need to fight it! Further, when 
we stop wasting energy on fighting their Meta-Programs, we can use this 
understanding of a person's style to more fully understand them in terms of 
their own model of the world. Grasping the patterning style provides us 
insights into what they value, how they think, feel, value, etc. This describes 
a much more sane approach to inter-personal reality. 

What can we appreciate specifically about differences? The explanatory 
power they provide. They provide us explanations as to how others can see 
and feel so differently. In reading and familiarizing yourself with many of 
the Meta-Programs, you will probably experience what most do—a sudden 
awareness about a particular person, "Oh, that explains why they think 
that way!" 

This accepting and appreciating stops us from needless conflict with people. 
Instead, we can pace (or match) their processing style, which, in turn, facilitates 
them feeling understood; and that generates a sense of rapport. 

2. Moralization reduction. Accepting differences in Meta-Programs 
further stops all of the energy and conflict that w'e w r aste on moralizing 
about the "right" way to think. "You shouldn't be so detail minded!" "Why 
do you always have to have a procedure? What's wrong with you?" "Vie, 
me, me—you always reference off yourself. You shouldn't do that!" 

As we more fully accept and appreciate another's "structure of subjectivity," 
we don't have to "demonize" their style of processing information. Rather 
than fight their style, we can appreciate its values, and then simply match 
it in communicating and relating. This, by the way, will cut out most of the 
"resistance" that we encounter from people. 


— 
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3. Caminunication flcxibHity . I he result of adopdng more acceptsnee and 
appreciation of differences leads to expanding our communicational flexi¬ 
bility. Understanding and pacing a person's way of knowing, perceiving, 
etc. empowers us to communicate in a way that optimally fits the other 
person's style. This empowers our message to have maximum impact tor 
that person, 

1 . Empa i lip development. Su d i a cce p ta n ce a nd a pp rec iati o n a l so ex pand s 
our abilities of empathizing because it frees us up from an imprisonment in 
thinking that our way of thinking exists as the only right way to think. 
Recognizing and learning to appreciate other frames of mind and thinking 
sty I es i ncreases on r em pa t hy for other vi e w po i n l 5 

5. Prediction accuracy, Finally, with expanded a nip a the tic understanding 
of others, we have a means for more accurately "reading ' and predicting the 
person's responses. We will be able to figure others out because we will have 
greater access to the kind of thinking that creates their reality. 

Using the Meta-Progrants to See Patterns 

It the ways we code information, pay attention, and process thoughts both 
describe our model of the world and create it, then the ways people perceive 
and sort, tall into predictable patterns. We can now look for such system¬ 
atic and regular patterns in ourselves and others. First we need to develop 
conscious awareness of how people attend the world. 

L One at a time . If you look at the full list of Meta-Programs and aim to 
learn them all at once you will overwhelm vourseH. Instead, aim to learn them 
one at a time. We have provided several diagrams (Figures 1:1 through 1:3) 
to assist in organizing our thinking and remembering of them. We have 
also designed a Sorting Grid ( Appendix F) to assist learning. Begin by 
using it as a tool to make a psychological profile on yourself, and then 
others that you know well. I his wiII help you think about such processing 
patterns, As you Lake the Meta-Programs ewe at a time, practice it until you 
feel proficient in recognizing and using it. 

2. Give pour self permission. Do you have permission to "go meta'' and 
notice people's operational style? If not, give yourself permission to do so. 
Do you have permission to "go meta" while talking with them? Do you fear 
that will seem rude or uncaring? If you get that kind of internal objection, 
then reframe it as representing a truly caring and considerate approach 
because it empowers you to understand them more hilly. 
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3. Use lots of open-ended questions. Open-ended questions especially 
encourage a person to express his or her Meta-Programs. As the classic 
question, "Does this glass look half empty or half full to you?/ invites a 
person to indicate a typical way of perceiving, as do the elicitation 
(questions) that we have included with each Meta-Program. 

4. Use lots of Downtime questions. These play a valuable role in eliciting 
Meta-Programs inasmuch as they require a person to go "inside" to access 
the required information. When we don't have certain information "on the 
tip of the tongue," we will tend to demonstrate our Meta-Programs. 
Downtime questions obviously depend upon both the content and the 
context. Examples of such include the following: "As you think about your 
childhood home, what color was your room?" "How many stop lights do 
you go through when you drive from home to work?" "Name the sixth 
number in your telephone number" "When you think of the tune of 'Mary 
had a Little Lamb' and the tenth word of that song, describe the tonality at 
that point." 

5. Elicit fully associated states. Don't make the mistake of trying to elicit 
Meta-Programs with a person not fully accessing their experience. 

6. Prioritize the Meta-Programs and look for the drivers. Remember that 
the Meta-Programs do not all carry the same weight of importance. They 
will differ according to how a person uses and values them. So in identifying 
the Meta-Programs, also prioritize them in terms of importance to that person 
in that given context. Identify the person's Meta-Programs which seem the 
most important and impactful (the person's driver Meta-Programs). 
Continually wonder, "What Meta-Program seems to exercise the most 
significance for this person?" 

7. Practice writing pacing statements. When you feel ready to use the 
information you have gathered about someone, practice writing pacing 
statements to match their processing style. This may do more to increase 
your communication skills than anything else. 

Ihus, it the person sorts by self in a strong way and mismatches with 
counter-examples (or with polarity responses), he will typically feel 
inclined to challenge you with "prove-it-to me" statements. This can spiral 
into a pointless matching of wits. Counter that with a pacing statement. 
"You seem so good at knowing your needs that only you can truly decide 
what's ultimately right." A communication like that will pace his 
meta-processing style that structures his very thinking and emoting, it will 
also validate his style. Then, instead of fighting his style of thinking and 
deciding, you will utilize it. 
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With a visual and general sorter, keep your details at a minimum as you 
describe future possibilities vaguely, T lie person will then shape it into his 
or her own image: "With your great eye you can see how you could use I his 
in your business to improve production." The person will also feel 
respected because you didn't bore him or her with details. 

As you learn to match a person's sorting patterns, you will not have to 
swim against the current of that person's basic inclinations. In this way you 
will add a turbo charger to your communlcation skills. We recommend that 
you first gel acquainted with your own Meta-Programs. Doing so will 
deepen your own understanding of how you operate at Ihis psychological 
level. It will also give you an appreciation for the value of these Meta- 
Programs. Then you will know fust the right way to sell yourself on 
something you want. This will provide you with a custom-made 
self motivation program that will Et your own personality just right. 

Using and Working with Metu-Programs in Communicating ami Relating 

M we understand Meta-Programs as sorting patterns then how do we work 
spec if i ca 11 y w i l h these sorts ? 

[ames and Wood small (1988), Rooney (1990), and others also describe 
Meta-Programs as "sorts" or "neuro-sorts." this term sort, coming from 
computer terminology, describes how a computer organizes information. 
Using this metaphor, the Meta-Programs create our "mental" functioning 
that then determines how we notice, organize, formulate, maintain, and 
chunk data (messages) as we make sense of things. Meta-Programs thus 
provide unconscious parameters, guidelines, and general rules that 
organize perception and thinking. 

Phenomenologically we experience our consciousness as simple and direct. 
Our thoughts seem so "real" and concrete to us. Our representations, 
values, beliefs, and memories seem so much "the way it is." Vet behind our 
experience of this phenomenon there exists great complexity with regard to 
consciousness. Bateson (1972, 1979) repeatedly asserted that we have no 
consciousness of the neurological mechanisms that give rise to our 
phenomenological sense of our consciousness of reality (phenomenology 
refers to our sense oi and experience with phenomena at the sensory level). 
Quoting studies in perception, he showed that we usually cannot become 
aware of the mechanisms that create or cause perception—which explains 
how various perceptual "illusions" can so tool our nervous system. We 
know only what we "sense" on the screen of our consciousness as II ebbs 
and flows. 
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As the Meta-Programs describe patterns for sorting out the stimuli that 
impact us, it provides awareness of how a person processes information at 
unconscious levels to create his or her subjective reality. What then? We can 
then match the Meta-Programs in communicating to access the person's 
neurological circuits for processing information in the way that seems 
"real" to that person. Since one cannot not respond to one's own way of 
making sense of things—this makes the communication impactful indeed. 

Rooney (1990) writes, 

"... although the current state of research on Neuro-Sorts (Meta- 
Programs) has not been extensive enough to be able to say how 
they originate, where they come from neurologically, or why each 
individual has the particular sorts they do, there are a few things 
that are known about them." 

In the following sections, we have specified some of these things that we 
know about Meta-Programs, and suggested ideas about working with 
them. 


How do We Work with Meta-Programs? 

1. By accepting Meta-Programs as creating a general direction for 
consciousness. Meta-Programs differ from beliefs because they typically 
function in a far more general way than do beliefs. They function as a focus 
of consciousness rather than specify the content of a specific belief. Rooney 
writes, 

"They operate more as a direction, a tendency, a general guideline 
by which we select, or through which we funnel and channel the 
incoming information that will later be formed into beliefs." 

2. By accepting them as contextually dependent. A person may operate in 
a very internal way in one context of life (i.e. spiritually, going inside to find 
meaning regardless of what others say or do), while very external in another 
(i.e. in one's job, seeking direction and instructions from others). The 
contextual dependency of Meta-Programs suggests that while we will find 
them operating consistently within a given area, they will often operate 
very differently in another arena. While exceptions occur, expect Meta- 
Program consistency within a given dimension. We need to always inquire 
about the context within which we use a given Meta-Program, and the 
contexts wherein we don't use it. 
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Meta-Programs also depend on the cultural contexts. A style of sorting can 
habitualize for a whole group of people so that certain Meta-Programs may 
predominate for various racial, religious, familial, or political groups. This 
means that the percentages of people in a given country, society, area, 
generation, economy, educational institution, etc. may favor a certain Meta- 
Program style for thinking, emoting, etc. When examining Meta-Programs, 
Lake this into consideration. Does this thinking-emoting structuring style 
typically characterize any larger groups with whom this person associates? 
For example, the fundamental mindset, whether political or religious 
fundamentalism, operates from a perceptual category soi l (#6) of black- 
and-white thinking. An extreme "libera!" will similarly use that kind of 
thinking. Moderates, by definition, operate somewhere in the middle and 
hence sort by using continuum thinking, 

3 r tf 1 / Hi in kit ig of Me hi - Program s 11 s op era ting o u a co n t i n u to n . We d o n Lit 
exist as necessarily either this pattern nr that one (either/or). While some 
people do process in a polarized way In one or two ol I he Meta-Programs, 
wo generally fall somewhere in between on the continuum. So we need to 
ask, "To what extent” or "Now much" do I or this other person structure 
thinking or emoting in this or that pattern? 

4. By expecting Meta-Programs to operate in u "state" dependent way. 
This means that our use of a Meta-Program greatly depends upon our 
mental-emotional state at a given time, A Mela-Program can differ 
according to our internal state (internal context), the situation (external) in 
which we find ourselves, and the amount of stress we experience. I hits we 
need also to ask about the person's state. How do w T e perceive in a stressful 
state versus a calm and relaxed one? I tow do we think-fee I when in a social 
group versus working alone? When resourceful or unresourceful? 

Typically, most people in a "stress" situation will experience it associatedly 
(#15). When this happens, you can count on the person taking things 
personally and engaging in other cognitive distortions such as Awfulizmg, 
Catastrophizing, blaming, etc. Such association into the state of stress 
involves sending messages of "danger” or "overload" to the brain which 
then activates the fight/flight mechanism, When that happens, the 
autonomic nervous system goes into high activation of defense, Yel in most 
modern situations, this response pattern does nLit serve us well! Yet i! a 
person uses that as their Meta-Program—this will result. Knowing how to 
"read" this provides us with the ability lo choose to dissociate and to invite 
others to sort that wav as well. 
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5. By refusing to moralize about Meta-Programs. Meta-Programs have 
nothing to do with morality (i.e. "correct or incorrect," "good or bad," 
"right or wrong"). No ethically "correct" way exists to filter information. 
Some of the Meta-Programs will, in certain contexts, work much more 
productively than others. Yet these styles provide us merely with choices 
about how to process information and respond. They do not prescribe "the 
way things are," much less "the way things should be." 

They operate as sets of distinctions we can make about information. 
Therefore we do not view them as "true or false," but useful or not useful 
in a given context at a certain time. The human brain works in a far too 
marvelously complex way for us to neatly categorize its functioning in such 
ways. The Meta-Programs simply provide us with a useful tool for thinking 
of human behavior (e.g. information processing with our neurology). Nor 
do we, in NLP, use them as simply a new way to label and categorize 
people. If these distinctions enable us to more productively understand 
ourselves and others, then they have value for us. 

6. Bp expecting consistency, but not permanence. When we structure 
information at a meta-level it endows our "sense" of self and reality with a 
consistency. It does this by creating ongoing coherent patterns. Though 
flexible and alterable, Meta-Programs do endow our everyday experience 
with a sense of stability. This may create the pseudo-sense of having an 
unchangeable "personality" or "temperament." Rooney wrote about this, 

"If we operate as internals, spiritually, we will consistently function 
that way in all spiritual matters and at all times." 

It becomes a habit. 

Habits, for all the bad press they get, do keep us consistent and regular. So 
with our meta-habits of mind. We inevitably follow patterns in how we 
process and code information. This form of patterning gives us a way to 
discover the patterned ways people think. 

7. Bp anticipating that they will change over contexts and time. As we 
grow and mature, the way we pattern our thinking as we sort for meaning 
changes. These do not function as permanent, static "traits." Thev operate 
much more as states. 
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For example, during a "'normal'" and healthy maturation from a child lo an 
adult experience in life, we typically can expect a person to change from 
referencing off of Others (external) to referencing off his or her own under¬ 
standing s, values, and beliefs (internal), 1 his generally describes a healthy 
personal " centering/' 

Lloyd (1969) devoted his research to this subject. His dissertation, 'The 
Impact of Role-Expectation Cognitions upon Test-Taking," describes his 
exploration into the trait hypothesis behind the construction ot several 
psychometric tests (Taylor-Johnsan Temperamental Analysis, etc.). He 
tested the trait theory presupposition that the way a person "is" will not 
change over the years and would not change ii you ask a person to lake the 
test while in d i fieren L s ta tea. 

Vet the test-taking experiments showed the very opposite. People's scores 
move all over the place when they imagined taking the test as "my eighteen 
year old self," "as my current self/' "as myself at sixty/ etc. In other words, 
the state (even accessed by imagination) determined the "trait." 

In summary, since Meta-Pro grams describe our mental-emotional 
categories of internal patterning, they determine what information we will 
use and how we will formulate both our "world view" and "sell-view-'." 
Knowing this empowers us to work with others calmly, thoughtfully, 
respectfully, and patiently, VYe have no need to take offense or anger about 
someone's particular Meta-Programs. I his knowledge can also assist us in 
mom accurately predicting the way another person will act. 

Remembering that these programs do not exist as things or permanent 
traits enables us to not put people into conceptual boxes, Instead they 
enable us to empathetically understand others in our relating and commu¬ 
nicating. Remembering that people "are" not their programs, but merely 
express styles of thinking and emoting in various contexts at various times 
and can sometimes develop some really entrenched habits of miitd-and- 
ei not ion. 
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Tools for Figuring Out People 

Developing people-reading literacy skills necessitates several tools. What 
tools will you specifically need to figure out people using this model? 

1. Sensory awareness. Opening up your eyes and ears, and other senses, 
to the input that others constantly offer. Come into "Uptime," Put all of 
your "Downtime” thoughts, emotions, and filters on hold and shift aware¬ 
ness to only the stimuli before you. The more skill you develop at attentive 
listening, the more skill you will develop in figuring out people. 

2. Distinguish between descriptive and evaluative terms. This will 
prevent you from "reading" others through your patterns and filters. As 
you distinguish between what you actually see, hear, sense in sensory 
awareness ( description ) and between the values and meanings which come 
from memories, values, traumas, beliefs {evaluative), you can read without 
projecting (mind-reading). Ask yourself, "What does this descriptive 
element (language, gesture, behavior, emotion, etc.) mean to me?" to access 
your own meaning system so that you know it. Since all evaluative words 
and processing arises from our own model of the world, we need to 
constantly go meta, get out of content, and move into a descriptive mode. 

3. Pay attention to linguistic markers. These identify the cues that mark 
out how a person represents and formats their experience. Use this to gain 
insight into the person's operating model of the world. Many of the Meta- 
Programs have cue words and terms that will alert you to their presence. 

A visual processor (#3) will use visual words (see, look, color, etc.) a kines¬ 
thetic processor will use feeling and sensation words (feel, heavy, smooth, 
impact, etc.), and one processing auditorially will use words of sound (hear, 
rings a bell, sounds right, etc.). 

4. Develop a comprehensive knowledge of the patterns . These provide you 
with the key to your "reading" as you figure out people. They enable you 
to organize the input offered to you in making sense of them. Learn, drill 
in, memorize, utilize, practice until you make them "second nature." Do so 
until you make them part of your own processing, until you organize them 
as your intuitions. As we must learn how to make auditory discriminations 
to appreciate music and visual discriminations in order to appreciate art, so 
must we train our senses to note discrete Meta-Program distinctions. 
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5. Develop clean kinesthetic channels, One of our tools for "reading" 
people involves the fell impact that another's words, gestures, and behav¬ 
iors make on us. Yet to utilize this capacity necessitates putting ourselves 
into a calm state so that we can cleanly note the impressions that stir our 
senses and emotions Mere kinesthetic awareness will not suffice. We must 
have kinesthetic channels un con turn i nut ed from our own emotions, 
emotional filters, and predispositions* 

When people generally talk about taking a feeling approach to others, they 
usually refer to feeling sensitive about their feelings, rather than those of 
another. Yel that leads to mind-reading, projection, and outright hallucina¬ 
tion about others! The emotions they think they hear, see and feel in others, 
arise from within them selves. This ability to distinguish between what we 
receive as input from the outside and zvhai zee generate within ourselves 
separates effective communicators from mind-readers. 

6. Go tneta. Move to a meta-level, to the person's meta-levels of tempera¬ 
ment, menial, emotional, relational, etc. processing. Continue to inquire, 
"What does this way of talking, acting, emoting, etc. tell me about this 
person's operational Meta-Programs in this context?" "What does this 
re vea I about m e a n d r n v M eta - Programs? " 

7. Keep your 'reading" always tentative. Test your conclusions and 
assumptions. Ask the person about their thinking, emoting, choosing, etc. 
Invite more information, and test it against the person's overall configura¬ 
tion of traits. 


Conclusion 

KIT first offers us a way to mamgeour own mind and then it offers a model 
for figuring out others . Starting from the presupposition that we all inhabit 
unique and different worlds of thought, emotion, meaning, experience, etc., 
we seek to understand others in terms of their mental maps of the world. 
'Ihis also involves their meta-mapping style (the Meta-Programs). 
Accepting and appreciating these differences empowers us to pace their 
model of l he world rather than fight with them about it. What a much more 
enhancing process! 

In the following chapters, we have presented the most extensive list of 
Meta-Programs to date. Yet this certainly does not exhaust the subject. In 
fact, we fee! that it just barely begins to address this domain about how we 
sort, pay attention, and perceive. 
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Part II 


The Meta-Programs 






Temp I a te Of M v fa - Progra m s 


Th e "Men ta i" Me hi - Progm ms 

#1. Chunk Si/e; General/Specific; Global/Detail; 

Deductive t Inductive, Abd active 
#2 . Relationship Sort: Matchh sg/M is match ing ; 
Sameness or Difference/Opposite; 

AgrecfDisagrce 

#3. Representational System Sort: 

Vis Mi 1 1/A a dito ty/Kmes thetic/A ud it ojy~ i f ig ital 

#4. Information Gathering Style: 

Upthne/Downtime 

#5. Epistemology Sort: Sensorti/Intuihr* 

#f>. Perceptual Categories Sort: 

Bladk-tind white vs Continuum 
#7. Scenari o Tli i n ki ng Sty le: 

Best-Case vs Worst-Case Scenario 
Thinking; Op H mists/Pess imis ts 
#8. Perceptual Durability Sorb Perrtteabie/Tntfrermeable 
#9* Focus Sort: Screeners/Noti-screcners 
#10. Philosophical Direction: 

Whyfl low; Origins/Sohttion Process 
#11, Reality Structure Sort: 

A rist ot cl in n/Non-A risto tel mi (Sin t ic/Process) 

#12. Communication Channel Preference: 

Verbal(Digital)/Nori-Verbal(Amloguc) t Balanced 


The “Emotional” Meta-Programs 

#13, Emotional Coping or Stress Response Pattern: 

t ? ass ivity/Agg u \ s tori/D issocm h\ I 

#14, Frame of Reference nr Authority Sort: 

hitenml/Fxtenml; Self-ReferentfOthir- Referst 

#15, Emotional State Sort: 

A ssocin ted/Dissociated ; Ft r/ istg/Thinkitig 
#16, Somatic Response Sort: Act ive/Reflective/hitic five 
#17. The Convincer or Believability Sort: 

Looks f Sounds, or Feels Right; Mitfas Sense 
#18. Emotional Direction Sort: Uni-direct iorml/MuIti-directionat 
#19. Emotional 1 n ten si ty/Bxube ranee Sort: Desitrgency/Surgency 
Timidity/Bold ness 
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The “Volitional" Meta-Programs 
#20. Direction Sort: Toward/Away From, Past Assurance/ 
Future Possibilities; Approach/Avoidance 
#21. Conation Choice in Adapting: 

Opt ions/P weed 11 res 

#22. Adaptation Sort: Judging/Perceiving, Controlling/Floating 
#23. Reason Sort of Modal Operators: 

Necessity/Possibility/Desire; Stick—Carwt 
#24. Preference Sort: Primary Interest — People/Place/ 

77? ings/A c t iinty/l nformat ion 
#25. Goal Sort—Adapting to Expectations: 

Perfection/Optimization/Skepticism 
#26. Value Buying Sort: 

Cos t/Con ven iet icefQualityH/\ime 
#27. Responsibility Sort: 

Over- R espons ible/Under-Respons i ble 
#28. People Convincer Sort: Distrusting/Trusting 


The External " Response " Meta-Programs 

#29. Rejuvenation of Battery Sort: Extrovert , Ambivert, Introvert 

#30. Affiliation and Management Sort: 

Independent/Team Player/Manager 
#31. Communication Stance Sort: Communication Modes 
#32. General Response: Congruent/lncongruent/ 

Competitive/Coopera tive/Polarity/Meta 
#33. Somatic Response Style: 

Active/Reflective/Both/Inactive 
#34. Work Preference Sort: 

Things/Systems/People/Information 
#35. Comparison Sort: Quantitative/Qualitative 
#36. Knowledge Sort: Modeling/Conceptualizing/Demonstrating/ 
Experienc ing/A u thoriz i ng 

#37. Completion/Closure Sort: Closure/Non-Closure 

#38. Social Presentation: Shrezvd and Artful/Genuine and Artless 

#39. Hierarchical Dominance Sort: Power/Affiliation/Achievement 
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Hie Meta Meta-Programs 

#40. Value Sort: Emotional "Needs/' Beliefs 

#41, Temper to Instruction Sort: Strong-WiU/CompHant 

#42. Self-Esteem Sort: Conditiortal/Urtcojiditional 

#43. Se I f-Co n f i d en ce S o rt: High/L,ou? 

#44. Se! EEx perience Sort: M isid/Emotiori/Bodif/Roh 

#45. S e J f-1 n teg r i ty: Ct j t i/1 ict et t t n a i ? ig ri i i I y/H arm on ions Ini. eg ra t io j j 

#46. "Time" Tenses Sort: Past/Present/Future 

#47. "T ime" Experience: In "Time"/Through "Time''; Sequential vs Random 
Sorting 

#4H t "Time" Access Sort: Random/Seijutmtial 
#49, Ego Strength Sort: Unstable/Si able 
#50. Morality Sort; Weak/Strong Super-ego 

#51. Causational Sort: Causeless, Linear CE, Multi-CE, Personal CE, 
External CE, Magical, Correlational 
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Chapter 3 

The "Mental" Meta-Programs 

Meier Programs in Thinking, Sorting, Perceiving 

mi-u) 


These Meta-Frog ranis pre-eminently describe our Operational System for 
human processing of information. They describe how our attention 
functions in terms of how it attends and processes information cognitively 
(mental understanding) and ivhal it attends. In this chapter we focus on 
those m eta-lev el styles of inputting, processing, and outputting of infor¬ 
ma tion (messages, "d i Ii’erences") that have to do w iih wha L we caiI "mind''' 
or cognition. These facets of our operating system indicate how we have 
teamed to "run our brain" and offer an understanding of the many 
thinking patterns that we can use to "run our own brain." 

In the following, we will offer a brief description of each Meta-Program 
pattern with an elicitation question or process. In our seminars we typically 
devote lotsol lime for multiple examples, demonstrations, and experiential 
laboratories so that learners can develop skill in recognizing and utilizing 
such, Here we offer the model with some applications. 


#1. Chunk Size; General/Specific, Global/Detail; Deductive, Inductive, 

Abductive 

#2, lie I □ tion ship Sort; AMi :hi ng/M mU h mg- Sa men css a r 

Difference/Qppas ite; Agn h'/D isagree 
#3. Representational System Surt: Visml/AuditoryfKim'Sthetkf 
Auditory-Digital 

#4< Information Gathering Style: Uptime/Downtime 
#5. Lpisleinology Sort: Smsors/Inluitors 

Ferceptual Categories Sort: Black-and-White Vs CQttttnuum 
#7. Scenario Thinking Style. vs Worst-Case Scenario Thinking ; 

OptimistsfFcssimktv 

#£. Perceptual Durability Surt: Permcable/ImpermeabU' 

#9. Foeus Sui t: 5 crewters/Non- srm 1 n i ts 

#1 [), l-'hil oso ph i ca l D i red ion: Why/Nm r ■; t )rig i tts/Sol at ion Proct ’ss 

#11. Rea lily St ru ct u re So rt: A rt6 tot t'i ia> i/Non -A ris tot i r iia n (S tu tk/i J races* ) 

#12. Communication Channel Preference: V<’rbol /No J 1 -Vr rbat; 

(J ) igital/A naiogue), Baton a’d 
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#1. Chunk Size/Reasoning Style: 

General and Global/Specifics and Details 
Deductive, Inductive, Abductive 

Concept: With regard to the size of the "chunk" of information that people 
prefer when thinking, communicating, learning, etc. we generally move 
from one of two basic positions, with a third position taking a lesser role. 
Deductive thinkers start globally and move downward, inductive thinkers 
start specifically with the details and move upward, and abductive thinkers 
use metaphors and analogies to think "on the side." 

Elicitation: "When you pick up a book or think about attending a 
workshop, what do you pay attention to first—the big picture, book cover, 
or specific details about its value?" "If we decided to work together on a 
project, would you first want to know what we generally will do or would 
you prefer to hear about a lot of the specifics?" 

Description: 

1. Some people prefer to start with specific information in very small chunks 
and then to induce upward to general principles. They go for details and 
feel most comfortable with this level and size of data. They prefer to 
"chunk" their processing of information in sequences that enable them to 
then induce up the scale from specificity to abstraction. As inductive thinkers, 
they say, "Give me the details and let me see what it means to me." This 
describes the technical and scientific attitude par excellence. A person who 
sorts in a highly specific way sees the trees, but not the forest. 

2. By contrast, other people prefer to start with the big picture that encapsu¬ 
lates a more global outlook. They make sense of the world in terms of their 
overall Irame. They want "the forest" first, not the trees. Thev want a vestalt 
configuration {the whole or overall pattern) in their information processing 
and then they can deduce downward to the small chunks. These deductive 
thinkers will say, "Give me your general concept or idea and let me see 
what that rationally implies." This describes the philosophical and artistic 
mind par excellence. A person who sorts globally will see the forest, but not 
the trees. 

Consider a vertical continuum that goes from the smallest and tiniest of 
specific detail to the highest and most global perspective. The ability to 
move from specific to abstract describes the scientific form of intuition. 
Here a person chunks up to larger levels of information. The ability to chunk 
down to specifics describes the philosophical form of intuition. It enables 
one to apply abstract concepts. James and Woodsmall (1988) have created a 
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chart that provides a model for this vertical continuum which they have 
designated as "Hierarchy of Ideas." We have ad tip ted that chart to the one 
that we have renamed "Hierarchy of Language on the Scale of Specificity 
and Abstraction" (Figure 3-L p. hfl). 

3, Bateson (1972,1979) described a third style, abt tin lion. This refers to not 
moving up or down the scale of specificity to abstraction, but reason i 
"on the side" by means of indirect thinking models: analogies, metaphors, 
stories, etc. As thinking laterally or "on the side," rattier than going up 
(induction) or down (deduction} the scale of abstraction/specificity 
Bateson (1979) used tihtfudim to talk about how we sometimes think about 
one thing by thinking about something else. He put it in contrast (or addition) 
to induction and deduction. Abduction shows up when one uses slogans, 
proverbs, icons, koans, riddles, stories, metaphors, poetry, myths, etc. to 
language their new high level abstraction (pp, 253—254). In lateral (abdac¬ 
tive) thinking, we move (conceptually) to the side and think about 
examples, A person can do this before or after chunking up or down as 
well, (See "Marketing managers- Managers—Finance managers in Figure 
3.1 as an example of abduction). 

Identified tiont 

1. Global sorting/Dcilm five. Those who sort in a general way easily recall 
times they felt bored and frustrated by someone who seemed compelled to 
feed them detail upon detail they really didn't want or need. These who 
think more abstractly do so in contradistinction to those who think more 
concretely and specifically They begin with high level abstractions (princi¬ 
ples ideas, concepts, beliefs, etc.) and deduce downward to specific. Those 
who sort generally will often believe, "If you keep your eye on the dollars, 
the pennies will take care of themselves." In global processing, we think in 
terrns of the big picture, our overa II vision, the prime!pie i nd t■ ced, etc. 


2. Detail softing/hiductive. Those who sort via specifics can recall the 
frustration of dealing with someone who seemed to talk "up in the air," 
vaguely, and did not supply them important details ol reality. People who 
sort specifically often believe, "If you keep your eye on the pennies, the 
dollars will take care of themselves," They begin with specific details and 
induce upward to general principles and global conclusions. 

3. Lateral sorting/Abdactive. Not only do we reason through induction (the 
scientific mindset) and deduction (the philosophical mindset), but we also 
reason via analogy, metaphor, story, narrative, etc. (the poetic mindset). 
Here we think about one thing in terms of another, Bateson explained that 
much of his creativity arose from his abductive thinking. 
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James and WoodsmaU (1988) estimate that 15% of people operate from the 
Specific category, 25% from Specific with some Global, and 60% from the 
Global. 

Lattguaging : We can discover this pattern by asking, "What do you want 
first when you hear something new—the big picture or the details?" By just 
listening to someone giving lots of specifics, details, and sequences, usually 
indicates a specific processor. If someone talks in terms of overview's, 
principles, and concepts—you probably have a global sorter on your 
hands. Knowing how, and at what level, a person processes information 
gives us important information about how to package our communication 
to that person in an effective manner. Yeager (1985) describes the language 
at the top of the scale as "meta-words" (p. 153). 

Pacing : To pace and communicate with someone who needs and wants 
details, give him or her lots of specific details, break things down into 
specifics. Lse lots of modifiers and proper nouns. To communicate with 
someone who needs a more gestalt understanding first, talk in concepts, 
principles, and the larger ideas first. Skip the details when you start; you 
can go there later. 

If you approach a gestalt processor with specifics you will likely bore 
and/or frustrate him in the communication interchange. If you approach a 
detail processor w r ith generalities you w r iil likely create distrust and confu¬ 
sion because your communication seems too vague and unrealistic to that 
person. To develop into a top-notch communicator, notice where the person 
starts on the specificity/abslraction scale and chunk your information at 
that level. 

The model and questions in two NLP models, the Meta-Model and the 
Milton Model, provide language patterns for moving up and down the 
hierarchy continuum in terms of chunk size. 

REBT Cognitive Distortion: 

Ahl Jim's learning strategy, which is also his "representational" 
strength in that he favors and over-uses a particular representational 
system. And yet by his global sorting, he seems to over-generalize far 
too quickly as he uses too many fluff words, non-referencing nouns, 
verbs, labels, etc., and so draw's inadequate conclusions. In his case, 
he jumped to the conclusion, "I failed to make the team. I ll always 
be a failure. I can’t ever do anything right!" A further problem with 
over-using the inductive reasoning pattern involves getting lost in 
details and losing our way. 
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Contexts of Origin; rhese patterns can arise from modeling parenting 
figures who demonstrated either global or detail sorting; parenting figures 
who misused either style so that the child learned to value the opposite; 
trauma experience with a teacher or authority figure who forced a child to 
"go global" or "look at the details." 

Further Reading; Bateson (1972, 1979) Handler (1985), 

Self-Analysis: 

S pec i fi c in d uc ti ve Sorting / G1 o ba I Ded i ic ti ve So rt ing (i Jet a i I / General) 
_Lateral Sorting or Abducting 

Contexts; 

_Work /Career _intimates 

Relationships „ Hobbies/Recreation 

_Sports __ Other:_ 

High/ Med ium / Low I eve I Dri v er MP: Yes / No 
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Figure 3:1 

Hierarchy of Language on the Scale of Specificity ami Abstraction 


The Chunking Up Process 

World of Meta-level Abstractions 

(the Kantian Categories) 

(The Meta Meta-Programs and Meta-States) 

Agreement Fra me-of-Reference 

t 

VY7wf does that meaning mean to you? What 
idea, example describes this?” 


The Big Picture 
1 he World of Abstractions 

t 

The language mechanism that moves us 
upward into higher level abstractions— 
the Milton .Model. 

Using intuiting to gather/process 
information live here in the world of the 
big chunks and into "Trance" 


"For ivhat (mrpose 

What intention do you hair in this...?" 
"What does this mean to you?" 

t 

When mediating, chunk up to get agreement. 
Chunk up until you get .1 nominnli/ation. 


Existence 


I 

Economy 

♦ 

Business 

♦ 


CEO 


The Structures of Intuition. 

Deductive Intuition: the ability to 
take a general principle and chunk down 
to apply and relate to specific situations. 

Inductive Intuition: the ability to 
chunk up to lind meanings, connections 
and relationships between the small pieces. 

The Chunking Down Process: 

I 

What example,^/references ? " 


“What specifically do you mean...?" 

(Use any Meta Model specific it)' question) 


More and More Specific Details 
and Distinctions 


Marketing Managers—Finance Managers 

t 

Managers 

t 

Unit Managers 

t ' 

Supervisors 

t 

Adnwtist rative S upport 

t 

I he language miv/amwm that enables us to 
move down the scale into Specificity —the 
Meta-Mode! Those who gather information 
by Sensing live here. We come out of trance 
when we move here. 


The World of Submodalities 

High-level Abstractions 
control lower-level ideas, 
representations, understandings 


(Edited from Hierarchy of Mens 
Copyright 1987-19%, Tad James) 
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#2. Relationship Sort: 

Mil tch if tg/M ismn tch i ng 
Sameness or Difference/Opposite 

Concept; We generally have one of two basic ways of mentally operating in 
hoiv ztfc work with and compare data when we first confront new information. 
We can either look for what matches what we already know—what we find 
as the same a.s our existing knowledge, or we can look for what differs or 
mismatches our knowledge. This Me La- Program plays a dominant role in 
detei mining our overall style of thinking as well as our world-view. 

Elicitation: ''What relationship do you first see between what you do now 
and what you did last year?" "What do you pay attention to first when you 
walk into a room?" Or, put four similar pens on a table, two in the same 
pattern and two in a different order. Then ask, "What relationship do you 
first notice when you, view these four objects?" 

Identification: How do you "run your brain" when you first attempt to 
understand something new? Do you look first for similarities and match up 
the new with what you already know? Or do you first check out the differ¬ 
ences? Or do you first do one pattern and then immediately do the other ? 

L Sorting for sameness. People who match, locus their attention on how 
things match up in a similar way to previous experience. They tend to 
value security and want their world to slay the same. They will not like 
change very much and may even feel threatened by it. Sorting for sameness 
creates a conserve tivism within. They like regularity and stability and so 
can stay on a job for several years without feeling bogged down. As the 
rapid growth and change of information and technology speeds up, sorting 
for sameness can create stress and difficulties. (Estimated at 10% of the USA 
population), 

2, Sorting for differences. Those who mismatch will first notice the things 
that differ. They value change, variety and newness. They will not like 
situations that remain static, but find them boring. When overdone, they 
will notice only differences, problems, and Lhings that do trot fit. Phis repre¬ 
sents a fresher style of thinking in contrast to the more stable style of 
sameness. Difference sorters will notice the incorrectly hung picture. I hey 
also love change almost as a constant diet. "Change for change s sake—H 
for no other reason!" Use terms about change, "re-engineering/' for 
example, and it sounds like music in their ears. People who extremely 
mismatch will get excited about revolutionary changes (Estimated at 5- 
10%.). Imagine someone who mismatches in an extreme way marrying 
someone who sorts for sameness at an extreme level! 
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3. Matching with Exception describe those who first notice similarities, 
then send their consciousness to differences. They like things to remain 
relatively the same, but allow change that comes about gradually. 
Generally, they prefer a little change in life every two or three years and can 
endure a major change every five to seven years. Such people live quite 
stable lives and tend to adapt well (most people fall here, estimated at 
55-65%). 

4. Mismatching with Exception describes those who first notice differ¬ 
ences, and then send their mind to similarities. Such individuals tend to 
enjoy change and variety, but not revolutionary change. They enjoy 
rearranging things. This may lead to changing relationships, jobs, homes, 
etc. fairly frequently to satisfy the desire for variety (estimated at 20-25%). 

5. Sorting for sameness ami differences equally. This describes a fairly equal 
sorting for both of these distinctions. Such people frequently say, "The 
more things change, the more they stay the same." They will seek both 
change and diversity in a pretty equal way (estimated at 5-10%). 

Figure 3:2 

Matching Matching Balanced Mismatching Mismatching 


Sameness W/Exception -Equally-► W/Exceptions Differences 


Languaging: People who match will tell you how things look the same to 
them. They will focus on the things that remain stable. Mismatches will 
talk about how the things differ. You will hear them talk about the "new, 
changed, different and revolutionary." People who match with exception and 
people who mismatch with exception will discuss how things gradually 
change over time. Listen for comparatives: "more, less, better." 

Pacing: With those who match, emphasize areas of mutual agreement, 
security, what you both want, etc. and ignore differences, especially at first. 
With people who mismatch, emphasize how things differ, the new, the 
different, the distinctions, even the revolutionary. Talk about adventure and 
development. With those who have a bit of both (either pattern with excep¬ 
tions) alternate your talk between things that match and those that 
mismatch. 
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Emoting: In communication, wi often find those who mismatch difficult to 
deal with. Hi is arises because they will think in mismatching ways to 
whatever we say! So their consciousness will constantly go to 
counter-examples of our statements. When we present an idea, suggestion, 
belief, etc., they will swish their brain to a mismatch representation and 
come back with a list of "Yes, but ... "s to demonstrate why the idea will not 
work, nr lacks validity. Used continually, this can feel very frustrating! bo 
present the idea as something that probably won't work.... They wilt then 
mismatch that. I hey will more likely give yon a list of reasons why it will! 
"1 have some serious reservations about whether we can get this project out 
on time ..." 

Polarity; Sorters describe I hose who have extreme patterns of mismatching. 
These people will respond automatically with the opposite response from 
whatever you desire. When this happens, rongruentJy and sincerely play 
fheir polarity] In Uncle Remus, Brer Rabbit did this by begging Brer Fox not 
to throw him into the briar patch (the outcome that he actually wanted). 

Latiguttgingi When you offer a matching person something new they will 
typically respond with a similarity comparison, "Isn't this just like...?" 
They process first for similarities. Matchers generally feel quite comfortable 
with the tendencies to perceive similarities more than differences. When 
persuading them, play lo their com fort zone and emphasize the similarities 
between your proposal and their familiarities. 

Statistics: More people use a matching sort than a mismatching which 
explains tile success of standardized franchises across the USA, fames and 
Wood small (1988) say that 5—10% use Sameness, 55—65% use Same with 
Exception, 20-25%. use Difference with Same, and only 5-10% use 
Difference. 

Contexts of Origin: Conditioned from the parenting figures who modeled 
matching or mismatching. If parenting figures misused either style, the 
child may have learned to value the opposite. Trauma experience with 
parent, teacher or authority figure who totally forbade child to disagree 
may Lead a child to develop a fear of mismatching, or to make a decision to 
a L way s m ism a tc h! 
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Further Reading: James and Wood small (1988). 

Self-Analysis: 

Sameness Matching/Difference Mismatching 
Contexts: 

Work/Career _Intimates 

_Relationships _I lobbies/Recreation 

_Sports _Other:_ 

High/Medium/Low level Driver MP: Yes/No 


#3. Representational System Sort: 

Visual/A ud i t or y/Kin esthetic/A ud itory-digital 

Concept : Brains "think" or create "thoughts" via the process of re-presenting 
sensory data (information), the "mind," which we process via our external 
senses. Thus we "see” images and pictures, we "hear" sounds, noise, 
music, words, we "feel" sensations, movements, etc. NLP describes these 
sensory systems of information inputting and processing of the representa¬ 
tional systems. They comprise the essential components of "thought." 

Handler and Grinder (1973) also noted that people tend to develop a "most 
highly favored" representational system and use this for most of their 
"thinking." Thus, some people operate more in the visual system, others in 
the auditory system, others in the kinesthetic system, and yet others in the 
auditory-digital (language) system. (Too much reading, higher education, 
etc. can initiate one to mentally live more and more in a "world of words.") 
After Bandler and Grinder designated the sensory channel a person relies 
primarily on as one's most favored representation system, they identified 
the system one most uses to access or reaccess stored data as the l ead System. 
They frequently will differ. As a result, a person could see a scene and recall 
it visually (lead system), but not realize that they use that process or have 
awareness of such—only have a feeling of such (using their kinesthetic 
Representational System). 

Elicitation: "When you think about something or learn something new', 
which sensory channel do you prefer?" "Which channel do you use most 
commonly?" 
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Identification: We can discover this pattern nt human processing in two 
primary ways: (I ) bv listening For the kind of predicate* (verbs, adverbs, 
adjectives) a person uses and (2) calibrating to ei/e-aeeesnin^ patterns. We can 
listen for visual, auditory and/or kinesthetic predicates, We can also 
observe a person's eye-scanning movements wherein eyes moving up 
generally indicates visual access, down to the right for kinesthetic access, 
eyes moving horizontally on a level plane and down to the left as auditory 
access (see Appendix C). 

1. Visual representors; People who process and organize their world 
visually usually sit up erect, move eves upward when visualizing, breathe 
high in chest, use high tones, move quick, and use visual predicates (see, 
imagine, dear, picture, etc.). Visuals look at people and want others to look 
at them when they talk. In terms of body types, many visuals appear as thin 
and lanky, 

l‘hose who sort by see 1 ng lend to want "space” that they can see. So when 
you communicate with them, back off and give them room for seeing. 

2. Auditory rqjreseiiters: People who process and organize their world with 
sounds move their eyes from side to side when accessing information, 
['heir respiration comes from the middle of the chest in a regular and 
rhythmic way. Many will have a gift of the gab, enunciate clearly, demon 
strate a sensitivity to tones and volumes, sub-vocalize, not look at (he 
person talking so that they can point their ear to hear better 1st body type, 
they typically have a moderate form between the skinny visual and the 
heavy kinesthetic, sometimes a pear-shaped body, these processors will 
use more auditory predicates (hear, loud, soft, dear as a bell, sounds right, 
etc.). 

3. Kinesthetic represented: People who process and organize things with 
their body sensations wilt move their eyes downward when assessing and 
u se kin es t h et i c p red i ca tes (to uoh, feel, g ra b, w a ri n, me> v ea me, imp do t, etc,). 
They breathe deeply, talk and move slower, gesture a lot, etc. 

4. Auditory-digital representers: La horde (1984) describes them as "the 
cerebrals" because they can "live in their heads" and can develop "a thick 
filter of language between their sensory perceptions and their experiences." 
Such people can live so much "in a world of words" that they have little 
awareness of pictures, sounds, or sensations. This puts them in "computer 
mode" in the Sadr Categories (#31). Wood small had noted that such 
persons love lists, criteria, rules, meta-communication, etc, 
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Pacing: To match a person communicationally, use the kind of predicates 
that fit their favorite representational system. This enables one to "get on 
another's channel" and talk in that person's language. Expect confusion 
anci responses as if you speak a foreign language when you mismatch 
someone's style. If the person over-uses one system, they wiU often 
respond as if amnesic and literally will not hear what you say. 

Languagtng: l isten for specific visual, auditory, and kinesthetic predicates. 
Auditory digital language involves lists, rules, criteria, abstractions, 
nominalizations, etc. 

Contexts of Origin: One's home of origin may have put more value on 
seeing, hearing, feeling, or saying words. The most significant persons may 
have valued one of these over the others. Trauma experience involving the 
tabooing of one of these, "Be seen and not heard!" may lead a person to 
over-value the visual channel to the auditory. Frequently, a child over¬ 
exposed to traumatic experiences will become overly associated into the 
kinesthetic mode. As a result, they may even shut down their visual and 
auditory inputting. 

Further Reading: Handler and Grinder (1976). 

Self-Analysis: 

Visual/Auditory/Kinesthetic/Auditory-digital (Language) 

Contexts: 

_Work/Career _Intimates 

_Relationships _Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level __ Driver Ml’: Yes/No 

_Cross Modalities: V-A, V-K, K-V, etc. 

Drivers 
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#4. Fn formation Gathering Style: 

Uptime/Downtime 


11te " ,V1 en ta! M ei a- Pro$ ra ins 


Concept In processing data, a person ran notice and focus on the internal 
world of his or her own subjectivity, which we designate as in "Downtime/' 
or can notice and locus primarily on the external world, which we desig¬ 
nate as in "Uptime ." 

Elicitation: "When you listen to a speech or conversation, do you tend to 
hear the specific sensory-based data (VAK) or do you go inside (Downtime) 
and listen for what the speaker means?'' 1 "Do you want to hear proof and 
evidence from the outside or do you take more interest in your internal 
thoughts about it?" 

Identification: Uptime refers to having full sensory awareness of things in 
the environment and paying attention to what we receive from the outside. 
When listening, w r e process by attending descriptively in the other person's 
responses (posture, eye contact, gestures, etc.) rather than by our assump¬ 
tions ol those cues. When we operate from an Uptime state, we generate 
Little information from within, from out of our model of the world. 

Downtime, by contrast refers to going "inside" of ourselves, so to speak, 
and taking cognizance primarily of our own thoughts and emotions, fu do 
this makes us "blind and deaf" to the external world. To do this means that 
we have accessed a "trance" state (transitioned from the waking state to an 
internally focused state) of internal awareness wherein our own images, 
sounds, words, sensations, etc., provide the most compelling data. In 
downtime, a person doesn't seem present. The person has "zoned out” and 
gone somewhere else. So we will see a minimum of eye contact, perhaps a 
staring off into space, a defocusing of the eyes, etc. 

You can expect Uptime and Downtime patterns to constantly alternate If 
you try to listen to someone from a Downtime state, you will make 
assumptions based on your own internal thinking and feeling and will 
metre likely project onto the other rather than receive from the other. This 
represents, obviously, a fantastically poor listening strategy l 

Pacing: Match your words to either the externa] or internal world 
depending on the person's state. 


67 




Figuring Out People 


Lattguaging: I isten for the difference between descriptive language of the 
outside world versus the evaluative language of the inside world. 

Emoting: Uptime emotions will tend to correspond with the immediate 
environment Downtime emotions will tend to lack correspondence to the 
environment. 

Contexts of Origin: The frequency arises from modeling of parents or 
emotionally significant persons, or dis-identification from them if they 
used one of the patterns. Trauma experience of chaos, violence, and distress 
so that child escaped via the inscape of Downtime fantasies, dreams, hopes, 
etc. or went into hyper-alert state, always in Uptime. 

Further Reading: Dilts, handler, and Grinder, DeLozier (1980). 

Self-Analysis: 

_Downtime/Uptime 

Contexts: 

_Work/Career 

_Relationships 

_Sports 

_High/ Medium /Low level 

#5. Tpistemology Sort: 

Sensors/Intuitors 

Concept: There exists two key ways for gathering information from things: 
by either using one's senses or by intuiting (This Meta-Program simply 
expresses a further development of #4). Those who use their senses 
primarily gather information about the world through empirical 
means—the sensory modalities. They use their capacities for seeing, 
hearing, feeling, smelling and tasting to deal with concrete and factual 
experiences. Using the Uptime access state, they tend to function primarily 
as empiricists and pragmatists (even positivists). 


Intimates 

_Hobbies/Recreation 

_Other:_ 

_Driver MP: Yes/No 
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1 hose who use their intuitions gather information through non-sensory 
means by their in knowing of things. They look for possibilities, make 
assumptions about the meanings of things; look for relationships, and 
appraise larger significances of things. And because they approach things 
abstractly and holistically, they tend to function as rationalists and vision¬ 
aries (even as phenomenology sts and constructivists). They will tend to do 
m ore Dtnvntin io access i n g. 

Elicitation: "If you began to study a subject, would you take more interest 
in facts and their applications for the now or would you find more interest 
in the ideas and relationships between the facts arid their application for the 
future?" 

Tdenlificalion: We can discover this pattern by asking/'When you listen to 
a speech or conversation, do you tend to hear the specific data given or do 
you intuit what the speaker must mean and/or intend?" "Do you want 
proof and evidence or do you find it more interesting to explore your 
intuitions about it? >J "Which do you find more important—the actual or the 
possible?" "Upon what basis do you make most of your decisions—the 
practical or abstract possibilities?" 

1. By intuiting, we gather information but primarily trust our intuition an 
determining the meaning. In so doing, we may not pay much attention to 
external observation. We may pay more attention to it later when it "pops 
up" in consciousness. Intuiting moves us to use meaning to determine facts, 
not vice versa; 2a% of the USA population operates in this manner. I he 
danger arises in intuiting -—we may etui up ignoring or disregarding 
sensory data that may conflict with internal intuitionsf Intuiting leads one 
lo tliink ol onesell as imaginative, ingenious, and in touch with one's 
unconscious. Intuitors often think of sensors as dull and boring. Intuiting 
leads to possibility thinking, tolerance of complexity, appreciation of 
aesthetic and theoretical, autonomy, pattern thinking, loving to work at a 
symbolic level, creative level, etc. The intuitive stvle will involve more 

evaluative language and labeling, 

2. By sensing (sensors), we primarily prefer to work with facts and known 
meanings. 75% of the USA population use this style of perceiving the 
immediate, real, and practical facts of life's experiences. The danger that 
arises from sensing loo murk —we may disregard hunches, creative 
intuitions, dreams, wild ideas, etc. Sensing leads to thinking of oneself as 
practical, down-to-earth, real, etc often think of intuitors as unrealistic. 
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having their head in the clouds, impractical. Sensing leads to factual and 
empirical thinking, valuing authority and pragmatism, appreciates realism, 
order, goal-oriented tasks, etc. The sensing style will focus primarily on 
descriptive, sensory-based language. 

Languaging: Listen for sensory based words in those who primarily 
operate from the sensor position, and for "intuition, possibilities," and 
concepts in those who operate from the intuitor position. Accordingly, you 
may find (as we have) that more often than not intuiting persons will sort 
globally and sensing persons will sort specifically. 

Pacing: With sensors you communicate more effectively by using the 
sensory modalities, by being specific, detailed and explicit. With intuitors 
communicate with more abstractions, intuitions, and talk about possibili¬ 
ties as well as your overall frame. 

James (1989) makes this interesting observation about intelligence tests, 

"Intelligence tests that are currently in use in the United States tend 
to be biased toward Intuitors, since a sensor needs to weigh all of 
the answers for a specific question in the test, while an intuitor can 
often see at a glance which is the right answer. So on the Myers- 
Briggs, there tends to be a direct correlation between the score of 
the individual on the intuitor scale and his level of intelligence." 

(p. 103). 

RFT Cognitive Distortions: The evaluative thinking and intuiting pattern, 
when over-done, can lead to Labeling and to Mind-Reading. Labeling 
arises from using too general, vague, and unspecified language that fails to 
keep the evaluation index to person, place, time, event, etc; mind-reading 
attempts to intuit another person's internal states, intentions, motivations, 
and thoughts without checking with the person for validation. When so 
intuiting, we should make our guesses tentative, avoid using "you" 
language, invite feedback, and present our assumptions gently. 

Contexts of Origin: Same as #4. Valued, appreciated, and rewarded for 
either Sensing or Intuiting. 

Further Rea ding: James and Woodsmall (1988). 
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Self-Analysis: 

Sensor Inputting/Inluitor Inputting 


Conlex ts: 

_Work/Career 

_Relationships 

_j Sports 

_High/Medium/Low level 


_ Intimates 

Hobbies/ Kec reation 
Other; __ 


Driver MP; Yes/No 


#6. Perceptual Categories Sort: 

Bl&ck-Qnd-iithitE vs Continuum 

Concept: Some minds operate more skil I fully, and/or have received more 
training, in discerning broad categories while others operate with more 
sophisheated discommont withi n the gray areas in between the polar ends 
of a continuum. 


Elicitation: "When you think about things or make decisions, do you tend 
to operate in black-and-white categories or does your mind go to the steps 
and stages that lie in between?" "Which do you value most?" 

Identification: Black-and-white thinking enables a person to make clear 
and definite distinctions. It motivates one to make quick decisions and to 
adopt a more "judgment" perspective. Continuum thinking, by contrast, 
enables one to discriminate at much finer levels, motivates one to make 
fewer judgments, and to adopt a more indecisive style. 

Langn aging: Continuum thinkers will talk about the gray areas, use lots of 
qualifiers in their language, and typically continualJy correct themselves 
about other possibilities. When over-done, they will "yes, but" themselves 
and end up continually in a state of Indecision. Black-and-white thinkers 
will speak in a far more definite and definitive way, express far less toler¬ 
ance, will feet tempted to speak dogmatically, and will typically talk in 
perfection Lstic terms. 

Emoting: Everybody tends to go to lire black-and-white style of thinking 
when they experience a strong stress state. When eve get to our stress 
threshold, the fight/flight syndrome kicks in as our autonomic nervous 
system withdraws blood from the brain and stomach and sends the blood 
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to our larger muscle groups for fighting or fleeing (see #13). This conse¬ 
quently seems to bring out the all-or-nothing (survivalistic) thinking 
pattern—drinking most appropriate for extreme situations of danger or 
threat. 








Pacing: After identifying the dominance of one style or the other, match the 
perceptual style that you find. 

RET Cognitive Distortion: When the black-and-white categorical thinker 
over-does this pattern it can result in All-or-Nothing I hinking. The 
dichotomizing style of thinking sorts the world of events and people into 
polarities (good-bad; right-wrong; mind-body, etc.) which may not map out 
the territory with any accuracy at all. Frequently such things totally delete 
all choices in the middle. 


Contexts of Origin: All children begin their cognitive processes in terms of 
separating out and distinguishing the larger distinctions first (black-and- 
white, either-or). Piaget identified this as the concrete thinking stage, Over 
time a child may learn to make finer and finer distinctions and so develop 
the continuum thinking mode. Some physiological conditions of brain 
functioning can inhibit, even prevent, a person from moving into the opera¬ 
tional and post-operational thinking stages. Trauma experiences can induce 
a person frequently into a fight/flight mode (#13). This causes a regression 
to more survivalistic thinking in a black-and-white mode. 


Further Reading: Piaget (1934). Korzybski (1941/1994). 
Self-A n a l if s is: 

_Black-and-white/Continuum Thinking 


Contexts: 

_Work/Career 

_Relationships 

Sports 

_High /Medium /Low level 


_Intimates 

1 lobbies / Recreation 

_Other: _ 

Driver MP: Yes/No 
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#7, Attribution Style: 

Ecsf-Ciw ns, Worst-Case Scenario Thinking 
Opt it r / ials/Pen s ii 11 iats —/ lei pi e ssfl ' m f towered 

Concept: Whether a person first looks at the problems, dangers, threats, 
difficulties, challenges of a situation or the opportunities, possibilities, 
wonders, excitements, nnd thrill determines whether their mind goes first 
to worst- or best-case scenarios. Sorting for lhe best-case scenario orients 
one in an optimistic, hopeful, goal-oriented, and empowered way. Sorting 
for the worst-case scenario orients one in a pessimistic, negative, and 
problem-focused way. When overdone, pessimistic thinking generates 
feelings of hopelessness. 

Elicitation: When you look at a problem, do you tend first to consider the 
worst-case scenario or the best? Does your mind go to problems and diffi¬ 
culties or to opportunities and positive challenges? 

Identification; 

1. Pessimists. Those who first have their minds conditioned or trained to 
go to worst-case scenario types of situations turn into "pessimists'” who 
think "negatively," Yet as their consciousness entertains problems and diffi¬ 
culties, they develop expert skill at quality control analysis, technicians lor 
trouble-shooting problems, and proof-readers. When over-done, they can 
quickly and automatically attribute the "helpless" format on things. 
Seligman (1975) summarized this in three "P"s: personal, pervasive , and 
permanent —the problem relates to me personally I'Tm flawed."), operates 
pe r v a s i ve l v (" 11 a ffee Is everything in my life l"), and w i ] I d o so pe r m a non tl y 
("It can't change."). 

Seligman's research focused around two concepts: controllability atnf 
predictability. When animals or humans conclude from a particular context 
that they have no ability to effect or control a result, and cannot predict 
results, they learn "helplessness/" 

Sheila had an ideal family—a husband who loved her and three children, 

I hen one day her husband left her and the family for another woman. 
These events triggered in Sheila old memories of her own father deserting 
her and her mother during her childhood. Three years later, her mother 
died of cancer. At that time, her uncle Look her in. The divorce, her mother's 
death, and now her divorce all contributed in Sheila locking her mind into 
the worst case scenario style of thinking. It fit her feelings about life. But 
then that style of sorting motivated her to look for the worse in everything! 
And that, in turn, led to a severe depression, dependency on others, and 
a n l i -d epress n n ts. 
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To experience healing from this, I (BB) worked with her to help her recode 
her painful memories so that she could then undo the decision to see the 
dark side of tilings. Then we worked to empower her to look through the 
eyes of optimism. 

2. Optimists. Those who have their minds conditioned or trained to go first 
to the best-case scenarios operate as the "optimists" who move through life 
with golden perspectives of visions and dreams. I hey can skillfully catch 
and present a vision, keep people motivated with a long-term dream, etc. 
In contrast to the negative and helpless frame, thinking optimistically 
activates an "empowerment" frame-of-mind. When over-done, this style 
can lead to viewing everything with "golden glasses" so the person lacks 
the capability to lace a difficulty directly and honestly. Too much of this 
sorting and a person becomes motivated to deny problems. 

Languaging and Pacing: Those who think pessimistically first will speak 
about problems, dangers, threats, difficulties, etc. Meet them at that model 
of their world. Those who think optimistically will first talk about dreams, 
visions, solutions, ideas, suggestions, etc. Pace where they begin, then lead 
to the other side of the continuum. This develops flexibility of consciousness . 

Emoting: this pattern will obviously generate corresponding "positive," 
pleasant, and "up" emotions for the optimists and "negative," unpleasant, 
even painful and distressful emotions for pessimistic sorters. 

RET Cognitive Distortion: Those given to the problem-orientation mode of 
perceiving, when over-doing it, can end up filtering out the positive to their 
own detriment and that of others. When this occurs in times of high levels 
of stress, distress, and upset, it can lead to a tunnel-vision that views the 
world through dark glasses. When a person does this, he or she will then 
disqualify and discount solutions, positive ideas, suggestions, resources, 
etc. as illustrated in the example with Sheila. 

Contexts of Origin: Modeling of and identification with parents and others 
can lead to the development of either style. Optimism or Pessimism. Overly 
sheltered and protected in childhood may lead to extreme development of 
rose-colored optimism; trauma experiences may lead to fatalistic 
pessimism. Physiological sensitivity to stimuli may lead to the "worst-case 
scenario" type of thinking—more awareness of what may go wrong (see 
#13 also). 
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Further Refitting: Seligman (1975, 1991). 

Self-Analysis; 

_Optimists (Best Case, Empowerment)/Pessimists (Worst Case, 

I felplessness) 

Contexts: 

_Work / C a reer _Inti m a tes 

_Re la ti onshi ps _Hobbies / Rec rea t i on 

Sports _Other:__ 

High/Medium/Low level Driver MB: Yes/No 


#8. Perceptual Durability Sort: 

Pe rmeable/I mpertneabk 

Concept: This Meta-Program addresses the qualify of our mental constructs 
in terms of their permeability or impermeability. What kind of mental 
constructs do you create or build? Some people process ideas, thoughts, 
beliefs, values, etc. in ways that generate strong, solid, firm, and imperme¬ 
able constructs (both as ideology and representation) while others process 
such with much more permeability. This means that other influences (ideas, 
emotions, experiences) can permeate to affect the person's thinking. 

Elicitation: "As you begin lo think about some of your mental constructs, 
your ideas of success and failure, of love and forgiveness, of relationships 
and work, of your personal qualities ,,, do you find the representations of 
what you know as permanent or unstable? 11 ow can you tell?" "Think 
about something that you know without a doubt -about yourself. Now 
think of something that you know but you know with doubts and 
questions. How do these sets of representations differ?" 

Identification: Some people, in building their mental constructs, build 
impermeable ones, such that they seem, 


"not capable of being revised or replaced, no matter what new 
experiences are available ...a person can tolerate a number of 
subordinate inconsistencies without discarding or modifying the 
overall construct" (Schultz, 1990, pp, 390-1). 

These impermeable construct people typically move through life with rigid 
and ungiving beliefs and belief systems, 
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Others build constructs that have the quality of high permeability. Such 
permeable constructs "are capable of being revised and extended in the 
light of new experiences/' Cade and O'Hanlon (1993) describe this distinc¬ 
tion about the range of permeability of constructs as cognitive complexity; 

"... this may be defined in terms of the large number of independent 
dimensions available to be used in the drawing of distinctions at 
any time, can arguably be equated with flexibility, responsiveness, 
tolerance, understanding, creativity, etc." (p. 27). 

I (Mi l) met a client once who suffered from extreme fluctuations in 
emotions about herself. In response, I first elicited a full description of 
several repeated events in which she felt especially resourceful. Then I 
amplified and anchored those states. But as soon as we had finished, she 
couldn't hold onto or maintain those representations or feelings. Other 
thoughts, memories, and feelings from other events would immediately 
permeate them and thereby contaminate her sense of resourcefulness. 

This led me to question her Perceptual Durability Sort. Once she realized that 
she had habitualized this permeability sorting pattern (a meta-level aware¬ 
ness on her part), she ran an ecology check on it. Upon realizing how it 
sabotaged her, she decided to develop more flexibility’ of consciousness so 
that she could choose to create impermeability' of her resourceful state. She 
then made that change. Thereafter, she began to experience more solid 
representations and feelings about herself so that she could live and 
maintain a more solid sense of herself. 

Languaging: Listen for terms and words of hesitation, doubt, questions, 
shiftingness, etc. to detect permeable constructs. Listen for terms and 
words of sureness, definitiveness, "no question," "undeniable," 
"absolutely," etc. to detect impermeable constructs. Look also for the modal 
operators (#23) of necessity ("must") and impossibility ("can't") connected 
with impermeability and those of possibility ("can," "will") connected with 
permeability. 

Contexts of Origin: Degree of intrusion and respect for personal bound¬ 
aries, including privacy, right to think-feel and respond as a separate and 
autonomous person may lead one to creating solid representations in 
consciousness that persevere. Chaotic and rushed environments may have 
provided too little time for a child to consolidate representations. Taboos 
against thinking in certain ways, intrusive models who ripped up thoughts, 
ideas, ways of thinking may lead to over-permeable style. 
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Furl her Reading: Cade and O'Hanlnn (J 993) A Brief Guide to Brief 
Therapy, Schultz (1990) Theories of 'Personality* 


Self-Analysis: 

_ Permeable Sorting/impermeable Sorting 


Con texts: 

Work/Career 

_. Relationships 

_Sports 

H i gh / Mod i u m / Low I e v e 1 


_Intimates 

_ Hobbies / R ec re a t i on 

_Other:_ 

_Driver MR: Yes/No 


#9. Focus Sort: 

5 c reel lers/No n-screeners 

Concept: The term "stimulus screening" refers to how much of the environ¬ 
ment a person characteristically screens out. When they do, they thereby 
reduce the environmental load of input stimuli as well ns a person's arousal 
level to it. In this regard, people typically fall somewhere along a continuum 
between screening out none of it to screening out a great deal of it. 

Elicitation: "When you think about the kind of places where you can study 
or read, can you do this everywhere or do you find that some places seem 
too noisy or have too much of other stimuli that prevents concentration?" 
"Describe your favorite environment for concentrating on something." 
"I low distractible do you find yourself generally in life whether reading, 
playing, talking, thinking to yourself, etc,?" 

Identification: This Meta-Program relates Lo how long it takes for a person 
to experience stimulus overload and therefore neurosemantic "stress." 
Because we all have si mss limits, none of us can endure frequent and 
extremely high states of arousal levels without going Into overload. In 
chronic stimulus overload our nervous systems reach their limit and 
fatigue sets in. Not only does physical tiredness result, but other defense 
mechanisms also begin to kick in. 
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1. Non-screeners. We call people who characteristically do little stimulus 
screening, non-screeners. Their attention to the environment tends to 
operate in a diffuse way. They typically see, hear, smell, and otherwise 
sense a great deal of what goes on around them. They will also tend to not 
rank the various elements of a situation and so fail to shut out unimportant 
or irrelevant stimuli. As a result, they often experience places as complex 
and over-loaded with triggers for distraction. Mehrabrian (1976) notes, 

"Low levels of stimulus screening simply indicate less selectivity 
and therefore amplified arousal to different situations whether 
pleasant or unpleasant. We can say that non-screeners have a more 
delicately or finely tuned emotional mechanism. They are 
relatively sensitive to small variations in stimuli and may be put 
out of whack by gross ones." (p. 60). 

Since I (BB) operate primarily from the auditory sensory mode (#3), I find 
noise distracting and, at times, annoying. While teaching, if a student 
ruffles papers or clicks a pen, I will typically tactfully ask him or her to stop. 
It bothers me that much. This sort even has affected me while sleeping— 
when 1 haven't screened out barking dogs. 

2. Screeners, People who, more typically, operate in a selective way as to 
what they notice we designate as screeners. They automatically and uncon¬ 
sciously rank facets of a complex situation so as to reduce the need to 
attend to everything in a diffuse way. They move into an environment in a 
focused way by screening out the less relevant elements. A high level 
screener can screen out so much that he or she may come across as non- 
attentive, zoned out, and even uncaring. Autism describes an extreme state 
of screening. 

By way of contrast with Bob, I (MH) screen so much that I can totally ignore 
all noises, voices, sounds, etc. while studying in a busy airport. 1 even 
missed a plane one time having become so totally engrossed in some book! 

During my very first training with Richard Handler, I innocently clicked 
away on my lap top computer while sitting on the front row. It didn't 
bother me! Richard attempted several tactful hypnotic (embedded) 
commands to get me to stop—I didn't "hear'this. Finally/ he had to stop, 
look at me, and in his typical manner, tell me in no uncertain words to cut 
it out! Screener or non-screener? 
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Emoting: In the game environment those who do not screen wilJ feel much 
more aroused (even stressed) than those who screen. Mehrabrian (1976} 
notes also, 

"VVhat is more, the non-screeners' reaction to novel, changing or 
sudden situations lasts longer than that of screeners." (p- 59). 

Typically, passives will tend to screen less than aggressives inasmuch as 
they sort for danger signals in the environment (see " I TV). Look lor signs of 
distractibility in those who do not screen and un-disturbability in those 
w ho do; 

"Non-seruenors reach the maximum tolerable arousal levels more 
quickly and more often than screeners. This means that prolonged 
exposure to high-load environments tend to overwork the non¬ 
scree tiers' physiological mechanisms. Thus, stressful settings, 
which are often unpleasant as well as loaded, take a heavier toll 
among non-screeners than among screeners." (p. 60). 

K on-scree ners also show a higher degree of empathy for others inasmuch 
as they feel sensitive to the emotional reactions of others. Mehrabrian says 
that "there is a slight tendency Tor women to screen less than men." 

Languaging: f is ten for the non- screen cr to value and talk more about 
"quiet, peace, comfort," etc. They will complain about noise preventing 
them from thinking, smells overwhelming them, etc. The screener will 
value and talk about "excitement, adventure, novel experiences and 
places," etc. 

Neurological indicators: For non-screeners who experience high physiol ng- 
i ca I a ro iisa I, I hev a I so I la ve peri ph era I vasoco n strictit>n—namely, tile cap i 1 - 
lanes in the hands and feet contract. This means that the skin temperature 
of these organs have a lower temperature than one's body temperature; 

"Highly aroused people are likely to have cold feet or cold hands." 

(Mehrabrian, 1976, p. 60). 

Contexts of Origin: Very similar to #H with regard to contexts of intrusion 
or non-intrusion, Lime for thought and meditation or lack of it. Children 
begin life with seemingly little ability to screen out and so learn how Lo 
selectively attend. Most children need permission to screen, and adults can 
easily prevent them from doing so. 
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Further Reading: Mehrabrian (1976). 

Self-Analysis: 

_Non-screening Sort/Screening Sort 

Contexts: 

_Work/Career _Intimates 

_Relationships _Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level Driver MP: Yes/No 

#10. Philosophical Direction: 

Why/How 

Origins/Solution Process {Philosophical/Practical) 

Concept: I low "minds" think in terms of philosophical direction alternate 
between "why" did this or that happen and "what" does this or that mean 
in terms of origins and source. 

Elicitation: "When you think about a subject (whether a problem or not), 
do you first think about causation, source, and origins (why), or do you 
think about use, function, direction, destiny (how)?" 

Identification: 

1. Why people tend to sort for the philosophical past and so value (or over¬ 
value) understanding its origin and source. The assumption that drives this 
mental software goes like this, "If I can understand where something came 
from, I gain mastery over it." In psychology, this shows up in what Bandler 
and Grinder have designated, "psycho-archaeology" as manifested in the 
Freudian and Jungian styles. (Glasser, 1965, has provided portraits of this.) 

When those who sort for why go to therapy—guess w T hat they want to 
know'? The why—the cause and origin of the problem! People who have 
experienced traumatic experiences frequently get themselves "stuck" in 
their trauma state and then generate PTSD (post-traumatic stress disorder) 
because they loop around and around asking about "the why." 

2. How people tend to sort for the use and purpose of things. They devote 
little attention (but some) to origins, they care more about the "so w'hat?" 
The how philosophical direction moves them into a more solution focus 
rather than problem focus. "What can I do about it?" "How can 1 use or 
respond to this?" 
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Langu aging and Personality: The why orientation turns a person into a 
philosopher (#21 perceiving) whereas the how orientation turns a person 
into a pragmatic who takes action in changing things (#21 judging). 

Contexts of Origin: Which philosophical orientation predominated in the 
minds of one's parents and teachers? Did one identify and model il. or dis- 
i dentify I roni that style of orien La I ion? I.ra 11 rna experiences tend to 
encourage people to look for reasons, origins, etc. 

Further Reading: Learning-Style Inventory, Kolb (1981). 

Self-Ana l ys is: 

_W hy—Or igins / Ho w—F urtcti on 

Contexts: 

_Work/Career _ Intimates 

— Relationships Hobbies /Recreation 

_Sports _ Other: _ _ 

High / Med inm/Low level _Driver MF: Yes/ No 


#11- Reality Structure Sort: 

Arts to tel iat i/Non-A ns totelim t (S tatic/Pmcess) 

Concept: How "minds" think about the territory of "reality'- whether in 
terms of something static, permanent, things, solid, eternal, etc,, or 
changing, processes, movement, etc,, determines the kind of map they use 
in navigating life. 

Elicitation: "When you think about reality, do you tend to think about tl as 
something permanent and solid made up of things or do you think of it as 
a dance of electrons, fluid, ever-changing, made up of processes?” 

Identification: 

i , Aristotelian. People who think of reality as static adopt the Aristotelian 
view of things which enables them to view life from a macroscopic or 
m i c rosco p ic pe rs pec 1 i v e o f p hy sirs. T1 1 ev 1 i ve (in e n ta 11 y a n d co nee p ti i a 1 ly) 
in a world filled up with Tilings, Objects, People, etc. and so then talk 
primarily in terms of Nouns and Nominclinations. This leads them to reify 
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processes into Things (nominalizations). They tend also to use Aristotelian 
"logic'' that shows up in the “is" of identity ("He is a failure") and the "is" 
of predication ("She is stupid"). Talking about the "ises", they live in a 
pretty solid and "frozen universe" wherein they can feel stuck and view 
things as unchangeable. 



2. Non-Aristotelian. People who think of reality in terms of process have 
adopted a more non-Aristotelian mindset and so view life primarily from 
a sub-microscopic perspective of physics. This enables them to appreciate 
and use the quantum level. They conceptually think about reality as "a 
process reality" full of energy manifestations, hence processes, actions, etc. 
so that "things" represent a larger level macroscopic illusion of the nervous 
system, a workable and usable concept, but only that—a concept. In 
talking, they use more verbs, functional language, behavioral descriptions 
and so live more in a process world. 

Languaging ami Personality: The language of nouns and nominalizations 
generates for the Aristotelian mind a solid black-and-white world (#6), 
encourages more concrete thinking (#1), and so leads to more judging (#21). 
The language of verbs and processes leads to more continuum thinking, 
how thinking (#10), more perceiving, fluidity in personality (flexibility). 

Our public education system has powerfully contributed to the Aristotelian 
type of thinking. Such also permeates our culture even at the end of the 
twentieth century. The psychological community still labels using the DSM 
IV. If a person gets labeled as having "a panic disorder" and goes on the 
public dole, then tax dollars supports that style of living in fear. Korzybski 
(1933/1994) posited what a Non-Aristotelian way of thinking-feeling and 
talking would look like. NLP has built upon this foundation. Thus the NLP 
response to a "panic disorder" turns it back into a process by asking, "How 
do you know when to panic yourself? How do vou get your body to 
become filled with fear? What do you see, say to yourself, etc.? If you didn't 
do that, what would you experience?" 

Contexts of Origin: Our nervous system induces us all first into the 
Aristotelian way of perceiving and thinking. So to shift this Meta-Program 
depends entirely upon education out of the Aristotelian set of perceptions 
that characterizes the "common sense" at the macro-level. That level 
defines the child's mind and the mind of the primitive. The Non- 
Aristotelian mindset arises from the world views encouraged by quantum 
mechanics, quantum physics (non-Newtonian physics), Einsteinian 
thinking, etc. 
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f urther Reading: Korzybski (194171994), 

Self-Aim fpsis: 

_Aristotelian Static/Non-Aristotelian Process Sorting 

Contexts: 

_Work/Career _Intimates 

Relationships _Hobbies/Recreation 

_Sports _Other:__ 

H i gh / M ed i u in / Lo w I ev cl _Dri v lt MP: Yes / No 


#12. Communication Channel Preference: 

Verba f s/Noi s- Ve rbtils ; A ualogt t efl 1 igitai 

Concept; information comes to us along two primary channels—the verbal 
and tire non-verbal channel. The verbal channel contains all of the symbolic 
systems that we have developed to communicate: language, music, math, 
art, computer languages, etc. The turn-verbal channel contains all of the sign 
cues that arise from our physiological and neurological state: breathing, 
posture, muscle lone and tension, gestures, eye scanning, etc, Rand tor and 
Grinder (1976) described the verbal channel as containing content messages 
and the non-verbal as analogical and relationship messages (p, 34). While 
both "channels" provide a multitude of messages and data, some people 
tend to favor one channel or the other; 

in any set of simultaneously presented messages, we accept each 
message as an equally valid representation of the person's experi¬ 
ence, In our model, no one of these para messages can be said to be 
more valid—or truer, or more representative of the client—than 
any other. No one of a set of para messages can be said to be meta 
to any other member of its set. Rather, our understanding of a set 
of para messages is that each of these messages represents a portion 
of the client's m.odel(s) of the world. When the client is communi¬ 
cating congruent I v, each of the para messages matches, fits with, is 
congruent with each of the others. When the client is communi¬ 
cating incongruently, we know that the models of the world which 
he is using to guide his behavior nre inconsistent." (pp. 37—38). 
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Elicitation: "When you think about communicating with somebody, what 
do you tend to give more importance to —what they say or how they say it?" 
"When you communicate, do you pay more attention to the words and 
phrases that you use or to your tone, tempo, volume, eye contact, etc.?" 
"When you hear someone say something that seems incongruent with how 
they express it, and you don't know which message to go with, which do 
you favor as the more 'real' message?" 

Identification: 

1. Verbal. People who sort primarily for what another says, their language, 
terms, phrases, etc. hear and operate more on the verbal channel than the 
non-verbal. The more a person uses the Auditory-Digital representation 
system (#3), the more likely he or she will also favor the verbal channel. 
Certain professions obviously overload this channel: lawyers, writers, 
bureaucrats. Those with the Emotional coping style of "aggression" (the 
"go at" stress response, #13) may also more likely favor the verbal channel 
than those who use the "go away from" stress response. The latter, with 
their focus on danger signals, will typically pay more attention to the non¬ 
verbal channels. 

2. Non-Verbal. People who sort primarily for how others talk will sort for 
tone, tempo, volume, pitch, breathing, etc. They will tend to value and care 
more for the neurological state that the person's physiology demonstrates 
than what the person actually says. More typically such individuals will 
distrust the verbal channel knowing how easily others can "just say words" 
to cover up some reality. Some professions obviously favor the non-verbal 
channels (e.g. acting, nursing, sales, etc.). When over-done they can jump 
to conclusions in mind-reading and even telling others what they "really" 
think and feel. These individuals may also tend to favor the Intuitor's sort 
(# 5 ). 

3. balanced. Those who take both channels as equally valid expressions of 
information and data (communication) will treat both categories as para- 
messages without favoring one over the other. 

Languiiging and Personality: Those who favor the verbal channels want 
words and will tend to distrust their "senses" and intuitions when they 
pick up messages and signals from the non-verbal channels. You may hear 
them saying things like, "Just tell me what you think or feel." "Just take me 
at my word." They may over-talk and trust talk and "talk" devices: debate, 
logic, discussion, etc. Those who favor the non-verbal channel will say 
things like, "Those are just words, I want to see actions." "Your words say 
one thing, but your tone another." 


84 



7 h c “Mental" Meh i -Pn tg ram s 


People who consider that the highest quality information comes from 
behavior will develops strong interest in their people iviih king skills whereas 
those who assume the highest quality information comes in language will 
develop more linguistic skills. 


Accessing Meta-Programs; How does this Meta-Program affect your 
accessing of the linguistic markers (verbal) and physiology (non-verbal) 
L ha t i nform y 11 u a b< m t Me ta -Progra i n s? 

Con texts of Origin: Ones favorite Rep resen la t ion al System w ill play a ro I e 
in the development of this Meta-Program. Also if one could trust parents 
and teachers to back up their words with appropriate and congruent 
actions, one may come to favor the verbal channel Disappointment and 
trauma surrounding the talk of adults may lead one to distrust that channel 
and prefer to "read" the non-verbal channels. Thus one's learning and 
experiencing history, with the role of language accurately or deceptively 
representing interpersonal reality, plays a crucial role. 

Further Reading: Handler and Grinder (1975, 1976). 


Seif-A m a lysis: 

_Verbal / Non-Ve r ba 1 / B a 1 an ced 


Contexts: 

__ Work /Career 

_Intimates 

_Sports 

_H i gh / Med i um / Low I eve I 


Relationships 
I lobbies/Recreation 
Other:_ 


Driver VIP: Yes/No 


Summary 

As we move through life we mentally learn to make discriminations. We 
learn to first process either globally or in detail; to match for sameness or 
mismatch for difference; to favor either the visual auditory, kinesthetic, or 
language system; to gather information from the w orld or intuitively from 
inside; In consider solutions or problems; to endure or Jade away; to focus 
or distract; to wonder why or wonder how; to process things as static at the 
macro-level or as processes at the micro-levels, and to pay more attention 
to the digital language system or the analogue system. In these "mental' 
categories (as well as others), we learn to sort and pay attention to the infor¬ 
mation around lis. 
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Ihese first Meta-Programs now give us a dozen distinctions that we can 
make with regard to how our brains (and the brains of others) can process 
information cognitively. Before proceeding to the next chapter, take some 
time to think through the following questions. Even better, get out a 
notebook and do some writing. 

• What have you learned about your own style of "thinking" as you 
read through these descriptions? 

• Which Meta-Programs have you discovered most powerfully drive 
your subjective experiences? How well do they serve you? 

• How much flexibility of consciousness do you have with these first 
twelve Meta-Programs? 

• Have you learned to over-do any of these first Meta-Programs so that 
a given processing style creates problems or difficulties for you? 

Take some time to go through this list of the cognitive Meta-Programs and 
imagine using the other side of the continuum to sort and process informa¬ 
tion. As you do that notice what kind of a mental world that would put you 
in. Identify two or three people in your life that you know well. Now go 
through the list and identify their cognitive Meta-Programs. What does this 
suggest in terms of communicating with them? 


#1. Chunk Size: General/Specific; Global/Detail; Deductive, Inductive, 
Abductive 

#2. Relationship Sort: Matching/Mismatching; Sameness or 
Difference/Opposite; Agree/Disagree 
#3. Representational System Sort: Visual/Auditory/Kinesthetic/ 
Auditory-digital 

#4. Information Gathering Style: Uptime/Downtime 
#5. Epistemology Sort: Sensors/lntuilors 
#b. Perceptual Categories Sort: Black-and-white vs Continuum 
#7. Scenario Thinking Style: Best-Case vs W’orst-Case Scenario Thinking; 
Optimists/Pessimists 

#fl. Perceptual Durability Sort: Per trt cablefl m permeable 
#9. Focus Sort: Screeners/Non-screentrs 

#10. Philosophical Direction: Why/How; Origins/Solution Process 
#11. Reality Structure Sort: Aristotelian/Non-Aristotelian (Static/Process) 
#12. Communication Channel Preference: Vcrbal/Non-Vtrbal; 

(Digital/Analogue). Balanced 
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A Brief Metalogue 

Meta-Programs—us the Meta-Formats or Mind-Codes 
informing Consciousness how to process/format information 

My (Ml I] daughter Jessica asked me why I wanted to read the computer 
book, WordPerfect Workbook * 

"To learn how to run the brain of my computer/' I said, "The more l can 
figure out its brain and its program formats, the better relationship J can 
have with if (!) and tine more J can get it to obey my every commandJ" 

"What does 'format' mean?" she asked, 

"It indicates the form or style that the computer will put a document into— 
the form or shape of the paper size, the print size or shape, bold or italic/' 

"Well, what if you don't format, dad?" she asked, 

"Then the default settings run the show/' 

"Default settings?" 

"Yes, the settings that the designer built into the computer's brain so that 
if you don't make a choice, you essentially choose to go with the 
designer's choices, the default choices. See, when you push 5hift-FS, the 
computer shows you all of the options about formatting the document's 
information." 

"But when I look at the screen l don't see any format commands/' 

"No, you don't You have to push Fll to have the codes revealed. Shift Fll 
and we get the Reveal Codes screen* You remember I talked about the 
Meta-Programs in NLP?" 

"Yes." 

"Well, the Shift-FS in WordPerfect as the Format command operates as do 
tile Meta-Programs operate in human consciousness. It moves one to a level 
where he or she can formal and pattern their information in a document 
form at whatever level (word, page, document) of specificity they choose. 
So via the Shift-FH, you can install new Meta-Programs tor the computer's 
head/' 
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'Neat!" she said, and then added, "Do people have a Shiit-F8 button that 
reveals their codes?" 



"Well, no, not exactly," I said. 


"What do you mean with those hedge words 'not exactly/ dad?" 

"Well, if you know the formatting options available to the human brain like 
general or gestalt, match or mismatch, visual, auditory, kinesthetic, etc. 
then when you look at the way a person has formatted their information, 
you can easily recognize what default choices they work from in their 
formatting information." 


"Neat. Could you ask questions, kind of formatting questions, to get a mind 
to format in a certain way?" 

"You just jumped way ahead of me, you little sneak!.... Yes, you could. 
Suppose you asked, 'What would the big picture about that idea look like?' 
Or, What specific detail would you like that would enable you to under¬ 
stand that better?' Or, 'If you matched this with what you know, what 
thoughts would come to mind?' 'll you played devil's advocate and 
mismatched what I just said, then what?' Each question would invite the 
mind to format in a certain way, or move to a particular Meta-Program." 

Neat. So, dad, when you look at the big picture of what you want to do for 
me this evening, and see what you really feel great about in fed filling your 
values of being a good father ..." 
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Chapter 4 

The "Emotional" Meta-Programs 

Meta-Programs in Emoting and Somntizing 
(#13-19) 


In this chapter we focus on another set of Meta-Frograms, those that 
describe how our cognitive (or mental) processes emote as it creates urn 
"'emotional" states of consciousness. These operating system patterns 
similarly affect the way we a ttend, input, process, and output information 
which, in turn, affect our "emotions." 

"Emotions" differ from mere body sensations (our kinesthetics or feelings) 
in that they involve same cognitive mat nation or judgment. At the mere feeling 
level (K-*- £>i ■)/ fear, anger, excitement, lust, joy r etc. all pretty much involve 
the same kind of physiological arousal, bio-chemical "juices," neuro-trans¬ 
mitters, and neurology What separates these as "emotions" involve the 
evaluations within them. 

Thus, "emotions" (Kinesthetic-metu, K m ) arise from and involve a va I na¬ 
tional process. "Positive" emotions indicate that we feel the iwlidation of our 
values whereas "negative" emotions indicate that we feel the discounting, 
violating, a nd d isconfi rma ti on o t ou r v a I ues. 

Here we fully accept the neuro-linguistic understanding that Kurzybski 
(1941 / 1994) d.eve I t>pc d i n hy phenating of '' m ind-emotion," J1 1 hi >u g h t- 
feelings," "neuro-linguistics/" etc. "Mind" and "body" do not, and cannot, 
operate separately. Such elemental ism maps out a false-tofact correspon¬ 
dence with the human nervous system. Fhis relationship involves 
processing information in the cerebral cortex (and other places) and 
somatmng those evaluations throughout the whole organism. 

[Elementali$m—a. term in General Semantics Lhat describes treating a 
holistic phenomenon like mind-emotions as if made up of separate 
parts or elements. False-lo-fad in General Semantics refers to a 
mapping result. Amenta! or linguistic map inaccurately sketches out 
a featured 
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Thus in "thought" we always have body sensations and neurology, and in 
"emotion" we always have "thought" as awareness, understanding, ideas, 
concepts, etc. Always and inevitably we have, and can only have, mind-body 
thoughts-and-emotions. When the cognitive facet predominates, then we 
have thoughts-omotums and when the somatic, feeling, neurological part 
predominates, then we have thought-emoho/is. 

Ellis (1976) developed this holistic understanding of mind-body in these 
words, 

"Human thinking and emoting are not radically different processes, 
but at points significantly overlap. Emotions almost always stem 
directly from ideas, thoughts, attitudes, beliefs ... and can usually 
be radically changed by modifying the thinking processes that 
keep creating them." 


So as a person thinks—so he or she emotes. And when a person alters their 
thinking, he or she changes their emoting. This describes the cognitive- 
behavioral mechanism in change. 


#13. Emotional Coping or Stress Response Pattern: 

Passivity/Aggression/Dissocmted 

#14. f rame of Reference or Authority Sort: 

Interrial/Extemal; Self-Referent/Other-Referent 
#15. Emotional State Sort: 

Associated/Dissociated; Feeling/Thinking 
#1 ft. Somatic Response Sort: 

A etive/R eflect ive/Inactive 
#17. The Convincer or Believability Sort: 

Looks, Sounds, or Feels Right ; Makes Sense 
#18. Emotional Direction Sort: 

Uni-directional/Multi-directional 
#19. Emotional Fntensity/Exuberance Sort: 

Des urgen cy/S 11 rgeticy 
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#13. Emotional Coping Style or Stress Response Pattern 

Pass ivity/A ggres sion/Assert toe 

Concept: This sorting style specifically relates to "stress'" whether that 
stress takes the form of threat and danger (chronic or acute) or whether it 
takes the form of overload (chronic or acute). How does a person process 
and/or serf tor such stressors? Does the person move toward it in order to 
confront and "take it on/' or does a person move away from it in order to 
avoid it? 

The fight/ flight or General Arousal Syndrome describes a neurological 
process, cued by the conscious mind (via messages of "danger" ot 
" overload), but run entirely by the "unconscious" mind (the autonomic 
nervous system). It prepares physiology and neurology to access n high level 
energy state for fighting or fleeing- Via repeated experiences of fight/flight, 
trauma, distress, etc. we can learn to "turn it off" from consciousness. 
People who do this and make this their "driver program" for so responding 
access a dissociated state, and when over-done, can create dissociative disor¬ 
ders o f pe rsona I i ty (see # 15 A ssot i a ted / D i ssoc i a ted.) 

Elicitation: "When you feel threatened, or challenged, by some stress ... do 
you immediately respond, on the emotional level, by wanting to get away 
from it or to go at it?" Invite the person to tell you about several specific 
instances when he or she faced a high stress situation. Do you detect a "go 
at rr or "go away from" response to it? 

Identification: 1 he "go at" and "go away from" emotional coping responses 
arise from the fight /flight syndrome built within our very neurology. 
Consider these response styles of the Genera! Arousal Syndrome on a 
continuum from one extreme of passivity to the other extreme of aggres¬ 
sion. Consider also how the person responds in various arenas; 
work/career, home, relationships, hobby„ sports, etc. 

1. Those who respond aggressively go nt their stressors. More often than not, 
they actually like challenges, stress, pressure, and adventure, Took for the 
automatic and immediate response of wanting to take on the challenge or 
stress. When over-done or when given way to with little thought, aggres¬ 
sive responders can turn into violent, dangerous, and out-ol-control 
persons. At high levels, people find them intimidating, threatening, and 
manipulative. 
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2. Passive responders , on the other hand, forever attempt to get away from 
stresses, confrontations, threats, and dangers. They want more than 
anything to make peace, to create harmony, and to make things pleasant 
and nice for everybody (Satir "Placater," #31). When over-done, they trans¬ 
form into people-pleasers and door-mats and reinforce the ''go at" 
responses of others (what we generally describe as "co-dependency"). 

Both styles of responding operate as a function of stress and insecurity. 
Messages cued to the brain of "danger" or "overload", activate the 
autonomic nervous system to go into these fight/flight responses. In long¬ 
term intimate relationships, we have found that perhaps as many as 90% of 
marriages involve opposites. This suggests that we typically value and 
adore the behavioral traits of the opposite style and want to "marry" it. 

3. In the middle of such a continuum, we would have the tempering 
quality of assertiveness. I lere a person has learned to stop fighting or fleeing 
and has learned how to cope with the internal sense of stress by thinking 
and talking the stress out rather than acting it out. We will still experience 
the emotion of feeling an urge to either fight or flee, but we will control (or 
manage) that urge, and not act on it. Consequently, we can maintain 
enough presence of mind in order to think and talk out our stresses—a 
description of an emotionally healthy person. 

Paring: lo pace and communicate with an aggressive responder, take his or 
her idea and wrestle with it. Explore it, ask questions about it, have the 
person future-pace it. A person with the "go at" style wants you to confront 
it, deal with it, and grapple with the ideas. Such people appreciate direct¬ 
ness, forthrightness, confrontation, etc. So affirm these qualities in that 
person. 


To pace and communicate with a passive responder, hear his or her ideas 
out fully and completely, and never interrupt. Give verbal and non-verbal 
"go" signs that essentially say, "Tell me more, I have a lot of interest in what 
you've got to say. I want to understand you and your point of view." Don't 
disagree directly or vigorously. Talk about the importance of finding 
harmony, peace, pleasantness and niceness. 

Languaging: Aggressive responders will tend to use the modal operators of 
possibility, while passive responders will use those of necessity. Those with 
the approach style (go at) think and talk in terms of possibilities, ideals, and 
hopes. They focus on what they want. People who primarily avoid (move 
away from), will tend to think and talk more in terms of what they want to 
avoid, and about laws, rules, protocols and necessities that they feel 
pressing upon them (shoulds, musts and have tos). 
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Emoting: I'Ke fight/flight stress responses also relate to whether we 
typically associate or dissociate emotionally. Fight/flight responses ex pen 
ciiced in emotional association will show up in overt and obvious ways. We 
will see changes in breathing, skin color, eye dilation, etc. When we see 1 a 
dissociated fight/flight response to high stress, the person will seem cold 
and unfeeling, unemotional, unaffected and not accessing his kinesthetics 
Such a person may have accessed the ''computer inode'' (tMl). If the person 
gets stuck in that mode, then he or she will continually push awareness and 
expressiveness of the emotions away 

An assertive person may choose to go to computer mode and dissociate. 
The difference occurs in the area of choice. When you ask about the stress 
state, the person can access the kinesthetics and then make a choice to 
dissociate. 

Contexts of Origin: Tims Meta-Program operates primarily neurologically 
in terms of the nervous system s sensitivity lo stress. Nobody "is” a passive 
or aggressive person. Each of us rather functions in a passive-aggressive 
way or in an aggressive-passive way. Physiological nervous system sensi¬ 
tivity (those who tend to move away from stress, conflict, distress, etc.) may 
have a more finely tuned and sensitive set of sense receptors, whereas those 
who move toward such do not find the sensory impact sign Macau I until 
much later. Modeling of and identification with significant persons plays a 
role in modifying these styles. Trauma experiences that induce states of 
stress can habituate and become so chronic that a person moves to one 
extreme or the other ot passivity and aggression. ! (BB) have noticed that 
clients who struggle with what feels as "uncontrollable anger" inevitably 
have a history of some kind of abuse. And more often than not, it occurred 
during the imprint period within the lirst seven years, although I have 
found a few who learned it during the modeling years (8-13) or the social 
izaLion years (IT-17). Childhe)od experionces of permission and/or taboo 
about anger and fear can influence a person to one side nr the other of this 
continuum. 

Further Reading: Hall (1987). 

Self-Analysis: 

_Pass i v e / A ggres siv e 

Contexts; 

_Work /Career 

Relationships 
_Sports 

High/Medium /Low level 


Intimates 

Hobbies / Re ere a linn 

Other:_ 

Driver MIT Yes/No 
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#14. Frame of Reference or Authority Sort: 

Internal/Extemal 
Self-Referen t/Other- Re fern 1 t 

Concept: We have two fundamental ways in evaluating a person, situation, 
experience, or idea. We can do so from within our own frame-of-reference 
(internal) or front without our reference (external). This sorting filter 
concerns how we posit our focus oj judgment , which means where we put 
the authority of our judgment for taking action and making evaluations, 
whether from inside ourselves or outside? Who (or what) do we use as a 
reference? 

Elicitation: "Where do you put most of your attention or reference, on 
yourself or on others (or something external to yourself)?" "What do you 
rely on for your authority?" 

Identification: 

1. Self-Referencing. Those who operate Internally evaluate things on the 
basis of what they think as appropriate. They motivate themselves and make 
their own decisions. They choose and validate their own actions and 
results. I hey may gather information from others, but they always decide 
on their own. I hus they live "from within" (notice similarity to #4). Such 
people operate in a self-referent way and this enables them to decide within 
themselves and know within themselves what they want, need, believe, 
feel and value. 

2. Other-Referencing. Those who operate Externally evaluate things on the 
basis of what others think. They look to others for guidance, information, 
motivation, and decisions. They have a greater need for feedback about 
their actions and results, and they can feel lost without guidance or 
feedback from others. They live "from without" and often opt for a style of 
"people pleasing." Some feel so dependent on others they live their life 
totally in reference to the values and beliefs of some other. These other- 
referent persons need feedback and information from others to decide on 
what they know, understand, want, believe, feel and value. 

Languaging: One linguistic cue to listen for involves the use of the word 
"you” by other-referent persons when they talk about themselves. Self-refer¬ 
encing people tend to more directly use the personal pronoun, "I." 
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We can discover this pattern by askings "How do you know 11 1 l 1 1 you have 
chosen or acted right or that you have done a good job, chosen the right 
bank (right car, etc.)?" "When it comes to decision making, how do you 
generally go about it?” "What kind of information do you want in making 
decisions?" Listen for whether the person tells you that he or she decides or 
whether they gel information from some tmbide source. As an excellent 
follow-up question, ask, "Do you just know inside or does someone else 
have to tell you?" 


Self-referencing people will say, "1 just know. I feel it. It feels right." Other- 
referencing people will sav things like, "My boss tells me. I look at lhe 
figures ...” Those coming from their own internal state will speak of their 
own values, beliefs, and understandings. They will come across in an 
assertive and forthright manner. Those coming from some external source 
will speak of placating and pleasing others. 


Pacing: In pacing and communicating with the self-referencing, emphasize 
that he or she will know inside. "You must make the decision—it belongs 
to you." "What do you think?" Help the person to clarify his or her own 
thinking. With the other-referencing, emphasize what others think. Give 
statistics, data, and testimonials from significant others. "Most people find 
I his product or service very useful," 

The self-referencing use their internal frame-of-reference to decide which 
stereo to buy as they identify their own personal inclinations^ The other 
referencing who use an external frame-of-reference careaboul the inclina¬ 
tions of other people and information from other sources (i.e, mass media, 
consumer reports, advertising). People who use an internal frame with an 
external check or on external frame with internal check provide a more 
challenging pattern to discern. 

Emoting: Those who do self-referencing also do lots of independent thinking 
and don't need the opinions of others for confirmation. They trust their 
own understandings, values, beliefs, desires, tastes, etc, This results in the 
emotions of independence, autonomy, confidence, clarity, self-motivation, 
proactivity Those who do other-referencing feel more insecure and trust 
others for validation. They feel more dependent upon confirmation by 
others. They generally appreciate clear-cut guidelines, prizes, feedback, 
recognition, etc. [hey can enjoy and participate as a team player more 
readily as well 
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Statistics: I he self-referencing frequently end up as entrepreneurs, leaders, 
and pioneers. 1 hey blaze new trails. Managing these self-regulating people 
involves communicating with clarity, about goals, procedures, or criteria, 
and then turning them loose. They dislike tight supervision. The other- 
referencing, in areas where external checks play a crucial role, excel because 
of their "program" to "go external" to get the facts and figures. Managing 
someone who uses an external frame-of-reference goes much easier. Such 
persons generally take feedback and information from an outside source 
well. But they also need more praise, affirmation, and commendations. 

Maturity: Through the process of maturation, we begin as babies and 
children by entirely using an external frame of reference—referencing off 
our parents. As we grow, we develop more and more of an internal frame 
of reference as we come to feel more and more sure of our thoughts, values, 
beliefs, skills, tastes, etc. The majority of personality models views a 
mentally-emotionally healthy person as moving more and more to self- 
referencing without losing the ability' to do other-referencing as needed. 

Contexts of Origin: Modeling and identification with early models either 
grants permission or forbids (taboos) it. Levels of rewarding for one or the 
other style: self- or other-referencing. Cultural norms in the West tend to 
encourage and condition females to do other-referencing while encour- 
a ^' n g males to do self-referencing. McConnell (1977) quoted research on 
regional contexts (the north versus the south in the USA) as having more 
internalizers versus extemalizers (pp. 298-302). 

Further Reading: James and Woodsmall (1988). Woodsmall (1988). 
Self-Analysis: 

— Other-Referencing/Self-Referencing (Extemal/lntemal Frames) 

— Balanced in both Other-Referencing and Self-Referencing 

— Other-Referencing with Self-Referencing check 
Self-Referencing with Other-Referencing check 


Contexts: 

— Work/Career _ Intimates 

— Relationships __ Hobbies/Recreation 

— Sports _ Other:_ 

— High/Medium/Low level __ Driver MB: Yes/No 

If Other-Referencing: 

Referencing off of who or what? Reference person or group? 


% 


#15. Emotional State Sort 

A :--S( JC Jfl ft ’d/D/SSCCH % t M 

Feeling/Thinking 


The “EmotiomT' Me fa -Fn nv ems 


Cottcepfr As we process da La, we can do it in one of two ways-—associatedly 
or dissociatedly. With dissociation we think and process the data with a 
degree of "psychological distance" from the emotional impact of the 
material. In a d i ssocia ted repr esenta tion we will see ou i you nge r self in the 
picture rather titan seeing things out of our own eyes, We will see, hear, 
smell, and feel representations as il they stand "over there." We have 
stepped outside of the image so that we can think "about" things. 

With association we think and process the data by experiencing the full 
emotional impact ot our emotions. When we create an associated represen¬ 
tation, we see what we would see il we stepped into the movie. Then we 
will hear what we would hear if actually there, smell, taste, and feel il as 
immediately present. By stepping into the picture, we entertain the 
thoughts "of” the experience. 

Elicitation: "Think about an event in a work situation that once gave you 
trou b 1 e What experience surrounding w ork w ou Id you sa y has given 

yo u the most pleasure or delight...?" " H ow do you normally fee I whi I e a t 
work?" "When you make a decision, do you rely more on reason and logic, 
personal values or something else?" 

Identification find Emoting; As we observe the eye-accessing cues, note to 
what extent a [ierson engages in any kinesthetic aecess (see A ppend i x C) II 
a person accesses the kinesthetic mode and stays there, you can assume 
that they have entered into an associative mode. If he or she accesses kines* 
thetic awareness but does not stay, assume dissociation. 

I. Dissociation. To identify dissociation note the emotional a fleet o l the 
person—il will be mild, dull or bland, the person will have accessed the 
Satir communication category of the "Computer Mode” (#31). He or she 
will talk flfJtJf.ff an experience rather than of it. The person will operate more 
from reason and logic than emotion. This corresponds to William James' 
(1890) "tough-minded" category and associated corresponds to his 
"tender-minded ” cutegory. 
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2. Association. In associated representations we will feel (or re-feel) from a 
full body state as if re-experiencing the sights, sounds, and sensations. This 
can range from a very light and mild emotional state to an extreme and 
exaggerated one. The more intense the emotional associating, the more 
changes will occur in skin color, breathing, muscle tension, and all of the 
other physiological signs. 

3. A Chosen Balance. While we all tend to have our favorite way of experi¬ 
encing data (associatedly or dissociatedly), a person can get stuck in one or 
the other and lose or not develop the flexibility of consciousness to choose 
whether to associate or not. 

Pacing and Languaging: Use the language of association if you want to 
pace someone already there and the language of dissociation for someone 
not psychologically in an experience. 

50% of the USA population makes up those who primarily orient 
themselves associatedly and dissociatedly. In terms of gender use, 45% of 
women use Thinking or Dissociation, in comparison to 50% of men. A level 
of objectivity arises from this style and often arises from taking the third 
Perceptual Position, or a meta-viewpoint. 

The thinking style of dissociation leads to a theoretical orientation, skepti¬ 
cism, empiricism, reality-testing, an experimental style, a good handling of 
intellectual realms (lectures, examinations, science, technology), and the 
values of order, achievement, dominance, and endurance. The emoting 
style of association leads to a more social, spiritual, nurturing, affiliating, 
and tender-minded style of life, with the values of caring, empathy, under¬ 
standing, and supporting. 

RET Cognitive Distortion: When we experience a lot of distress, pain, 
trauma, and upset, and stay there so that we experience the state as chronic, 
we will almost inevitably fall into the cognitive distortion that Ellis (1976) 
made popular with Awfulizing and Catastrophizing. We use these non-refer¬ 
encing words (they refer to nothing real or actual in the world!) and thereby 
amplify our emotional pain. In Awfulizing we over-exaggerate a negative 
undesirable experience. We may also fall into the distortion called 
Emotionalizing. Ellis describes this as over-estimating the importance of 
emotions and moods, assuming that if we feel something, it must "be real." 
"I feel like a rotten miserable failure, therefore 'I am' a rotten miserable 
failure." Emotionalizing leads us to victim thinking-and-feeling, 
disempowerment, impulsive and reactiveness, and impatience. 
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Contexts of Origin; This arises chiefly from modeling, identification, dis- 
identifieation with models, from the number and levels of traumatic experi¬ 
ences, skills or lack of them, for coping, cultural norms, permissions and 
taboos for either pattern. In the West, females tend to receive much more 
permission for feeling or associated processing while males receive more 
permission and encouragement for thinking and dissociated sorting. 

Further Reading: Idlis (1976), 

Self-Anal if sis: 

_Associated/Dissociated (Thinking/keeling) 

Con texts: 

_Negative Emotions 

_Present 

__ Future 

_Work/Career 

_Relationships 

_ Sports 

High./Medium/Low level 

#16. Somatic Response Sort: 

tnactivcfReflectme/Active (Low to High Action Style) 


_ Positive Emotions 
_Past 

_Work/.Career 

Intimates 

_Hobbies/Recreation 

_Other:_ 

Driver MP: Yes/No 


Concept: Some people process information in a very active, quick, 
immediate, and impulsive way—the Active style. Others engage in the 
handling of information much more reflectively, thoughtfully slowly, etc.— 
the Reflective style. Others do not seem to engage in information 
processing much at all, or at least with much reluctance—the inactive style. 

Elicitation: "When you come into a new situation, do you usually act 
quickly after sizing it up or do you do a detailed study of all the conse¬ 
quences before acting?" 

Identification: 

l. Active people orient themselves ats doers. They make things happen. 
Often they act first, and think later! As entrepreneurs and go-getters, they 
certainly shape the world. And while they will more likely make lots of 
mistakes, they a iso get things done, and make many more successes. 



Figuring Out People 


2. Reflective people tend to study and ponder than to act. This makes 
them more passive as they sit back to contemplate before acting. The belief 
that motivates them says, "Don't do anything rash!" Those who have more 
of a mixture of both of these styles have a more balanced and healthy 
approach. Look for them to operate primarily in the A d and Computer (#31) 
mode. 

3. Those who respond inactively neither study nor act, they attempt to 
ignore and avoid. 

Pacing and Languaging: Pace in your communication to each by appealing 
to the values of each. 

Contexts of Origin: These include physiological wiring and predisposition, 
the extent to which the motor cortex has been conditioned to act increased 
by certain psychoactive drugs. Also from modeling, identification, and dis- 
identification with models. Children, generally wired for immediate 
"acting out" of cognitive awareness, must learn to slow down that process, 
"think," etc. Trauma experiences inducing fight/flight (#13) may lead to 
reactive style. 

Further Reading: Woodsmall (1988). 

Self-Analysis: 

_Active/Reflective/Inactive 

Contexts: 

_Work/Career 

_Relationships 

_Sports 

_High/Medium/Low level 


_Intimates 

Hobbies / Recreation 

_Other:_ 

Driver \1P: Yes/No 


too 
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#17, The Convincer or Relieve hi lily Sort; 

Representation of Accept nm e of Persuasion 
Looks , Sounds, or feds Right and/or Makes Sense 

Concept: As we process information, we learn to value different qualities 
and experiences. This leads us to have different strategies for feeling 
convinced about the value, importance, or significance of something. What 
specifically leads us to accept the believability of a thing? Some people will 
believe in something and therefore make decisions to lake action about it 
because it looks right (V - ), others need it to sound right ( A e ), others believe 
when it makes sense (A^) and yet others when it feds right (K h ). What makes 
something believable to you? What convinces you? 

Elicitation: Ask questions ihat presuppose decision-making. "Why did you 
decide on your present choice of car?'" "What helps you decide where to 
vacation?" "As you make a decision about where to vacation, haw do yon 
think about such? Do you see, hear, or create feelings about U?" "What lets 
you know that you can believe that a product feels right for you?" 

Identif ications Consider all of the different facets that go into the structure 
of persuasion around a major purchase like a new car. How do we go about 
gathering information in the first place for making this decision? What 
information do we need? What sensory/ systems do we use to think about it? 
How often do we have to think about it before lhe information seems 
"right?" We here distinguish two sub-categories: convincer representation 
and convincer denhvjstiutiou\'wo factors play a critical role in this Meta- 
Program. 11) Which mode of awareness do you (or another) use (VAK and 
A l |] and (2) the gsveebs of moving from mere thought to a feeling of convic¬ 
tion and persuasion. How many limes does it take in order for you to 
believe something? 

Laitguaging: Listen for the sensory-system predicates used and the process 
of time, quality, and repetition that the person refers to. 

People who use visual convincer,* do things because their representations 
look right. When the visual qualities seem compelling, then they act. 
Accordingly, visual aids, diagrams, pictures, etc. assist the process 
(estimated in the USA population between 50 to 75%), 
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People who use auditory convincers have a representation that sounds right. 
They hear it as clear as a bell. What volume, pitch, voice quality, speed, 
style, etc. does the person find most convincing? Here modeling the voice 
quality of one who they find most convincing really helps (estimated 
between 15% to 35%). 

People who use an auditory digital cotwincer have a strong language repre¬ 
sentation (or self-talk) which produces their feelings lhat a choice seems 
logical, reasonable and makes sense. They like data, facts and reasons. 
What specific ideas, words, values, expressions, etc. most effectively elicit 
persuasion? Here books, reports, pamphlets, letters of recommendation, 
etc. significantly contribute (estimated as low as 3% and as high as 15%). 

People who use a kinesthetic conuincer have a visceral representation of their 
choice that triggers the right tactile or internal sensations—it feels right. 
Here hands-on experiences have a significant impact (estimated between 
12% to 15%). 

When communicating, present your information in the corresponding 
sensory channel, use appropriate predicates to "juice" up your descrip¬ 
tions, and to match their convincer strategy. 

The Process Factor: Next, identify the factor(s) in the process that demon¬ 
strate the quality of believability to the person. Ask, " How often does 
someone have to demonstrate competence to you before you feel 
convinced?" "How many times do you typically have to see, hear, read, or 
do something before you feel convinced about your own competency at 
it?" Does the convincer (or believability) occur (1) automatically, (2) over a 
number of times, and how many times (3) over a period of time and how 
long a time or (4) by consistency? 

1. Automatically. People with an automatic convincer comprise easy-sells 
and need little convincing inasmuch as they just assume believability 
unless proven otherwise. With their "program" of already tending to 
believe, they will gather some information and imagine the rest(!). The 
problem here lies in sometimes trusting too much and too quickly. 
(Estimated at 8% to 10%). 

For years I (BB) operated in the automatic mode. Eventually, however, after 
purchasing too many products I didn't need and signing up for too many 
MLM programs, I have altered my Meta-Program to "a number of times." 
Experience has a way of encouraging us to change our Meta-Programs, 
doesn't it? 
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2. Repetition, Many people trust and believe only when lhey have had a 
certain amount ol exposure to information, experience, etc. ft seems as if it 
takes so many neurological "exposures" (thinking-feeling the information 
inside) in order for the idea to solidify enough to seem "'real" and believ¬ 
able, Such a person has a number of times (3, 5, 17, etc,.) and will not feel 
persuaded until that number of presentation s h a ve occ u rred 7 Phis ra i ses the 
question, "How many?" Pace by using repetition. Speak to him or her the 
number of times that they require* 

Consider this frightening thought—the great majority of people can come 
to believe almost anything if repeated often enough in compelling repre¬ 
sentations! (Estimated at 50%.) 

3 . T'ime Period, Unlike tlte amoi j nt of exposu re to an idea (as in Repetition), 
others need the exposure to occur over a period of "time." And this quality 
of "endurance over time" describes the factor that allows an idea to solidify 
in their mind. St) for someone with a period oi' time convince^ you will find 
that their sense of "time" plays the crucial element in their convinces it it 
holds up over time and/or if a certain amount of time passes. Tad James 
(1988) has suggested that we wait 10% of their "lime" (ft days if 60 days 
represents theii period) and then say, "I'Ve been so busy since the Iasi time 
we talked, it seems like it's been two months, do you know what l mean?" 
(Estimated at 25%.) 

4. Never for almost never, consistently neverl). Some people almost never 
accept something as believable. As the reverse of the automatic truster, this 
person automatically almost always never believes. This person almost 
never gives anyone I he benefit of the doubt. This kind of person hardly 
ever feels convinced. You have to prove something to him or her every 
single time! Alluding to previous experience will not work with this one. 

My, the stories ! £BB) can tell about this one! E married a lady with this 
Meta-Program. Linda can give any salesperson a run for their money! 

(Put this person to work in doing quality control on things that you want 
to always check out afresh each and every time—like airplane mainte¬ 
nance!) Price your language to him or her accordingly, "I know you'll never 
feel convinced that this represents the right time for you to do this, so the 
only way to know is Lo get started and find out," (Estimated a I 15%,) 

Contexts of Origin: Same as #3. Significantly impacted by experiences of 
coming to trust as a child as well as by experiences of belief in emotionally 
significant persons. Trauma experiences can undermine this process so that 
a person builds a belief system of categorically never believing in anyone. 
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Further Reading: James and Woodsmall (1988). Woodstnall (1988). 
Self-Analysis: 

_Looks right/Sounds right/Feels right/Makes Sense 

Contexts: 

_Work/Caneer 

Relationships 
_Sports 

_High/Medium/Low level 

Process: 

_Automatic 

Time Period 


#18. L'motional Direction Sort: 

Uni directional/Multi-directional 

Concept: This Meta-Program relates to the focus and diffusion of emotions. It 
refers to directional quality of a person's consciousness in the experiencing 
of emoting. When some people emote, they do so in a uni-directional style, 
others do so in a multidirectional style. 

Elicitation: "When you think about a time when you experienced an 
emotional state (positive or negative), does that bleed over and affect some 
or all of your other emotional states, or does it stay pretty focused so that it 
relates to its object?" 

Identification: 

1. Multi-directional. When some individuals have a "down" day at work, 
their "down" emotions immediately and powerfully (associatedly, #15) 
affect every other area of life. The emotional state that relates to one facet of 
life has a multi-directional way of working out. When over-done, that pattern 
leads to moodiness, instability, displaced emotions, and other forms of 
emotional instability. I’he person seems unable to keep the emotions about 
that one facet limited or contained to that area. 


Intimates 

_Hobbies/Recreation 

_Other:_ 

Driver MP: Yes/No 


Repetition 

Never (almost never) 
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2. Un i direc t ional . Other i n d i v i d u a 1 s d o con tain their emotions so tha t they 
emote 3n a direct and singular way (urn-directional waif), If such a person 
feels upset, down, angry, joyful, contented, etc. Lit work, then they keep 
those feelings contextuali-icd to that referent and do not Jet them bleed over 
into their relationships. I he person will feel and associate into their 
emotions in the urea of reference of their though ts-and-fee lings, but they 
will not associate them into other areas. 

When balanced, this enables them to keep their emotions appropriate and 
contextualized. When over done, this pattern leads to rigid ego boundaries, 
even multiple ''personality" disorders. 

Language and Emoting: I he multi-direction a J sorter will Lend to displace 
emotions from context to context and allow a strong negative (or positive) 
emotional stale Lo collapse onto other states. Their emoting style operates 
in a diffuse way, without boundaries or constraints. The uni directional 
sorter segments and sequences their emotional states so that this or that 
emotion about a particular situation stays contained, 

Jane never seemed to know what the fdt about anything in particular, I ler 
feelings about work, her children, a friend. Bill, her ageing parents, her 
health, etc, seemed to entirely depend upon the emotion of the day. And, 
depending on that emotion, she seemed to coloi everyth ing else by it. 

By way of contrast, her husband Bill never experienced his emotions in a 
multi-directional way. He could easily and quickly tell you what he felt 
about work, about his marriage, his hobbies, his children, etc, So if he had 
a bad day at work, he would feel upset, frustrated, angry, confused, nr 
whatever about work, but then he would leave it there and come home and 
have a delightful time. 

J a n e d i dn't know ho w to th i nk o r fee I a bout Bill's uni -d irec tiuna l focus a nd 
diffusion oi his emotions. "How can we have a till and then he go out and 
enjoy the kids riding bikes? I ie acts like nothing is eating away at him." Bill 
similarly didn't understand Jane, "I tow can she treat me and the kids so 
bad when she's had a falling out with her mother? Can t she leave that 
there, take a break from that and quit fuming and hissing about it 7 " 
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Contexts of Origin: Determined by permission (or taboo) for experiencing 
and registering emotions according to which areas we view as acceptable 
and which as forbidden. A child may experience a home context where 
parents accept his/her fear, but rejects anger, etc. Modeling and identifica¬ 
tion with how parents and others separate or fail to separate facets of their 
emoting to keep them separate. 

Self-Analysis: 

_Uni-directional /Multi-directional /Balanced 

Contexts: 

_Work/Career _Intimates 

_Relationships _Hobbies/Recreation 

_Sports _Other:_ 

High/Medium/Low level _Driver MP: Yes/No 


#19. Emotional Intensity/Exuberance Sort: 

Desurgency/S u rgency—Tim idity/Bold ness 

Concept: Cattell (1989) describes this as the boldness/timidity factor in 
emoting and notes that it involves more of a constitutionally determined 
factor. It shows up in surgency and desurgency. It measures the emotional 
exuberance of a person from shy, timid, restrained, threat-sensitive to 
adventurous, thick-skinned, and socially bold. 

Elicitation: "When you think about a situation at work or in your personal 
affairs that seems risky or involving the public's eye, what thoughts-and- 
feelings immediately come to mind?" 

Identification: On a continuum between low and high exuberance and 
emotional intensity, people can attend and value high levels and low levels. 

1. Surgency. People w’ho sort for high emotional intensity seek out and 
enjoy dangerous types of experiences (rollercoasters, haunted houses, 
horror movies, etc.). They often enjoy feeling fearful. They enjoy the 
limelight, center stage, attention, and receiving recognition, and so engage 
in more risk taking. They often think and act in very creative ways. Cattell 
(1989) writes. 
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"Their physical underact!vity provides immunity to physical and 
social threats that others find noxious/'' (p. 136} 

When over-done, this pattern can lead to antisocial behavior. When 
combined with concrete thinking, many behave like the “fools who rush in 
where angels fear to tread," 

""their bold inattentiveness to danger signals and the press tor 
excitement, in combination with low intelligence, inevitably 
resulted in poor and rash judgment. This combination often found 
in prisoners." (p. 141), 

1. Desurgency. People who sort for low emotional intensity cling to 
certainty and predictability and develop neither criminal-like thinking nor 
that which characterizes creativity. With their tow tolerance for tear and 
arousal, they protect themselves by going into a shell, fear attracting atten¬ 
tion, avoid risks, secure themselves with routinized lifestyles, etc. When 
over-done, one can feel fear and anxiety driven, act like a doormat for 
others, and experience a body full of nerves. 

Latigauging and emoting: The timid and fearful lend to talk anti feel in 
silent introspective ways, full of cares and worries, reflective of danger and 
risks, cautious, negative, and avoidant The bold and risk-taking tend to 
move forward in a cheerful, happy-go-lucky style, frank, expressive, quick, 
alert, talkative. 

Contexts of Origin: Probably due to physiological factors and nervous 
system functioning. Vet also conditioned by experience that allows, 
permits, reinforces surgency or not. Long-term chronic trauma experiences 
can alter thinking-emoting, acting, blood-chemistry, and habitual way of 
experiencing life. 

Further Reading: Cattell (1989), 

Self-Analysis: 

Des urgency / S u rgen cy / Ba 1 a n ced 


Contexts: 

Work/Cartier 

_Relationships 

_Sports 

Hi gh / Medi tun / Lo w 1 e ve 1 


Intimates 

Hobbies / Rec rea Hon 

Other:_ 

Driver MF: Yes/No 
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Summon/ 

We all use our "body stuff" of kinesthetic sensations and evaluative 
emotions as we move through life. We "go at" and "move away from" 
experiences, information and people. We feel confident or insecure about 
doing so, we reference from what we think-feel or care more about what 
others think-feel. We have an action style from low to high activity. We have 
a strategy for trusting or distrusting. And when we emote—we do so in a 
tocused and directed way— or all over the place! All of this emoting comes 
out of a basic style of exuberance or lack thereof. 

Now take some time to review and contemplate your "emotional" Meta- 
Programs. Which function as drivers for you? Which drive you too much so 
that you lack the flexibility of consciousness to shift to the other side of the 
continuum? What thoughts, beliefs, or values drive your "emotional Meta- 
Programs"? 

As you take second position to somebody with a different "emotional" 
Meta-Program, try it on fully and notice the different world it generates. 
What would you experience if you used this Meta-Program more often? 

Finally, contemplate how you exist as so much more than your emotions. 
You have emotions and you emote, but you "are" not your emotions. These 
body correlations of your thoughts and values simply indicate what 
meanings you have attached to things, positive and negative. To what 
extent, however, have you identified yourself with your emotions? Do you 
now* have permission to know yourself as a person who exists as more than 
your emotions? What stops you from giving yourself that permission even 
now? 


#13. Lmotinn.il Coping or Stress Response Pattern: 

Passivity/Aggression/Dissociated 

#14. Frame of Reference or Authority Sort: 

htternal/Extemnl ; Self-Referent/Other-Rcferent 

#15. Emotional State Sort: 

Associated/Dis&ocintcd; Fceling/TItinking 

#16. Somatic Response Sort: 

Active/Reflective/lnactive 

#17. The Convincer or Believability Sort: 

Looks, Sounds , or Feels Right ; Makes Sense 

#18. Emotional Direction Sort: 

Un i-directitma I/M u 11 i-directional 

#19. Fmotional Intensity/Exuberance Sort: 

Desu rgency/S urgency 
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Chapter 5 

The "Volitional" Meta-Programs 

Meta-Programs Involved in Willing, Choosing, Conation 

mo - 28 ) 

Wo now move to those Meta-Programs that have to do with soother locus 
of the attention of consciousness— donation. This term refers to choosing, 
willing, and attending our intending. We commonly speak about such in 
terms of our "will" —what we intend to think, perceive, feel, and do, and 
what we then follow up with attention. 

Mow we "think-emote 1 " not only involves our representations ("menial/' 
"cognitive") tind somatic body sensations ("emotional')—but also our 
choices. How do we direct our thoughts-teelings? In what direction have 
we learned to typically send our consciousness? How have we learned to 
adapt ourselves in terms of our various life contexts (home, relationships, 
work, career, recreation, etc,)? 

What "rules'' have we chosen to live by 1 Have you decided that the world 
operates by compulsion or desire? What facets of life do we find most 
pleasure in? How do we go about moving ourselves forward in fulfilling 
our desired outcomes (goals)? i low do we relate 1 to choosing our chokes? 
[ low have we chosen to trust or distrust people in choosing to believe them 
or not? How we "run our brain " in terms of our choices describes our operational 
system for deciding, opting, prefer ring, and focusing attention. 


#2U, Direction Sorb Toward/Awety From. Pas! Aasunmce/Future Possibilities; 
Apprmch/Avoidanve 

#21. Conation Choice in Adapting: ( )ptions/P raced arts 
#22. Adaptation Sort: JudgmgfPereercmg, Ctmtrvlling/Floating 
#23. Reason Sort nf Modal Operators: 

Necessity/Poseibilittf (Desire); St irk A ".arrot 
#24. Preference Sort: 

Ihiman/ Interest — Pa. :ph ■'// *face/Th i ngs/A etivity /In format to? j 
#25, tiual Sort— ’Adapting tu Expectations; 

Perfect itv tfl >r it i r aha tit i n/Skept ids ni 
#26, Va 1 uc lluying Sort: Cost/Cniveniettce/Qimtity/tit m ■ 

#27. Responsibility Sort: £ hw-ResponsibleA luder-Responsiblc 
#28. I‘eopie Convtncer Sort: Dis! rusting/! h i s/ 1 )ig 
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#20. Direction Sort: 

Toward atui Away from. Past Assurance/Future Possibilities Approach/Avoidance 


Concept: With regard to the direction we move about the tilings we value, 
we have two general orientations and we can come to specialize in one or 
the other. Some people have a basic orientation of moving toward their 
desired values. Others adopt a basic orientation of moving away from 
undesired values. Thus, pull values motivate some people first and foremost 
while push values primarily motivate others. Pull values consist of the 
positive benefits that will result and so they attract a person into the future. 
Push values consist of the negative values that a person does not want. They 
create a sense of aversion away from the undesired. 

Elicitation: Ask What do you want?' "What do you want from a relation¬ 
ship, or a job, etc.?" "What will having this do for you?" "What do you 
value of importance about...?" After you get an answer (usually in the form 
of a nominalization: e.g. love, peace, happiness, etc.), move to a meta-level 
and ask for the meta-outcome of that. "When you get love, peace, and 
happiness, what does that mean to you?" (In doing this, we seek to 
discover the complex equivalence between behaviors and values.) 

Listen for toward and away from values. "It means respecting each other and 
taking care of each other." "It means not fighting and arguing with each 
other, not feeling bad." 


Identification: People who move toward what they want have a toward 
motivation strategy in their consciousness. They move toward their desired 
outcomes so that their goals pull them into their future. In other words, they 
use a go at response style toward goals and values. They feel motivated to 
achieve, attain, and obtain. While they can set priorities regarding these 
desired values, they have more difficulty in recognizing what they should 
avoid. 1 hey feel best motivated by carrots or incentives, not aversions. 

People who move away from what they d is-value, on the other hand, have a 
move away from strategy that energizes them to avoid things that they do not 
want. They operate with a consciousness, orientation, and focus on what 
they want to avoid rather than what they want to approach. I hey primarily 
use a go away from response style. They feel motivated to move away 


U0 



The "Volitional" Meta-Programs 


from, avoid, steer dear of, and get rid of dis values and aversions. 
Accordingly, they have more difficulty with goals and managing their 
priorities. They can get easily distracted by negative situations. They feel 
best motivated by the stick (e.g. threats, negative aversions, pressure). 

What we move toward or away from consists of our values. Accordingly, 
we all have both toward values and away from values. For some, one direc¬ 
tion or the other will operate more predominantly. 

Langu aging*. In those who move toward values, we will hear goats and 
specific wants. We will hear avoidances, aversions, dis values, etc. from 
those who move away front things. People will communicate their values 
and disvalues in nominalizations (e.g. process words that they have 
turned into static nouns). Listen for and distinguish inclusive and exclu¬ 
sive language. Toward language tends to include (i.e. gain, have, get, attain, 
achieve) while away from language excludes (e.g. stay clear of, get rid of, stay 
away from, avoid, and don't need). 

In responding to a question like, "What do you want in a good relation¬ 
ship?" those who take toward orientation will say, "I want peace, love, and 
happiness." Those with an away from orientation will say, 'T don't want any 
l ighting or trying to manipulate each other." Those who move toward but 
with some away from would say, "I want us Lo consider each other's feelings 
so we don't tight," Those who move away from with a little toward will say, 
"We won't feel hurt by each other because we will have more ot a sense of 
harmony," 

Pacing: To pace and communicate (e.g. negotiate, manage, relate, etc.) with 
a person who moves toward values, talk about what you can do that will 
help the person achieve his or her outcomes. Mention the carrots, bonuses, 
and incentives inherent in your plan or idea. With those who wove away 
from , talk about what and how you can help them avoid, the problems they 
can minimize or put off, and the things that won't go wrong, Fmphasize 
how easy your idea or plan will make their life. 

Emoting: Those who move away from will tend to sort for past assurances 
and look for security, safely, and protection. Provide them with a history of 
evidence inasmuch as they wan! to rest assured about their choice as 
already proven over time. They seek more to solve problems than move 
toward goals. They don't feel moved by rewards and goals as much as by 
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avoiding evils. Those who move toward values tend to sort for future possi¬ 
bilities and so will think and feel more in terms of possibilities, opportuni¬ 
ties, excitements, passions, dreams, etc. They enjoy the possibilities that lie 
within open-ended opportunities. They feel attracted to bigger risks for 
greater potential payoffs. 

1'his Approach/Avoidance sorting category allows us to make some 
distinctions regarding what a person will ltx>k for when seeking to buy or 
purchase something. Avoidance responders want to know what problems 
the product will take care of. Goal-oriented people will experience the 
problem-avoidance approach as negative. They will want to know how a 
product will help them attain their goals. 

Since everybody moves away from some things and toward other things, 
everybody has a propulsion system away front “pain" and toward "pleasure." 
What do you (or someone else) specifically move away from? What regis¬ 
ters neuro-semantically as "pain" for you? What registers neuro-semanti- 
cally as "pleasure" for you? That your "pains" may comprise another's 
"pleasures" alerts us to the fact that we have much plasticity in human 
nature regarding what we condition in ourselves as pain and pleasure. 

Statistics: 40% of the USA population uses the toward orientation whereas 
40% use the away from direction. Another 20% have both directions 
operating simultaneously. 

Contexts of Origin: This emotional Meta-Program of Toward and Away 
From closely relates to the conational Meta-Program of Toward and Away 
from stress (#13), yet it differs in terms of its reference. In the other Meta- 
Program, the energies moved toward or away from danger and threat, here 
it moves toward or away from values. Modeling significant persons greatly 
affects this, as does permission and taboos to do so. Irauma experiences 
can reorient a person into an avoidance mode. 

Further Reading: Woodsmall (1988), Robbins (1991), Hall (1996). 
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Self-Analysis: 

Toward /Aw 1 y Fro in (Apprtinch/Avoidance) 
Toward and Away from Fqually 

_Toward with some Away From 

Away from with some Toward 


Contexts: 

Work/Career 

_Relationships 

_ Sports 

High/Medium/Low level 


Intimates 

Hobbies/Rei reatinn 

Other:__ 

Driver Ml’: Yes/No 


#21. Conation Choice in Adapting: 

Options/Procedures 

Concept: When it comes to dealing with instructions or getting something 
done, we have two broad responding styles -the Procedures style or the 
Options style. 

Elicitation: Ask why questions. "Why did you choose your car?" (or job, 
town, bank, etc.). 


identification: 

1. I*TOcedu n.'s. IAt>ple who orient themselvos via pmcedures 1 ike to tollow 
specific and definite procedures. They may not know how to generate such 
procedures if no one provides them. They work well at doing procedural 
tasks "the right way." They feel motivated when following a procedure and 
may have an almost compulsive need to complete a procedure. Ihus the 
sense of closure (#37) typically will operate as an important value to them. 

2 . Options. Those who orient themselves via options, on the other hand, 
work much better at developing new procedures and at figuring oul alter¬ 
natives to a strategy, More typically, they will not work very well when it 
comes to following procedures they have already performed. If it works, 
they would prefer to improve it or alter it. Valuing alternatives and 
creativity they would raLher search for an innovative and different 
approach. 

£afj£Ufl£m$; After asking a "why" question, listen to the reasons given. If 
the person talks about choosing and expanding options—they express an 
options orientation. Listen lor "possibilities, choices, reasons, other ways, 
alternatives, why tns." If the person tells you a story and/or gives you lots 
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of facts, but doesn't talk about choosing—that person has expressed a 
procedure orientation. They answer the "why" question as if you had 
asked them a "how to" question. The story' they tell will explain "how" 
they came into their situation. Listen for such linguistic markers as "right 
way, proven way, correct way, how to ..." 

Pacing: As you pace and communicate with someone w'ho uses the options 
program, talk about possibilities, options, and innovations. "We'll bend the 
rules for you to get this done." Avoid giving fixed step-by-step procedures. 
Rather, play it by ear and emphasize all of the alternatives available to 
them. Allow' them to violate procedures. 

To pace and communicate with someone who uses the procedures 
program, specifically detail a procedure for them that clearly takes them 
from their present state to their desired state. Give them ways of dealing 
with procedural break downs. Use numerical overviews, "five steps to 
effective negotiation." 

Contexts of Origin: Possibly the brain physiology involved in the special¬ 
ization of right or left hemisphere can predispose one to left brain sequen¬ 
tial tasks over right brain holistic and visual processes. Modeling and 
identifying with someone w'ho effectively uses either style certainly plays a 
role as does dis-identifying w ith someone w r ho uses a style that brings hurt 
and pain. 

Further Reading: James and Woodsmall (1988), Dilts, Epstein, and Dilts 
(1991). 


Self-Analysis: 

_Procedure/Option/Both Option-Procedure 


Contexts: 

_W T ork/Career 

_Relationships 

Sports 

_High/Medium/Low level 


_Intimates 

__ Hobbies/Recreation 

Other:_ 

_Driver MP: Yes/No 
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#22, Adaptation Sort: 

JtuigingfPerceiving 

ControUhtg/Flonting 


The "Volitional'" Meta - Fn igra ms 


Concept: In adapting ourselves to life, and to the information that influ¬ 
ences our personal worlds, we can adapt in one of two broad styles—we 
move through life seeking to understand life on ils own terms and so just 
perceive it. Or, we can make plans to order, regulate, and control life's 
events. In tine first case, we just perceive and float along with things. In the 
second we judge what we like or dislike, what we would like to improve, 
and the ideas we have lo more effectively manage, 

"Do you like to live life spontaneously as the spirit moves you 
or according to a plan?" "Do you find it easy or difficult to make up your 
mind?" "II we did a project together, would you prefer we first outline and 
plan it in an orderly fashion or would you prefer to just begin to move into 
it and flexibly adjust to tilings as we go?" " I ?o you have a day timer-type of 
calendar? Do you use il? Do you enjoy using it?" 

Identification: Do we seek to adapt to the environment we find or do we 
seek to get the environment Lo adapt to us? Those who fudge and control, 
desire (and attempt) to make life adapt Lo them. They live their life 
according to their plans, ideas, beliefs, hopes, and desires and so seek to 
make things fit and to bring order to their world (#25), They like closure, 
definite boundaries (i.e. rules, laws, procedures, etc.), clear-cut categories 
(#37). 

Those who pereeiue-float adapt themselves to life and reality by perceiving, 
observing, noting, and accepting. They flow through life in an easy and 
gentle way with less judgments about right and wrong, and less of a sense 
of violation about their plans, lypically they will do what they feel like at 
the moment and take a more philosophical attitude toward difficulties. 
They tend to like their options to remain open and may even avoid closure, 
] hey may have more difficulty deciding, evaluating, and taking a stand on 
th i ngs. 

Huxloy (1^54) described the shift of consciousness that he experienced in 
an experiment with mescalin in The Doors of Perception, For him, it moved 
him out of his normal everyday thinking and sorting style to one that he 
described as "a sacred mindset," I le interpreted it as having connected 
with "Mind a I i ,arge" so that "the reducing valve of the brain and nervous 
system" shifted and he experienced a kind of out-of-body experience of just 
perceiving. 
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"As I looked, this purely aesthetic. Cubist's eye view gave place to 
what I can only describe as the sacramental vision of reality. I 
looked at those bamboo legs, and did not merely gaze at them, but 
actually being them—or rather being myself in them..,. The 
mescalin taker sees no reason for doing anything in particular and 
linds most of the causes for which, at ordinary times, he was 
prepared to act and suffer, profoundly uninteresting/' 

Langu aging: Listen for lists and schedules in those who judge-act. They will 
frequently tend to also operate in a "Through Time" fashion- -sequentially. 
They don't change their minds unless new data warrants it. Listen for ideas 
and terms indicating spontaneity, freedom, understanding, accepting, etc. 
in those who perceive-float. 

Pacing: In pacing and communicating with someone judging-acting, relate 
to him or her with promptness, in an organized and decisive way, focused 
on an outcome, etc. Talk about order, about getting and staying organized, 
becoming definite, resolution, structure, and commitment. In pacing 
someone perceiving-floating, communicate and relate in a spontaneous 
way without insisting on time schedules. Frame decisions as "keeping 
one's options open," and avoid wrapping things up too quickly. Talk about 
the values of feeling free, open, flexible, waiting and seeing, keeping tilings 
open-ended and tentative. 

Statistics: These patterns divide down the middle at 50%. Those who 
judge-and-control in their adaptation tend to operate in a decisive way, 
think sequentially, plan, use "to do" lists, function in a "left-brain" way, etc. 
Those who perceive-and-float along in their adaptation tend to value and 
act with spontaneity. They like change, act impulsively, need autonomy, 
tolerate complexity well, function in a "right-brain" way, and struggle with 
personal discipline. 

Contexts of Origin: This corresponds with one's experience of "time" (#46, 
#47, #48). Beliefs and values about taking charge, controlling one's environ¬ 
ment versus accepting, adapting to the environment greatly affects which 
way one chooses to primarily feel about these issues. Anthropologists have 
found entire societies that fall into one or the other extreme. Religion, polit¬ 
ical philosophy, etc. also effects this. Prolonged trauma that generates a 
sense of Seligman's (1975) "learned helplessness" can nudge one to adopt 
the perceiving sort. 
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Fh rf/s rr Read? Mg: j ames an d Wcjodstnail (1988), Seli gman (1975, 199 1), 
Huxley (1954). 

Self-Analysis: 

J udging-controlling/Perceiving-1 I mating 
Contexts: 

_Work/Career _Intimates 

Relationships Hobbies/Recreation 

_Sports _Other: _ ___ 

_High/Medium/Low level _ Driver MP: Yes/No 

#23* Reason Sort of Modal Operators 

Necessi i y/Ptissit 1 Hi I if (I Ms i re); S tick/C arm f 

Concept How people language themselves makes all the difference in the 
world on their model nl the world and the experiences they generate from 
that map. In linguistics, Mtidtil Operators refer to those specific kinds of 
words that reflect the mode of relating and operating that a person does in 
the world. Such words describe the kind of conceptual world one lives in 
and has mapped out. They reflect the reasons (necessity or desire) that a 
person acts as he or site does (e.g. their mode of acting or operating). These 
terms also indicate the limitations incorporated within a person's map— 
what they map as required (must), impossible (can't), or not allowed. 

In a person's motivation strategy, these linguistic terms show up in the 
auditory digital component. They comprise the words we use to get us 
moving. The general category of modal operators include necessity desire, 
possibility and impossibility. These words shed light on the more abstract 
conceptual states of choice, freedom, empowerment, victim hood, obliga¬ 
ti on s, and possibilities. 

Elicitation: Ask, "How did you motivate yourself to go to work today? 
What did you say to yourself that helped to get you moving?" Ask 
questions that presuppose motivation, then listen ior Modal Operator 
w o rd s a n d you wi 11 d etect opera I i o na! M e ta - Programs a t w o rk W h v d i d 
you choose your present job?" "Why have you chosen this school or that 
schedule?" Notice if the person responds by giving you. a reason. If the 
person gives no reasons, he or she more typically comes from a mode of 
necessity he or she has b\ A "law" in their head demands it! If you get a 
reason, it will relate to possibilities, obligations, or desires. 
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Identification and Languaging: Necessity words include "must, have to, 
should," etc. These indicate that a person operates from a model of compul¬ 
sion, control, law, etc. "I know 1 had to go to work." Impossibility words 
include "can't, shouldn't, must not," etc. "A person shouldn't miss work or 
show up late!" These indicate that we have mapped out a taboo law in our 
world against various proposed options. Possibility words include "can, will, 
may, would, could," etc. These reflect an optimistic model where we view 
various options and alternatives as possible. "Well, another day, another 
dollar." "When I get to work today, I will work on ..." Desire words include 
"want to, love to, get to," etc. These arise from a model of the world as 
including wants, desires, and passions. "I feel so lucky to get to go to 
work!" Choice words include "choose to, want to, 1 opt for," etc. These 
indicate a mental map that allows for human will, intention, and choice. "I 
choose to go to work." 

These words arise from different models of the world. They also create 
differing emotional and behavioral responses. People who operate from the 
mode of possibility do what they want to do and so develop reasons. They 
look for new opportunities for expanding their options. Possibility people 
generally believe that they have some (or a lot of) control over life and so 
feel motivated to make choices and take action. Necessity people tend to 
look upon life as a routine or burden to which they have little or no choice. 
They often believe and therefore feel themselves stuck with their lot in life; 
and, given their model of limitation—so they act, so they perceive. 

Those who use both necessity and possibility words and operate from both 
models will feel motivated by both options and obligations. Ihink of some 
task you will do in the near future. Now say to yourself, (1) "I must do...." 
and then, (2) "1 can do...." and now, (3) "I get to...." Which works best for 
you in terms of enhancing your motivation? 

Impossibility zoords (e.g. can't, shouldn't) usually create personal limita¬ 
tions and feed a passive style of coping which severely limits a person's 
responsiveness. 

Such words typically indicate taboos, as in "I can't stand criticism." We can 
translate this as, "1 don't give myself permission to stand or tolerate criti¬ 
cism." In these kinds of psychological can'ts we have a map that precludes 
certain concepts. They differ significantly from physiological can'ts. "1 can't 
lift a car." "I can't fly." 
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Desire words lead to more motivation and drive—unless they map out wild 
and unrealistic dreams. In that case they lead to disappointment, disillu¬ 
sionment, and frustration. 

Pacing: Whei 1 packagi ng your co m tn11 nication, ma tch t he peratin 's Moda I 
Operators, which inevitably will operate as a powerful motivator for that 
person, or subtly provide reframes by suggesting other Modal Operators. 

RET Cognitive Distortions: I he person who operates predominately by 
necessity, when over-done, can get into Should-ing and Must mg which Ellis 
has humorously designated as Musterbatinn Thinking, Such Should-ing 
and Mushing puts lots of pressure on oneself and others and can evoke 
resentment and resistance- Too much ShouLd-ing generates lots of unneces¬ 
sary and inappropriate shame, guilt, self-contempt and other similar 
vinresourceful states, in RET literature, people who live by these cognitive 
distortions can then move into a belief state of Dcntundingness on self, 
others, and the universe. This, in turn, then feeds an attitude of Entitlement 
which then deepens the disappointment, disillusionment, and depression. 
As a map-making style, it makes for poor adjustment to the constraints of 
reality. 

Con t ex Is of Origin: This v a I u a t ional Me Ea- Prog ra m opera tea p ri ma r i 1 y as a 
languaged phenomenon, ll probably arises first of all as a reflection of the 
kind of language used to motivate us by parents and teachers, "You have 
to listen to me." "Think about what you can get from this experience." 
Trauma and hurt can drive a person away I rom the world oi possibility and 
desire as a maneuver to protect oneself from disappointment. Strict and 
overly disciplined homes and communities can evoke one to adopt the 
necess i ty m ode and i m possibility m ode, 

Further Reading: Candler and Grinder (1975), Ellis (1976). 

Seif-Analysis: 

_Possibility (Desire)/Necessity (Impossibility) 

Contexts, 

_ Wo r k / Ca reer _In ti m a tes 

Relationships _ Hobbies/Recreation 

_Sports _Other:_____ 

_ High/ Med i u m /Low level _Driver MP t Yes/ N o 
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#24. Preference Sort: 

Primary Interest — People/Place/Things/Activity/lttfornmtion 

Concept: People have preferences regarding their interests. When we ask 
about a person's favorite way to take a vacation, most favored kind of work, 
one of his or her top ten experiences in life—we will typically evoke the 
person's Meta-Program of preference. Primary interests fall into categories 
of people (who), place (where), things (what), activity (how) information (why, 
what information), and time (when). 

Elicitation: "What would you find as really important in how you choose 
to spend your next two-week vacation?" "What kinds of things, people, 
activities, etc. would you want present for you to evaluate it as really 
great?" "Tell me about your favorite restaurant." This value filter identifies 
those factors that we esteem and choose as most crucial. I his provides 
information about a person's specific carrots. 

Identification: Some people care most about who they experience 
something with (people), where they go for the experience (the location or 
place), the things that it involves (objects or things), the kinds of behaviors 
and activities that they do there (activity), or the kind of data that they obtain 
or experience (information). This sorting style leads to, and suggests, one's 
values and choices. 

1. People. Those who prefer people as their primary value care most of all 
about who. So they talk (sometimes incessantly) about people: what others 
say, think, feel, do. They can fall into the habit of gossiping when they over¬ 
do this preference. They relate well socially, but hate to experience alone- 
ness, turning it into "loneliness." 

2. Place. They have geography and location on the mind! Where really 
counts as of supreme importance. So they find lots of meaning in terms of 
the environment—what they see, hear and feel in that context. They gener¬ 
ally take lots of pride in their "places" (home, office, garden, shop, etc.) in 
terms of locality, layout, furnishings, etc. 

3. Things . These people focus on what lies in their environment: posses¬ 
sions, money, food, surroundings, etc. They tend to take pride over both 
tangible tilings (house, car, clothes, etc.) and intangible things (degrees, 
status, security, power, etc). They tend to seek to find meaning and happi¬ 
ness via these things. Positively, this means that they will take care of 
things. Negatively, this suggests that they will do so to the neglect of 
people. They will "love" people by giving and/or using things. 
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4. Activihf. People with til is preference focus on the how of a process or set 
of actions primarily. They like doing things, going places, feeling the rush 
nf activities. They prefer liveliness and motion and strongly dislike "just 
sitting around" type of activities. Boredom really puts them off. 

5. Time. James (1989) includes "time" as a part of the activity category. But 
wi' separate it here, as many others do. Those who value any of the many 
meanings and categories of "time" (see Budenhamer and Hall, 1997), can 
endow this semantic-conceptual reality with lots of importance, it shows 
up in such beliefs as, "Time is money." "Time is a commodity." "Don't 
waste time." This person wants to know "Mow much time will it take?" 
"llow long will we stay there?" "When will we return?" 

6. Information. Those who prefer ideas (the why and what ot information) 
sort for things in terms of what they will learn, from whom, the value of the 
information, how they can apply it, etc. Rather than where, with whom, 
and when these people care about the learning experience that they will 
experience. 

Pacing and Languaging: Listen for and match back the specific kind of 
preferences that the person offers. 

Contexts of Origin: Since we can give value to all of these experiences, and 
do, we undoubtedly develop our sorting style from our own experiences of 
pleasure and pain with them, as we also model those significant ones in our 
life. 

Further Reading; Wood small (1988). 

Self-Analysis: 

People / V] aces / T hings / Acti v i t y / In for matron 
_Combinations of such:___ 

Inti mates 

Hob bies / Rec re a lion 

Other:___ 

Driver MP; Yes/ No 


Contexts: 

_Work/Career 

Relationships 
_Sports 

_ High /Medium /Low level 
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#25. Goal Striving Sort—Adapting to Expectations: 

Perfect ion is m/Opt int ization/Skept ids m 

Concept: People differ in how they think-feel and then choose to go after 
their goals. Some process goal-setting and reaching in a perfection sti/le, 
others do so in an optimization style, and yet others avoid the whole subject 
as they try to step aside from it and choose to not set goals (a goal itself!). 

Elicitation: "Tell me about a goal that you have set and how did you go 
about making it come true?" "If you set a goal today to accomplish 
something of significance, how would you begin to work on it?" 

Identification: 

1. Perfectionism Sorting. Going for "perfection" (flawlessness) turns one 
into a perfectionist who tends to never feel satisfied with his or her perfor¬ 
mance. They can always see a flaw in their performance and the perfor¬ 
mance of others! Because they set their goals unrealistically high, they 
constantly stay frustrated. They view the end-product as their criteria for 
moving toward their goal and tend to discount the joy and challenge of 
getting there as part of the process. By setting extremely high goals and 
criteria, people who use this style tend to treat themselves and others with 
harsh judgment for anything that falls short. Often they fall into procrasti¬ 
nation as a protective device. 

Perfectionism frequently involves a future orientation that becomes exces¬ 
sive. I (BB) used to live that way. 1 lived so much oriented toward my future 
that I missed a lot of the present. And as I held a belief against ever 
attaining satisfaction (in order to leave room for improvement), I generally 
lived in a state of continual frustration and dissatisfaction! Eventually this 
led to burnout—a good burnout that got me to change my goal sort Meta- 
Program. 

2. Optimizing Sorting. Those who move forward toward their goals 
optimizing operate more pragmatically. They simply do the best with what 
they have, and let it go at that. They also set goals in small steps so that they 
can appreciate little stages of success along the way. For them, half the fun 
involves the process of moving toward a goal. 

As I (BB) recovered from my burnout, I came across this: "When planning 
a vacation, enjoy the packing as much as the actual vacation!" 

An extreme optimizer can adopt such unrealistic "positive" thinking¬ 
feeling that he or she will deny and/or ignore real problems and 
constraints. 
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3. Defeatist Sorting. Those who avoid goal-setting and achieving think- 
and-feel pessimistically and .skeptically about the whole subject, ho they 
Choose to avoid directly thinking about the future or taking effective action 
to give it birth. Expecting only the worst to happen, they refuse to partici¬ 
pate in managing Lhcm.seEves and their objectives through time. 

4. Realist Sorting. Those who adopt this style aim primarily at relating Lo 
goals only in terms of "facts." They do little of the dreaming, desiring, and 
hoping of the optimizing style, they reduce it to the bare-bone facts—the 
pu re se nso ry-b ased w urld. 

Langu aging: This Meta-Program enables us lo predict when a person will 
stop in Ids or her efforts (i.e. persevering), and the manner in which the 
person, will set goals, strive for them, and recognize meeting them. This 
program shows up whenever we invite someone to talk about a goal, objec¬ 
tive, dream, or possibility. "Tell me about a goal that you have recently set 
for yourself/' ''Tell me about an instant when you motivated yourself by- 
setting a goal." "If we did a project together, would you lake more interest 
in getting started, maintaining during (he middle or wrapping it up?" 

Those who operate perfectionisticahy begin projects welt. But then they 
often get hogged down in details and/or caught up in negative emotional 
states (e.g. frustration over flaws). They talk a lot about the end product, 
and yet block themselves from getting there. The end product never seems 
good enough for them. Optimizers seem to Mow along a lot better, and 
ironically, produce higher levels of excellence because they do not aim at 
getting it "just right." The skeptical defeatists treat goal-setting talk as 
Worthless and useless and will tell stories of how if has never worked or 
ca u sed grea t disa ppa i n l men t. 

A note about the term "realistic” People in each category assume 
themselves as the only "true realist!" What else could we expect when, after 
all, each uses his or her "reality strategy" (model of the world) to define the 
"real?" 

Pacing: Once you know a person's style of moving toward a goal, match il 
in vour communications about an objective you want to offer him or her. 
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Emoting: Expect to see and hear lots of excitement, passion, and motivation 
in the optimizers, wild-eyed expectations and/or total frustration in perfec¬ 
tionists, and skepticism and negativism in those who avoid goal-setting. 

Contexts of Origin: How we actualize our valued goals and go about 
fulfilling them describes a learned phenomenon. We learn this via 
modeling, instruction, pain and pleasure that either rewards or punishes 
our first feeble efforts, and the language we use to articulate supporting 
beliefs. Trauma experiences can knock a person out of the running so that 
he or she becomes skeptical about the whole process. The more shoulds, 
musts, and have tos that a person uses in motivating themselves (#23), the 
more likely she or he will aim perfection istically. 

Further Reading: Woodsmall (1988). 

Self-Analysis: 

_Perfectionistic/Optimizing/Skepticism 

Contexts: 

_Work/Career 

_Relationships 

_Sports 

_High/Medium/Low level 

#26. Value Buying Sort: 

Cos t/Co n vcn icnce/QualityfTime 

Concept: When it comes to purchasing and deciding to purchase, we 
typically sort for four primary values. These tend more often than not to the 
forefront of consciousness: cost, convenience, quality , and time. 

Elicitation: "What do you primarily concern yourself with—the price, 
convenience, time, or quality, or some combination of these when you 
consider making a purchase?" 

Ask the person to imagine two-triangles sitting on top of each other (Figure 
5:1). Let each end stand for each of these factors of cost, time, quality, and 
convenience. This double-triangle diagram can help one sort out and 
decide about how to prioritize these things. "Now put a dot at the place 


_Intimates 

_Hobbies/Recreation 

Other:_ 


Driver MP: Yes/No 
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that represents where you feel that you pul most of your concern in the 
double-triangle/" Doing this brings to the foreground of awareness the 
trade-offs between these values. It also assists a person to avoid feeling 
victimized if he or she whimsically changes their mind later and then 
expects another to have guessed it! “What do you primarily want?" 

Figure 5J 



Identification; Some people mainly concern themselves with (and focus 
on) the price, others focus principally on the convenience factor, others on 
quality, and yet others on the time factor, or some combination of these. 
These values, applied to purchasing, often conflict with each other While 
we often mention cost as the chief, or only, purchase decision factor, a 
person could process and sort for his or her values anywhere on a 
continuum involving these factors. A list of convenience and comfort 
features can quickly override the first-mentioned cost factors. 

Pacing; Once you know the priority of values between cost, convenience, 
quality, and time, match the person in your comm unications. 

Languaging: Listen for words indicating these values. 

Contexts of Origin: I low vve learn to value one of these experiences over 
the other in our choosing to buy something undoubtedly arises from those 
from whom we learned, the value system encouraged by the contexts of 
religion, culture, social status, etc. .Negative trauma experience with cost, 
quality, and time can make these "sore spots” that we may not carefully 
guard against. 
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Further Reading: Reese and Bagiev (1988). 

Self-Analysis: 

_Cost/Convenience/Quality/Time 

Contexts: 

_VVork/Career _Intimates 

_Relationships _Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level _Driver MP: Yes/No 


#27. Responsibility Sort: 

Over-Responsible/Under-Responsible/Balanced 

Concept: People think about, sort for, and emote about the concept of 
"responsibility'' in different ways (For this reason, this operating system 
operates as a Meta Meta-Program, and yet we have chosen to put it here 
because it also plays such a crucial role in this realm of choices. This also 
illustrates the arbitrary nature of these categories.) For those who love, 
desire, and want responsibility, they move toward it, and view actions, 
speech, emotions, etc. in terms of feeling responsible for things. Others 
dislike, do not want, and find the concept aversive. They may have much 
pain associated with the idea of "responsibility." So they move away from 
it, either by ignoring and not noticing it, or by thinking of the opposite— 
how others have responsibility for things—even their own thoughts, 
emotions, and behaviors. 

Elicitation: "When you think about having and owning responsibility- for 
something in a work situation or personal relationship, what thoughts and 
emotions occur to you?" "Has someone ever held you responsible for 
something that went wrong that felt very negative to you?" "What positive 
experiences can you remember about someone holding you responsible for 
something and/or validate you as 'response-able'?" 

Identification: The ability to respond describes a basic human power. As a 
concept, this ability to respond divides into two areas: responsibility for 
self—for thinking, emoting, speaking and behaving, and responsibility to 
others. The first describes “accountability," the second describes " relation¬ 
ship In the first, we own and accept ourselves as accountable for our 
responses. This describes our "circle of response" or our "power zone" (the 
zone where we truly have "the ability to do" something). The second 
describes how we relate to others in terms of how we speak to them and 
treat them. This describes our "circle of influence" with others. 
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1, Over-responsible sorting. Those who assume too much responsibil i Ly Lake 
on caretaking roles. They excel at problem solving, sympathizing, caring, 
and wanting to make tilings better. Over-done they can play out co-depen¬ 
dent roles to someone who cops out on his or her responsibilities. Such 
persons, more frequently than not, fail to distinguish between response- 
ability for things in their arena of response, and response-ability to other 
people* 

In over-responsible sorting, people aggress beyond their circle of response 
into the "power zone" of others, When over-done, this comes across as 
intrusive and as sending the message, "1 don't trust you to be responsible," 

2, Under-responsible sorting. Those who fail to respond appropriately for 
their own thinking, emoting, speaking, and behaving tend to rely on others 
to take care of them. During the dependency of infancy and childhood, this 
operates effectively and appropriately. In adulthood, infantile dependency 
continues in some people who fail to accept their own response-ability for 
themselves. 


In under-responsible sorting, people think of themselves as dependent and 
needy. This deepens their sense of victim hood and so easily turns into 
blaming and demanding. When over-done, they live from a state ot entitle¬ 
ment and hold others, government, etc, as responsible far their happiness. 

3. Balanced. Those who appropriately accept and assume the ability to 
respond for themselves and to others. They look to r and use, appropriate 
context markers lo leL them know when to give and when to receive, 

L anguagingr Emoting amt Pacing: Over-responsible people tend in care too 
much and get into care-taking and co-dependency relations. They typically 
talk about the problems and hurts of others, and do so associated I y. When 
they feel the need, they then assume responsibility for others—which ironi¬ 
cally weakens those in need. The under-responsible tend to wanL such care, 
define it as "being loved," accuse and blame if it doesn't come, and do not 
know the feeling of true independence or inter-dependency. 

In my S.BR) experience, I've noticed that the intensity of co-dependency 
directly correlates with how much an individual goes second position to 
others. 
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Contexts of Origin: Since we do not have the high level concept of "respon¬ 
sibility" at birth, it develops through the years as we mature. We all start 
out under-responsible, totally dependent upon caretakers. Here family, 
cultural, and racial style plays an important part, as do the values from 
these sources as well as religion, politics, school, etc. 

Trauma can send a person either way in how one runs his or her brain 
about "responsibility." One can play the victim and refuse all responsibility 
or one can play the great rescuer, care-taker, and adopt a messianic complex 
to save the world. 

One form of dysfunctional parenting involves training children to take care 
of and feel responsible for the emotions of the parents. If the child buys it, 
he or she will grow up and adopt two toxic beliefs: (1) My worth lies in my 
ability to perform for others and please them. (2) I will get someone to love 
me only if I take care of them and become responsible for them. 

Further Reading: Hall (1989), Beattie (1987). 

Self-Analysis: 

_Over-responsible/Under-responsible/Bala need 

Contexts: 

_Work/Career _Intimates 

Rela t ionsh i p s H ob bies / Recreation 

_Sports _Other:_ 

_High/Medium/Low level _Driver MP: Yes/No 


#28. People Convinccr Sort: 

Distrust i) ig/Trusti ng—Pa ra noid/Na ive 

Concept: Growing out of how "minds" process evidence and therefore 
experience a state of feeling convinced (#17), this Meta-Program addresses 
the same processes—only in terms of the way our Operating System 
applies this to people and in terms of relating to them. Some people use a 
thinking-feeling pattern of distrust, others of trust. 

Elicitation: "When you think about meeting someone new, do you 
immediately have a sense of trust and openness to the person, or thoughts 
and feelings of distrust, doubt, questions, jealousy, insecurity, etc.?" "How 
do you typically choose to relate to a person, or a group of people, before 
you know' them very well—with trust or with caution?" 
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Identification: 

1. Distrusting. People who immediately question, wonder, feel a little (ora 
lot) defensive will hold back, explore, make sure about the person's 
i no I i ves, :i n ten lions, a nd sty le, Ttley will ty pically adop t a jea I ous, gua r d ed, 
defended position, and do not immediately trust, They will come across as 
unfriendly and not very approachable (which then becomes a self-fulfilling 
p rophee y —prov i ng L hei r belief!). 

2, Trusting People who immediately trust, feel connected, and act trust¬ 
ingly quickly move out to people and will even embrace the stranger. 
Typically, they will come across as warm, friendly interested, and 
outgoing. When over-done, they will naively trust anything people say— 
which then allows them to get manipulated and taken advantage of easily, 

Languaging and Personality: The distrust orientation forms a person so 
that he or she will move out into social, situations and new relationships 
very caution ly, never feeling convinced about the other's motives or intern 
Lions. When difficulties arise, they can quickly access a state of "abuse," 
feeling controlled and manipulated. This will then deepen and prove the 
importance ol distrusting others, the trust orientation as an Operating 
System causes one quickly and immediately to reach out to others with 
w arm th, eh a r m, and sometimes nai vet y. 

Contexts of Origin : Erickson's {1959, 196$) model of the psycho-social 
Stages of development details the trust/distrust stage as occurring between 
two and five years of age and primarily concerning parents and early 
emotionally significant persons. Did they behave in a trustworthy way? 
Could the child trust lhe provider's words as accurate representations of 
the world and of the behaviors that they would then do? I ater traumas of 
betrayal, violation of trusts, etc. can also generate the distrust program. 

Further Reading: Erickson (1959,1968), 

Self-Analysis: 

_Distrust/Trust Orientation 

Work/Career 

_Relationships 

_ Sports 

_High/Modi urn/Low level 


Intimates 

1 lobbies/ Recreation 

Other:_ 

Driver VIP; Yes/No 
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Conclusion 

Every day we all make hundreds of choices ami decisions about how to think- 
and-feel and how to act as we move through life. 

• Should I approach or avoid this or that? 

• Do I want options or a clear and specific procedure for advancing? 

• How can I make this event, thought, or person fit into my reality? 

• Or, how can I enjoy this experience and observe it more fully? 

• Do I have to go to work or do I get to? 

• Must I act kind and thoughtful, or shall I so choose? 

• What facets of life shall I give my primary interest to? 

• Shall I set some goals for what I want today? 

• I low shall I set this or that goal and "make it happen?" 

• What should I focus on when I buy this product? 

• Shall I own and claim responsibility or would I prefer to reject such? 

• Should 1 trust people or treat people with caution? 

This conative dimension of consciousness obviously intimately involves 
our thoughts-and-feelings. Kollo May said that when we break down the 
old word "will" psychoanalytically, we find two processes —intending and 
attending. In intending we consider what we want, desire, like and value 
and so focus our consciousness on that object. In attending we do the direc¬ 
tive work of noticing our consciousness and constantly nudge or swish it 
back to our intention. 


#20. Direction Sort: Toward/Away From, Past Assurance/Future Possibilities; 
Approach!Avoidance 

#21. Conation Choice in Adapting: Opt ions/Procedures 
#22. Adaptation Sort: / udging/Percciving; Coittwllmg/F touting 
#23. Reason Sort of Modal Operators: 

Necessity/Possibility (Desire); Stick/Carrot 

#24. Preference Sort: 

Prima ry In teres t — Pcople/Place/Things/A c t icily/I n format ion 
#25. Coal Sort—Adapting to Expectations: 

Perfection/Optimization/Skepticism 
#26. Value Buying Sort: Cost/Convenience/QualityfTime 
#27. Responsibility Sort: Owr-Responsible/Under-Responsible 
#28. People Convincer Sort: Distrustingfl'rusting 
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Chapter 6 

The "Response" Meta-Programs 

Meta Programs in Outputting. Responding, Communicating 

(#29-39) 

We defined a "state of consciousness" as first involving the attention of 
consciousness involved in such components as "mind," ' emotion/' and 
"will." A state also involves a meta-level patterning and structuring that 
displays its products. Thus we not only "think" in terms of what we notice 
and input, what we process and internally structure, what we incorporate 
in our body (somatize), but also in terms of what we output. Don't you? 

Don't you pay attention to tilings (your input}? Don't you take those 
thuughts-and-emotions and build an internal world with them? Don't you 
then emotionally experience (somatize) these things in your very body? 
And don't you pay attention to how you come across in your talk, gestures, 
and behaviors? 

This last question suggests til at we also sort for, and have awareness of, our 
social, context, it suggests also that we pay attention to (use our recursive 
awareness of) the effect that our output lias on others as we communicate 
and respond. 

Thus our operating system, as any computer operating system, has an 
active and recursive interface. This word "recursive" means that the infor¬ 
mation that results from one stage in our processing then becomes the input 
for the next stage. Using this systems language implies that human 
consciousness in iLs sorting operates as a system. 

Depending on what kind of operating system a computer uses (e.g. DOS, 
Windows 3,1, Windows 95, G$2, etc.) how that system outputs its structures 
and patterns radically governs how then, in I urn, one works with it. 
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In the human Meta-Program operating system, we output in the way we 
talk and communicate, how we somatize, act, behave, gesture, how we 
interact socially, etc. Thus with these Meta-Programs, human consciousness 
reaches further and further out to take in more and more of its environ¬ 
ment This implies that "mind" and human processing and sorting does not 
occur in just the brain. 

Should we think in this way about consciousness? Should we not, as 
philosophers and psychologists have for centuries, postulate "mind" as 
existing solely in the head, or at least inside the body? Modem philoso¬ 
phers in the field of systems, like Gregory Bateson, think otherwise. 

Bateson (1972,1976), Jerome Brunner (1990), and other theorists emphasize 
"mind" as located not only inside the skull of an individual person, but also 
systemically into the immediate physical and cultural environment of the 
person. To think of "mind" as transcending the brain may offer such a 
radically different perspective, the reader may have to suspend his or her 
judgments to give this facet of "mind" an open hearing. 

Bateson (1972) asks about "mind" and "self" when he uses the illustration 
of a blind man with his walking stick, 

"... ask anybody about the localization and boundaries of the self... 
consider a blind man with a stick. Where does the blind man's self 
begin? At the tip of the stick? At the handle of the stick? Or at some 
point halfway up the stick? These questions are nonsense, because 
the stick is a pathway along which differences are transmitted 
under transformation, so that to draw a delimiting line across this 
pathway is to cut off a part of the systemic circuit which determines 
the blind man's locomotion. 

"Similarly, his sense organs are transducers or pathways for infor¬ 
mation, as also are his axons, etc. From a systems-theoretic point of 
view, it is a misleading metaphor to say that what travels in an 
axon is an 'impulse.' It would be more correct to say that what 
travels is a difference, or a transform of a difference." (p. 318). 

"The total self-corrective unit which processes information, or, as I 
say, 'thinks' and 'acts' and 'decides/ is a system whose boundaries 
do not at all coincide with the boundaries either of the bodv or of 
what is popularly called the 'self' or 'consciousness'; and it is 
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important to notice that there are multiple differences between the 
thinking system and the 'self' as popularly conceived.,*. The 
network is not bounded hv the skin but includes all external 
pathways along which information can travel." (p r 319). 

I (MIT) mentioned this aspect of "mind" as a cultural construct in my disser¬ 
tation (199fid) and suggested that it leads us to think about our "self" and 
our consciousness in a very different wav. Normally we think of the "self" 
and "mind" as inside our heads rather than as part of the walking slick or 
as part of our cultural constructs. Brunner (1990) wrote, 

"It is man's participation hi culture and the realization of his mental 
powers through culture that make it impossible to construct a 
human psychology on the basis of the individual alone..., Clyde 
KJuckhohn used to insist, human beings do not terminate at their 
own skins; they are expressions of a culture. To treat the world as 
an indiff e rei it flo w of i n form a 1 i n n to b e p rocessod by i n d i v i duals 
each on his or her own terms is to lose sight of how indi viduals are 
formed and how they function. Or tn quote Gertz again, 'there is no 
such thing as a human nature independent of culture.'" (p. 12). 


#29* Rejuvenation of Battery Sort: Ext rover! . AmbiverL hitrcrvcrt 
#30. Affiliation and Management Sort: itidependent/Team PhiycrfMmnger 
#31. Comm unical ion Stance Surt: Communication Modes 
#32, General Response: t vn$ruait/Incoiigineist/Cimipefitive/Cooperative/ 
Polarity/Mela 

#33. Somatic Response Style: Acthv/Refferf if ■<’/Boihfl i j actiz-v 
#34. Wu rk 1 ’refere nec 5 ort: ThhJgs/S\jsien is/Pt v ifilt:/lnfamintioit 
#33. Co m p ar i son Sort: Qi m n tit a t iile/Qitali la live 
#36. Knowledge Sort: ModelingfCom-eptiwJizitig/Demonstriitmg/ 

P.vprrien rit ig/A Uihorizh) g 

#37. Completioo/Closvre Sort: Ciosittr/Mun ( torn*re 

#38, SodaI Pressotation : Shn r nd atnl Arlfttl/Ge)uttnv and A r!less 

#39. Hierarchical Dominance Sort: Porver/Affillation/Achieoement 
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#29. Rejuvenation of Battery Sort: 

Extrovert , Ambivert, Introvert 

Concept: How people process their thoughts-and-feelings about their social 
experience with others, especially in the context of needing to "renew one's 
battery/" identifies this Meta-Program. In this regard, we tend to sort for 
experiencing lots of lime with people (extrovert), lots of time away from 
people and with self (introvert), or a balanced mixture of the two 
(ambivert). 

Jung described the Introvert/Extroverl category as an attitude preference. It 
begins with an awareness of whether we pay attention to ourself or others, 
whether our attention moves inward or outward. "What attitude do vou 
take toward the external world of people as evidenced by your behavior?" 

Elicitation: Extroversion and introversion refer to a person's desire, need, 
and enjoyment of experiencing other people and social environments or 
solitude when down, discouraged, negative, or stressed. We can discover 
this pattern by asking, "When you need your batteries recharged, do you 
want to get w r ith others or get away by yourself, or can you equally 
recharge your batteries in either situation?" 

Identification: 

1. When it comes to the context of wanting to experience some mental- 
emotional rejuvenation, encouragement, support, and personal renewal, 
some people primarily turn their attention outward to others and so have 
an extroverted style of relating w r hen stressed. 

2. Others turn their attention inward, get off by themselves when they 
need to deal with their stresses, negative emotions, demotivations, etc. 
Thus they adopt a more introverted style under stress. 

3. Those who can do either, equally, have an ambiverted style . 

James and W'oodsmall (1988) say by introverting , a person tends to have 
fewer friends but deeper relationships, reflects before acting, enjoys 
working alone, scores high on aptitude tests, loves concepts, values 
aesthetics, and looks to self for causes. By extroverting , a person has lots of 
friends and acquaintances, but usually not many deep relations. They look 
outside of themselves to others or the environment for causes, and may 
even fear a loneness. 
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Pacing and Langitagingi Listen for their values of needing people tor 
encouragement and validation, or if they value doing such themselves. 
Listen for self-referencing and other-referencing when it comes to the 
context of feeling down and needing a shot in the arm. 

Emoting: The context of this Meta-Program occurs when a person feels 
down and wants to move to feeling better. Does the experience of inter¬ 
acting with others recharge their batteries or expend them? 

Each feels most comfortable within the given realm, Those who introvert 
enjoy the peace in his or her own inner world of personal thoughts and 
ideas. They experience such as solitude. The extreme introverting style 
enjoys a reclusive style, 25% of the population adopt this style. Because 
they attend to ideas, concepts, thoughts, they often have a greater depth of 
concentration and introspection. T hey view extroverting as shallow and 
1 nau then tic. 

rhose who extrovert prefer the company of others and so love crowds, 
parties, events, etc. 73'% of the population adopt this style. Because they 
love people, they tend toward a sociable, action-oriented, and impulsive 
style involving high social adjustment skills, talkative, gregarious, 
outgoing, etc. Typically, these people experience I he a loneness of solitude 
as the distress and pain of loneliness. 

Contexts of Origin: Some neurological studies suggest innate factors that 
predispose a person toward a more shy and retiring style versus a more 
engaging style. Vet that doesn't entirely explain this program. How signifi¬ 
cant persons modeled social interactions, skills, whether they make it a joy or 
a living hell, powerfully conditions one toward extroversion or introversion. 

Further Reading: James and Wood smalt (1988). 


Self-Analysts: 

_Ex trove r E / Introve r E / A,i rib i v e rt 


Contexts: 

_Work/Career 

_ Relationships 
_Sports 

H i g h / Med L u m / Low leve L 


Intimates 

Hobbies / Recrea tion 

Other:_ 

Driver MP: Yes/ No 
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#30. Affiliation and Management Sort: 

Independent/Ttearn Pin per/Manager 

Concept: This Meta-Program refers to how a person processes and handles 
the experiencing of working with other people in a task-oriented situation. 
How does he or she want to experience himself vis-a-vis the group? People 
generally process this question in terms of staying independent , team playing, 
or managing. 

This Meta-Program relates primarily to any context that involves getting a 
task accomplished and so it has significant applications in the context of 
business. It provides valuable information for determining a person's 
suitability for self-management, working as a team player, and/or 
managing others. It also provides insight into a person's flexibility in inter¬ 
personal relations. Hoes their consciousness naturally go out with interest 
to the success of others, do they desire to assist them, etc.? 

Elicitation: Ask the following three questions successively in the following 
order: 

1. "Do you know what you need in order to feel and function more 

successfully at work (or at this task?)" 

2. "Do vou know what someone else needs in order to feel and tunction 

J 

more successfully?" 

3. "Do you find it easy or difficult to tell a person what he or she needs 

to do to succeed?" 

When you ask these three questions in this order, various patterns may 
result: Self and others. Self only. Team Players, Others only. Self but not 
others. 

Identification: 

1. Self and others (managing) will answer "Yes" to all three. They do so 
because they process, value, and orient themselves by managing both self 
and others. They know what they need to do to increase their success, 
know what others need to do, and don't hesitate to say so (estimated at 60% 
to 80% of the US population). Often these managing types, with their "take 
charge" attitude (!), will assume that others should have and use the same 
principles and values that they do (see judging #22). 
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2. Self only (independent workers) will answer "Yes, no, no." Fhis 
describes those who process, value, and orient themselves independently. 
They have the capacity for management in the fact that they know the 
strategies for succeeding, hut they do not want to manage {estimated very 
low, 1% to 2%), 

3. (It her s only {d e p en de nt work.e rs) will a n s wer "No, y e s, y es-o r- no ." V hey 
tend to wait on the boss, the system, a spouse, etc. to tell them what to do. 
They may intuitively lack awareness about what to do, or not trust their 
own judgments, or function by a passive and waiting operational style. 
Typically, once given instructions, they do not hesitate to take action. 
Bureaucrats also will answer "No, yes, and yes." (estimated at 6% to 7%). 

. .S elf but not oth err- (pote n I i a I m a na gets) w ill a n s we r " Yes, yes - or no , no." 
They know what it will take tor others to succeed, but they feel hesitant and 
inhibited from intruding or getting involved in such communications. 
Various beliefs, values, experiences, lack of skills, etc, could hold them 
back. This means that they typically do not even desire to manage 
(estimated between 1.5Vo and 20%), 

5. Team players will answer, "Sometimes, sometimes, sometimes." Mils 
describes those who process, value, and orient themselves via a team 
playing mode. Depending upon the circumstances and contexts, they may 
or may not want to play a manager role, but may want to co-facilitate the 
success of the group as a whole. 

L an gn aging: By using the following open-ended question, we can discover 
a person's need for affiliation, team playing, or independence. 'Tell me 
about a work situation where you felt the happiest. When and where did 
I ha t occ u r? Wh a t fa c tors ct i a I r i b 11 ted to your sen se of I u 1 fi Ument? " 

Emoting: Independent persons like to do things on their own. I hey also like 
to assume and. take responsibility for their own motivation and manage¬ 
ment. They score high on self-control and discipline {Self-referencing, #14). 
Those who operate from a polarity response will sort for independence 
because "they can't be ^ld any living." Tesm P to F re ia < e the camaraderie 
that comes with working as a team and doing something together. They 
like the terms and concepts of togetherness, "family," "just being around 
people," etc Management players enjoy the supervisory role of directing and 
guiding people. 


137 




Figuring Out People 

Pacing: Pace your communications according to the person's sort. 

Contexts of Origin: The debate continues about whether leaders come 
wired that way from birth or not. To date we have no evidence of "born" 
leaders. Here the style of social action in early life, the thoughts-and- 
emotions surrounding such, identifying or disidentifying from such 
models seems to primarily create this way of sorting. Obviously, trauma 
experiences can provide a strong stimulus to stay away from trying to work 
with or through people! 

Experiences early in one's career may help to solidify this Meta-Program. 
I he person who experiences a great deal of satisfaction through working 
on a team or in management will undoubtedly attach a lot of pleasure to 
such. The same may occur if one experiences a positive role model in this 
area. 

Further Reading: James and Woodsmall (1988). 

Self-Analysis: 

_ Management/Independent/Dependent/Potential Manager/ 

Team Player 

Contexts: 

_Work/Career _Intimates 

_Relationships _Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level _Driver MP: Yes/No 


#31. Communication Stance Sort: 

Blamer, Placaler, Dist racier. Computer, Leveler 

Concept: Virginia Satir noted that communication involves both content 
and style. She distinguished five styles or modes of communicating that we 
now designate as the "Satir Communication Categories." The basic stylistic 
modes of communicating in her model involve four typically ineffective 
and non-productive stances, although on occasion we may put them to 
good use. These involve placating, blaming, computing, and distracting . She 
designated the generally healthy mode as leveling. 

Elicitation: "How do you typically communicate in terms of placating, 
blaming, computing, and distracting, or leveling?" 
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Identified tion: 

1. IHacating refers to soothing, pleasing, pacifying, and making conces¬ 
sions. When □ person "has" to please he shows an addiction to the approval 
of others, Emotionally, planters feel frightened that others will get angry, 
go away, or reject them. So they talk in an ingratiating way, trying always 
to please, forever apologizing, and never disagreeing. Verbally their words 
aim to agree and please. The placating posture seems to say, 'Tm helpless 
and worthless." Placate rs wriggle, fidget, lean. Like cocker spaniel puppies, 
they desperately want to please. 

To try the placating stance on—orient yourself to think-and-feel liken worth 
less nothing; Aim to act like a "Yes Man." Talk as though you can do 
nothing for yourself and as if you mj/st always get approval, loll yourself, 
"I'm lucky just to be allowed to eat," "I owr everybody gratitude," "1 feel 
totally responsible lor everything that goes wrong," "I could have stopped 
the rain if 1 only used my brains, but I don't have any/' Agree with all criti¬ 
cism made about you. Act in the most syrupy, martyrish, bootlicking way 
that you can. 

Imagine yourself down on one knee, wobbling a bit, putting out your hand 
m a begging fashion, with head up so your neck hurts and eyes begin to 
strain so in no time at all you'll get a headache. Talking from this position 
your voice will sound whiny and squeaky. You won't have enough air to 
keep a rich, full voice. Then say, "Oh, you know me, I don't care," 
"Whatever anybody else wants is fine with me," "What do 1 want to do? 1 
don't know. What would you like to do?" 

After Vince turned twelve, his father died. Vince then saw his "incompe¬ 
tent" mother flounder and so he came to take over the responsibilities ot 
rearing his two younger siblings, then at fifteen, tie spent a couple days 
away from home with a friend. 


Upon returning home, Vince discovered an empty house. His mother had 
moved without his knowledge so he returned lo an empty house and no 
food. In that traumatic moment lie decided, 'If I ever get married, no 
matter what happens, E will not lose the relationship or closeness to my 
children." 
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Later when Vince married, he held true to that decision. After thirty-one 
years his wife died. At that time, his twenty-nine-year-old daughter moved 
into the business and took over maintaining the office of his auto body 
shop. Recently, Vince discovered that she had embezzled $35000 from the 
business. In her long history of stealing and writing bad checks, Vince had 
always bailed her out—his belief and decision about "family" demanded it. 

Vince sorted using the Meta-Program of placating with his daughter. 
Coming out of his limiting belief, he would do anything to please her to 
maintain the relationship. 

Getting well for him meant learning how to shift to the Computer and 
leveler modes when setting limits, problem solving, and discerning the 
boundaries of responsibility. 

2. Blunting refers to finding fault, dictating, and bossing. The blamer acts 
superior and sends out the message, "If it weren't for you, everything 
would be all right." Blamers feel that nobody cares about them. Internally 
blamers feel tightness in muscles and organs which indicate rising blood 
pressure. A blamer's voice is usually hard, tight, shrill, and loud. 

To try on the blamer stance —adopt a loud and tyrannical voice; cut every¬ 
thing and everyone down; point with your finger accusingly. Start 
sentences with "You never do this, you always do that, why don't you ..." 
Don't bother about an answer. Treat any answer as unimportant. Take more 
interest in throwing your weight around rather than finding out about 
anything. 

Blamers breathe in little tight spurts, holding their breath often. This makes 
the throat muscles tight. A first-rate blamer has eyes that bulge, neck 
muscles and nostrils that stand out; they get red in the face, and their voice 
gets hoarse. Stand with one hand on your hip, the other arm extended with 
index linger pointed straight out. Screw up your face, curl your lip, flare 
your nostrils, call names and criticize. Then say, "You never consider my 
feelings." "Nobody around here ever pays any attention to me." "Do you 
always have to put yourself first?" "Why can't you think about anybody 
but yourself?" Blamers use lots of parental words: never, nothing, nobody, 
everything, none. 
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3. Cofttpulittg riL-ft-rs to taking a detached attitude Lo your emotions. I he 
computer focuses on responding in a very correct and reasonable way that 
shows no semblance of feelings. He responds calmly, coolly, and as 
collected as Mr, Spnck of Star Trek, the ideal model of computing. In 
computing, your body will feel dry and cool; your voice will sound 
monotone and you will use abstract words. Typically people get into this 
stance out of fear of their feelings. 

Ib try on the computer stance, use the longest words possible (after one 
paragraph no one continues to listen anyway). Imagine your spine as a 
long heavy steel rod. Keep everything as motionless as possible. Let your 
voice go dead, have no feeling from the cranium down. "There's undoubt¬ 
edly a simple solution to the problem." "It's obvious that the situation is 
being exaggerated." "Clearly the advantages of I his activity have been 
made manifest." "Preferences of this kind are rather common in this area." 

I he dissociation of the Computer Mode may offer a valuable stance for 
defusing someone when you don’t need your emotions to gel in the way. In 
this mode, "play anthropologist" or scientist and use a lot of big vague 
words. To the indirect criticism, "Some people really don't know when to 
stop talking/' respond in l ull Computer Mode, ’ I hat is undoubtedly an 
interesting idea and certainly true of some people." 

1. Distracting refers to responding in an unpredictable way that always 
alters and interrupts others and oneself. I he distracter will cycle rapidly 
among the other patterns and constantly shifts modes. Whatever the 
distracter does or says lias no relevance to what anyone else says or does. 
H i s i n te m al fee ling will i n v o I v e d i z 7 \ n ess and pan ic, T h p voi ce often ta kes 
on a singsong style, one out of tune with the words and which goes up and 
down without reason. It focuses nowhere. The d is trader will alternate 
between blaming, placating, and leveling and will then move into irrele¬ 
vance. This makes for the relational pattern of "crazy making" (common to 
"borderline" cases). 

To try on this distracting shone, think of yourself as a kind of lopsided top, 
constantly spinning, but going nowhere. Keep busy moving your mouth, 
body, arms, and legs. Ignore questions, or come back Lin a different subject. 
Start picking lint off the other's garment. Put your knees together in an 
exaggerated, knock-kneed fashion. This will bring your buttocks out and 
makes it easy for you to hunch your shoulders. 
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5. Leveling represents communicating and relating in an assertive way so 
that one's words and actions straightforwardly, directly, and forthrightly 
expresses one's true and honest state. A genuine leveling response commu¬ 
nicates messages congruently so that one's words matches one's facial 
expressions, body posture, and voice tone. This makes relationships 
non-threatening, more caring, and capable of true intimacy. 

Pacing: Except for leveling, these patterns reveal a mismatch betw een the 
way the person leels on the inside and the way he expresses it in Janguage 
and behavior. As a guideline, two persons using the same Satir stance will 
go nowhere in their communications. So, except for the Leveling Mode, do 
not match the Satir Mode coming at you. When you match a Satir Mode it 
will intensify it. For an extensive use of these stances, see The Structure of 
.Magic—II where Bandler and Grinder relate them to representational 
systems and the Meta-Model. 

Contexts of Origin: These communicating stances develop from our social 
imprinting by significant persons and the pain and/or pleasure attached to 
them. 

Further Reading: Satir (1972), Bandler and Grinder (1976). 

Self-Analysis: 

_B la mer/ Placa ter/Computer/Distracter/Leveler 

Contexts: 

_ Work/Career __ Intimates 

— Relationships _Hobbies/Recreation 

_ Sports _ Other:_ 

_High/Medium/Low level _Driver MP: Yes/No 


#32. General Response Style: 

Congruent/lncongruent/Competitive/Cooperntive/Polarity/Meia 

Concept: When we respond to people, things, information, and events we 
can do so in various ways according to the style and the energy expended: 
congruently, incongruently, competitively, cooperatively, with polarity , or a meta 
response. 
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Elicitation; "When you come into a situation, how do you usually 
respond? Do you respond (1) with a sense of feeling and acting congruent 
and harmonious with your thoughts-and“feelings or, do you respond with 
a sense of not feeling or acting congruent and harmonious with your 
thoughts and feelings? (2) Do you respond with a sense of cooperation with 
the subject matter, or a feeling of disagreement? (3) Or, do you prefer to go 
above the immediate context ami have thoughts about the situation?" 

Identification: 

1, To amgruently respond means to feel in accordance with something. A 
congruent response to a serene nature scene, seen as a quiet place of green 
grass and bubbling brook, would consist of feeling relaxed and calm. The 
response fits the nature and quality of the internal state nepresen tat ions. 

2, C t m v ersel y, to res pond mi congru a 1 1 ly i n v ol v es i h in k i ng-a n d - fee 1 i ng t >ne 
w a y w hi I e rvspo nd i ng a no ther. I h i s o it t of 1 1 c response style m ea n s I ha t 
our response does not fit our representations or state. So if we look at the 
calm scene and feel angry, our incongruous response indicates that w T e have 
another model of Ihe world in our head vying for attention. 

3, A competitive response involves processing an experience, thought, and 
emotion in terms of comparison and. competition: "Who do 1 evaluate as 
the best, the first, ahead, etc.?" A competitive responder might get excited, 
"1 bet I can relax faster or more completely than you cant" 

4, A cooperative response involves thinking in terms of assisting and 
helping other people to share the experience. "How can I make this a more 
pleasant, enjoyable, resourceful experience lor everyone?" The competitive 
response patterns thinks in Win/Lose terms, whereas the cooperative 
response patte rn thiriks i 1 1 Wi n / Wi n terms. 

5, A polarity response refers to flipping to the opposite pole of a choice or 
response. To a serene scene, one may respond with more stress and tension. 
The mind might entertain thoughts of danger, "The peace can't last; this 
isn't realf" It processes the opposite fLi Mismatches, #2) and so the person 
reacts. Since the polarity Meta-Program describes a person automatically 
responding with an opposite response to the one you may seek to generate, 
playing polarity offers an option. Here use Ihe Brer Rabbit approach. When 
Brer Pox threatened him. Brer Rabbit begged that above all things he would 
not throw him into the briar patch. Of course, he did. 
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6. The meto-response refers to processing information at a higher logical 
level by going above the immediate content and having thoughts about it. "1 
find it interesting to realize that the images of that calm scene look fuzzy, 
and not quite clear. If we make the pictures with a sharper and more 
focused image, that would make for less serenity." 

The more flexibility we have, the more we can produce all of these 
responses at our choice. People with less flexibility will often get stuck in 
one or two of these response styles. Strong-willed persons who tend to do 
polarity responding tend also to adopt a competitive and combative style 
so that they compete (#41). 

Pacitig : Match the person's style of responding before you attempt to lead 
to a different response. 

Languagittg: 1 isten for the language of congruity, cooperation, or competi¬ 
tion, polarity ("yes, but ..."), and meta ("above, about"). 

Contexts of Origin: Typically we learn how to respond given how we have 
been socially conditioned to do so. Further, pain and trauma experiences 
can contribute to us adopting the thinking pattern of incongruity, competi¬ 
tion, and polarity as coping responses of protection. 

Further Reading: Bandler and Grinder (1976). 


Self-Analysis: 

Congru i ty /1 ncongruity / Competitive / Coopera five/ Polari ty / Meta 
Contexts: 

_Work/Career _Intimates 

_Relationships Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level _Driver YIP: Yes/No 


#33. Somatic Response Style: 

Active (reactive)(Reflective (inactive),(Both 

Concept: We saw this Meta-Program before as applied to our feeling 
responses to the world (#16). Here we apply it to the social context as we 
respond to people and events. As such, we can do so in various ways 
according to the style and the energy expended: actively (proactively and 
react wely), reflectively (inactively), or both . 
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Elicitation: "When you come into a social situation (a group, class, team, 
family reunion, etc.), clo you usually act quickly after sizing it up or do you 
engage in a detailed study of all of the consequences, and then act? How do 
you typically respond?" 

Identification: 

1. The socially active person immediately takes action. He or she will 
aggress toward the person or event, either out of a sense of threat (aggres¬ 
sion) or desire (toward values). If too active, this person can respond impul¬ 
sively and unthinkingly. Action-oriented people tend to make lots of 
mistakes. They also tend to score lots of successes. They talk fast, they think 
fast, and they act fast. They like to get things done and they like to "take the 
bull by the horns." When well-balanced, they operate as proactive persons. 
More typically they operate in a self-referencing way. Pace them by "Just get 
up and do it." "Go for it." Overdone and the impulsive energy can lead to 
reactivity. Well-balanced and modulated, it can lead to the resourceful state 
of proactivity. (Estimated between 15% and 20% of the US population.) 

2. The socially reflective type of person likes to study and think prior to 
taking action in reference to groups. They can even let things go for a long 
time without taking any action at all. They feel more inhibited about taking 
action out of fear of making a mistake. They usually feel less confident and 
more insecure. When overdone, they may procrastinate to their own detri¬ 
ment and turn into an inactive. We rarely find the inactive in the forefront 
of the business world. These typically operate in an other- or external-refer¬ 
encing style (#14). They work best in contexts that demand more thought 
and reflection. (Estimated between 15% and 20% of the US population.) 

3. Social!}/ balanced. People who utilize both styles in a balanced way eagerly 
pursue their goals in group contexts with sufficient reflection about them. 
They take time for analyzing feedback before they move forward. 
(Estimated between 50% and 65% of the US population.). 

Contexts of Origin: Very similar to the emotional response pattern (#16). 
That Meta-Program described the way one has somatized his or her 
responses while this Meta-Program one focuses on responses to the social 
and work environment. 

Further Reading: Woodsmall (1988). 


145 


Figuring Out People 


Self-Analysis: 

Active/ Reflective/ Both 

Contexts: 

_Work/Career 

_Relationships 

_Sports 

_High /Medium /Low level 


Intimates 

Hobbies/Recreation 

Other:_ 

Driver MP: Yes/No 


#34. Work Preference Sort: 

Things/Systems/People/Information 

Concept: When we engage in "the significant activity" of work, career, 
vocation, etc. we operate with preferences about what to work with: tilings, 
systems, people, information (this Meta-Program relates closely to the affilia¬ 
tion filter, #30). 

Elicitation: Use the same set of questions as in the affiliation sort (#30) or 
by inviting a person to share some work situation wherein they felt the 
happiest or most pleased. 

Identification: 

1. Things. Those who primarily orient themselves toward working with 
things will talk about such rather than people, ideas, or systems. They will 
seldom focus on people or their feelings, but on the task—on getting a job 
done, accomplishing goals, and the end result of a task completed. 

2. Systems. Those who orient themselves toward working with systems 
think and care primarily about processes, inter-relationships, cause-effect 
relations, plans, and procedures. They too don't care so much about people 
or their feelings as the functioning of the system, how things work, etc. 

3. People. Those who primarily orient themselves toward working with 
people focus on the thoughts, feelings, and well-being of persons. They like 
people, interact well socially, have well-developed social skills, love to talk, 
want to help, etc. 

Contexts of Origin: This Meta-Program arises as does the emotional sort 
for preferences (#24), and applies specifically to work and task oriented 
situations. 

Further Heading: Woodsmall (1988). 
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Self-Analysis: 

Th ings/ Systems / People /1 n formation 


The “Response” Meta-Programs 


Contexts: 

_Work/Career 

_Relationships 

_ Sports 

_High/ Medium / Low lev el 


Intimates 

H oh b i es / Recrea ti on 

Other:_ 

Driver MP: Yes/No 


#35. Comparison Sort: 

Quant ita live/Q unlital ive 

Concept: I his Meta 1 rogram informs us about the nature of the compar¬ 
isons that we and others use in comparing things. It arises whenever a 
person's consciousness moves into the process of deciding between two or 
more options. We then make comparisons and we do so in two broad ways: 
q u an I i ta i i v e 1 y * n t 1 q li a I i ta t i v e 3 y. 

Elicitation; "How would you evaluate your work?" "How would you 
evaluate things in your relationship?” "How do you know the quality of 
your work?" "Upon what basis do you say that?" 

Identification: Listen for whether tile person speaks about quantity 
(numbers,, times, amounts, etc.) or quality. Does the person prefer quantifi¬ 
cation research and validation or qualification? 

1. Quantification Sorting, People with this style will reply to questions by 
giving numbers, ranks, order, measurements, standards, etc, "I came in first 
in production Lb is week." "I brought up my standing 4% this month." 1 1 ere 
the person's consciousness goes to external standards, empirical see, hear, 
and feel indicators (sensors #5), and because they start with concrete 
details, they will think and reason inductively (#1). 

2 . Qualification Sorting. People with this style of processing will re ply with 
words indicating and referring to line quality of the experience: good, better, 
poor, bad, excellent, etc. "I am doing very well, thank you." "We have never 
felt closer or more loving." Here their consciousness goes to internal 
factors, meanings, principles, etc. (intuUors, #5), And because they start at 
the global level, they will think and reason deductively or abductively (#1). 
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Languaging: When a person makes a comparison, the Meta-Model suggests 
that we can challenge vagueness by asking, "'Compared to what, to whom, 
to what standard or criteria, etc.?" In response, people will present their 
favorite kind of comparing (qualitative or quantitative) and the standard that 
they use. "I'm doing just as good as two years ago" provides a quality 
("good") and a quantity measurement (two years ago) up against the 
criteria of one's past self. "I'm doing as good as one can expect given the 
circumstances" presents only qualitative comparisons ("good," "expect"). 
"Next week I will feel much better" compares a quantity' (next week) with 
a future self using a qualitative standard ("better"). "I'm doing better than 
most people my age" uses the standard of others. 

Contexts of Origin: Here right-and-left brain physiology patterns may 
contribute to whether we like working with and measuring effectiveness in 
terms of external numbers (Quantitative) or internal meanings and 
emotions (the Quality of the experience). Obviously contexts that validate, 
approve, confirm, reward and/or punish one or the other will greatly affect 
the sorting pattern we prefer. 

Self-Analysis: 

_Quantitative Sorting/Qualitative Sorting 

Contexts: 

_Work/Career _Intimates 

_Relationships Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level _ Driver Ml*: Yes/No 


#36. Knowledge Source Sort: 

Modeling/Conceptualizing/Demonstrating/Experiencing/Authorizing 

Concept: This Meta-Program provides information about how a person 
decides that (s)he can do something and where (s)he gathers the data for 
that decision. Similar to the Convincer Meta-Program (#17), this one does 
not address how a person knows and feels something as true, but the source 
of that information. 
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Elicitation; "What source of knowledge do you consider authoritative and 
most reliable?" 'Tram where would you gather reliable information that 
you can trust?" "When you decide that you will do something, where do 
you gel the information to do it from?” 

Identification: People differ in I hat they gain life knowledge via modeling, 
conceptualizing, seeing it demonstrated, experiencing it, having it autho¬ 
rized by an authority. 

J ■* 

1. Those who gather information via modeling look externally to those who 
have both a knowledge base (beliefs, ideas, understandings) and the ability 
to produce. 

2. Those who use conceptualizing as their program for gathering informa¬ 
tion do so by studying, researching, thinking, talking, etc. Such individuals 
tend to have a strong internal dialogue and self-referencing style. 

3. Those who use demonstrations as the source ol information feet most 
impressed, by what they see or experience, While the modeling I liter copies 
and reproduces a model, demonstration involves a less personal and more 
distant style of learning—as in a classroom demonstration rather than a 
personal model. 

4. Those who use experiencing as their style tend to gather information self- 
referentially using their kinesthetic system. Information seems real when it 
comes from "having done it." 

5. Those who use an authority figure (study, school, scholar, etc.) to autho¬ 
rize information believe that if an authority source says so, that confirms it. 
They obviously use an other-referencing mode (#14) to see, hear or feel 
valid external originating information, 

Langunging: Listen for words and terms designating models, concepts, 
demonstrations, experiences, or authorities. 

Contexts of Origin: We can, and do, obtain information and knowledge 
from each of these sources; positive conditioning within each of these 
realms strengthens and reinforces it as a sorting pattern just as negative 
conditioning through pain and deprivation can make any one a taboo area. 


Further Rending: Wuodsmall (198$). 
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Self-Analysis: 

_ Modeling/Conceptualizing/Demonstrating/ 

Experiencing/Authorizing 

Contexts: 

_Work/Career 

_Relationships 

_Sports 

_High/Medium/Low level 

#37. Completion/Closure Sort: 

Clos u re/Non-Clos u re 

Concept: Whenever we process information, we sometimes complete it and 
sometimes we do not complete the information processing. Sometimes we 
run out of time, sometimes we don't have enough information, sometimes 
the information doesn't even exist. Whatever the reason, this Meta- 
Program addresses the subject of how we handle closure and/or the lack of 
closure. Do we have a high drive for closure or a low drive? Does our 
operating system allow our mind-emotions to live comfortably with an 
unfinished gestalt? 

You may also want to look for comparisons and relationships with closure 
and non-closure with "In Time'" and "Through Time'" (#47). Typically, 
those who sort "time" via the "In 'Time'" mode will tolerate non-closure 
better than those who do so by the "Through ' lime"' mode. 

Elicitation: "If, in the process of studying something, you had to break off 
vour studv and leave it, would vou feel okay about this or would vou feel 
it as disconcerting?" "When someone begins a story but doesn't complete 
it, how do you feel about that?" "When you get involved in a project, do 
you find yourself more interested in the beginning, middle, or end of the 
project?" "What part of a project do you enjoy most?" 

Identification: The experience and concept of closure relates to our adapta¬ 
tion sort (#22) in how we move through the world—making life adapt to us 
or ourselves to it. This Meta-Program focuses on the internal experience of 
living with something unfinished, whereas the adaptative Meta-Program 
focused more on one's style of adaptation. 


Intimates 

Hobbies/Recreation 

Other:_ 

Driver MP: Yes/No 
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1. Non-dosu re style* People: w ho on joy and perform better in the beginning 
and middle of a task, project, relationship, etc. do not seem to need closure 
as much as those who enjoy and feel more completion in bringing a project 
to completion, I is ten for how a person talks about completing or not 
completing something. I is ten for levels of anxiety in both. 

Richard Band lor often utilizes open loops in the way he puts together 
workshops and presentations, This refers to sharing a story or metaphor Lit 
the beginning and not completing it until the end of the presen tat ion. I n the 
middle he will offer the central data he wants to communicate. We describe 
this structure as opening a loop. Some people find themselves more highly 
influenced by suspended open loops than others. It will have less effect 
upon those with the non-closure style. 

2. Closure style. Those who live in compartmentalized worlds tend to want 
everything neatly wrapped up at the end of the day (high closure feelings). 
They will think in more definitive, black-and-white ways (#6). Opening and 
suspending a loop will most powerfully impact such persons. 

Contexts of Origin: Which value did our family, cultural, religious, polit¬ 
ical, and racial context value and reinforce—closure or non-closure? 
Significant pain and confusion in early life can elicit either program in a 
person. I hen everything can seem as "unfinished business" without 
closure. This can result in a person staying constantly and perpetually over 
involved with "the past" "old hurts," resentments, and the like, Or a 
person builds the opposite program; he or she may bring premature closure 
when no need exists to do so. 

Further Heading: Hall (1996c) 

Seif-An a lysis: 

CI os li re / N i m-C! osurc 

Contexts: 

Work/Career 

_Relationships 

_ Sports 

_.High/Medium/Low level 


Intimates 

Hobbies / Recreation 

Other:_._ 

Driver MP: Yes/No 
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#38. Social Presentation: 

Shrewd and Artful /Genuine and Artless 

Concept: Cattell (1989) describes those who move through liie with an 
operational system, in relation to other people and social groups, as artless, 
warm, spontaneous, and naive, and those who move in a shrewd, artful, 
and socially "correct" way. 

Elicitation: "When you think about going out into a social group or out in 
public, how do you generally handle yourself? Do you really care about 
your social image and want to avoid any negative impact on others so that 
they recognize your tact, politeness, social graces, etc.? Or do you not really 
care about any of that and just want "to be yourself," natural, forthright, 
direct, transparent, etc.?" 

Identification: 

1. Shrewd and artful. People, who in their social presentation really care 
about the impressions they make on others, and want to insure that they 
create no negative impressions, value the image they create in the minds of 
others (other-referencing #14). This motivates them to value politeness, 
tact, etiquette, protocol, etc. and to strongly disvalue too much self-disclo¬ 
sure, expression of thoughts and feelings, spontaneity, etc. Such people 
usually have lots of social ambition. When over-done, such persons can act 
very manipulative, "political," selfish, etc. 

2. Genuine and artless. People who disvalue the whole social presentation 
think of it as play acting, "not being real," "being a take," or hypocritical, 
prefer to "just let things hang out," have little or no social ambitions, more 
resilient to disappointments with others, can come across as artless and 
crude in their social manners (or lack of them) (self-referencing, #14). When 
over-done, a person may behave rudely and inappropriately in public; he 
or she may even develop an anti-social style. 

Languagingand Personality: Which set of values does the person highlight 
and talk about the most? These operational system processes leads to the 
social butterfly, the politician, and the socially adept or to the socially crude 
and rude, the artlessly forthright person who always speaks his or her 
mind. 
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Contexts of Origin: These styles typically arise From modeling and identi 
ffcatinn with early role models, parents, teachers, etc, who showed a 
positive portrait of the importance of social adeptness, or dis-identification 
from hypocrites and manipulators, and/or modeling within an anti-social 
group of rebels. 

Pi t rf her Rea ditig: Ca tte 11(1 989). 

Self-Ami lysis: 

Shrewd and Artful/Genuine and Artless 
Contexts: 

Work/Career _Intimates 

_Rela tion sh i ps _ Hobb i es / Recreatio n 

Sports _„ Other:_____ 

_ High/Medium / U >w Ievel _ Driver MP: Yes / No 


#39. Hierarchical Dominance Sort: 

PowerfAffil ia t tot if A di ieuema 11 

Concept: When David McClelland of Harvard developed the McClelland 
Model, he looked at three central aspects of human interacting: power, affil¬ 
iation, and achievement. This model describes how people handle experi¬ 
ences of dominance. Joseph Yeager (1985) used it to construct the "Veager 
Power Grid." 

This Meta-Program relates to how a person adapts to the power moves of 
others (one-upmanship, put-downs, bossiness, etc.), It describes the style a 
person uses in handling power (or not handling it), Yeager connects this to 
the passive-aggressive program (#13) using a Tto-H) scale, 1 for passive 
(like Charlie Brown), 5 for assertive (like Snoopy) and 10 tor aggressive 
(like Lucy or Attila the Hun). 

Elicitation: "Evaluate your motives in interacting with others in terms of 
your motivational preferences between Power (dominance, competition, 
politics), Affiliation (relationship, courtesy, cooperation) and Achievement 
(results, goals, objectives) and using 100 points as your scale, distribute 
those hundred points among these three spies of handling "power " 
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_Power (dominance, competition, politics) 

Affiliation (relationship, courtesy, cooperation) 

_Achievement (results, goals, objectives) 

Total: 100 
Identification: 

1. People who sort for power operate hilly as "a hierarchical animal" 
(Yeager, 1985, p. 110), and value the experience of dominating, competing, 
playing politics. When they feel satisfied in this pursuit, they feel combina¬ 
tions of superiority and satisfaction. They think Win/Lose. WTien over¬ 
done, they think, "It's not enough that I win ... others must lose." (Attila 
the Hun). 

2. People who sort for affiliation operate by managing relationships by 
turning on courtesy and cooperation. They value and care more about 
creating and maintaining good relationship with others via thoughtfulness. 
They think in Win/Win terms. 

3. People who sort for achievement care most of all for getting things done, 
practical results, etc. 

Languaging and Personality: Listen for the words indicating one of these 
three arenas in the context of social groups and organizations. 

Contexts of Origin: The value and style that predominated in the way one's 
parents and teachers operated in the family and school may predispose one 
to likewise sort. Did one identify and model this style or did one dis- 
identify from that style of orientation? 

Further Reading: Yeager (1985). McClelland (1953). 

Self-Analysis: 

Power / A ffi I iation / Achievement/ Ba lanced 


Contexts: 

Work/Career 

_Relationships 

_Sports 

High/ Medium /Low level 


_Intimates 

_Hobbies/Recreation 

Other: 


_Driver MP: Yes/No 
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Conclusion 

Our operating systems do not occur in a vacuum, but in a socio-political, 
spiritual, and persona! ctitfftcvf. Given our self-reflexive consciousness which 
always, and inevitably, reflects back onto its own tftoL^hts-and-emotions, 
arid actions, our interactive responses in the world comprises a large 
element of JJ mind, rr The more expansive model for understanding "mind" 
and these Meta-Programs invites us to consider our Jf mentahemotiona! 
processing and sorting in terms of people, tasks, aw i nut seating, etc. 

What have you learned about your own sorting style for perceiving with 
regard to these facets of consciousness? Which ones operate so strongly in 
you that they drive your everyday experiences? Mow well do your Meta- 
Programs in the social arena serve you? 


#29. Re j uveri a ti on uf Ba ttery Sort: Ex trover t H A mbi i >er i , h it rorarf 

#30. At filial] tt n a nd M it n age m en t S o ri: i m te} ?nrj der r tfleam I nager 

#31. Communication Stance Sort: Communication Modi* 

#32. General Response: CongruentflmongruentKAifltpetitiTx/Cmprrativef 
Polarity/Meta 

#33, Som a tic Re spo use S tyle: A cl ive/RefiecUve/Baih/Inadiw 
#34. Work LYe fe re nee Sort Things/Systtmi x/Peojikfl) tfi)ma t io) J 
#35. Comparison Sort: Quantifflitor/Qualitative 
#36. Kii owI ed ge Sort: ,Vf <hid ing/Concepf. iml iz ing/Demctistra tittg/ 

Expcriet tci> ig/A u J iiQriz i ng 

#37. Com pie l ion /Closure Sort: OosurefNo}} Closure 

#3S. Social Fresentation: Sft rewd and Artful/Qmuint and Arttess 

#39, Hierarchical Dominance Sorl: PozVt'r/Affiliation/Achievcmcnl 




Chapter 7 

The Meta Meta-Programs 


M l *ta - Pwgm) t is a bait I Co uce[it tfal/Sei t ta ntic Ri?ai Hies 
[den l it y/S dff “ 77 hte " d c. 

’ (MQ-51) 


Not aJl Meta-Programs occur on the same meta-level. Some occur at a level 
met a to the Meta-Prog rams themselves, We here offer this new distinction 
in NLP to distinguish between those Meta-Programs that occur just one 
logical level up with regard to our thinking, information processing, 
sorting, attending, etc, and those thEit occur at two levels up. 

We detailed this model and distinction in Chapter 1,1 lere we now describe 
it more fully. With this further extension of the Meta-Programs model, we 
can answer such questions as: 

* How do "values' 1 ' (a nominalization) relate to the M eta-Programs? 

* How do "beliefs" fit into this model? 

* Where do we put the Kantian categories (time, space, causation, etc.) 
wi th regard to huma n pei ception? 

In this chapter we look at the Meta-Programs that lie meh i to all of the other 
Meta-Programs [MM P). These ex ist above amt beyond all of the specific Meta- 
Programs. 

#40. Value Sort: Emotional ".VroK'' Beliefs 
#41. Temper to Instruction Sort: Strong-WUl/CompUmit 
Ml. Self-Esteem Snrt: Conditwnal/Uftconditianai 
#43. Self-Ctmfiden.ee Soil: High/Lou? 

#44, Self-Experience Sort: Mind/Emotion/Body/Role 

#45, Self-lntegri ty: C Conflicted htcongruity/llarmonious Integration 

#46. "Time" Tenses Sort: Paat/Present/Futurc 

#47. "Time" Experience: In "Time”/Through "Time"; 

Sequential Vs Random Sorting 
#48, "Time” Access Sort: RandomfSequeniial 
#49, Lgo Strength Sort: UnstablefStabh' 

#5U. Morality Sort: Weak/Stmng Sitper egi> 

#51, Cauaational Sort: Causeless, I wear CL Mult} CE, 

Personal CE. External CE, Magical, Correlational 
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Meta-Programs Meta to the Meta-Programs 

Ir» Chapter 1 we began this work suggesting the computer metaphor of 
information processing as one analogous in some ways to the neurological 
information processing that occurs in humans. The output of our human 
"software" (on the "screen of our consciousness") results from neurological 
inputting of billions of stimuli in the environment as processed by the 
human nervous system and brain. 

This metaphor suggests the existence of, at least, two separate dimensions 
of consciousness and perception, namely, how consciousness-perception 
forms and how it finally expresses itself. 

First, consider the end result of Meta-Program distinctions in the form that 
our "thoughts" take. This refers to how our processing manifests itself by its 
focusing of "attention" and "perception" on the "screen of consciousness" 
(Figure 7:1, column 4 p. 159). It does this by formatting our perception 
according to the Meta-Programs (big/small; matching/mismatching/ 
VAK/etc.). Thus every thought and every perception has a Meta-Program 
code. We have already sorted for whether something matches or 
mismatches, globally or specifically, etc. 

Thought always comes out in some Meta-Program configuration. It can do 
no other. That we usually lack consciousness of it merely speaks about it 
operating at a level tneta to the content of our thought. 

Second, consider the source from which the Meta-Program distinctions 
arise. As the Meta-Program focuses, shapes, forms, and formats 
perception —the ongoing dynamic process of neurological information 
processing—it does so according to various conditions, constraints, and 
categories. 

In other words, our operating system (the Meta-Programs) arises and 
comes from previously formatted categories. Think of the Meta-Programs 
themselves as an expression of a dynamic mental-emotional process 
wherein we engage in "focusing, attending, thinking, and information 
processing." Think of this stream of cognizing the world and "attending" as 
having both a style, format, and form (as articulated in the Meta-Programs) 
and prior conditions and constraints from which it arises. 

This separates the Meta-Programs into those prior to the dynamism of 
"mind" that attends and perceives. It, secondly, separates those that format 
the attending afterward as it shows up on "the screen of consciousness." 
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those that attend afterward comprise the majority of Lhe Meta-Programs as 
detailed in the previous chapters (Chapters 3—6), Those that describe the 
prior formatting of perception consist of those conceptual, semantic 
categories that constrain consciousness, it does this before it begins to 
operate—constrains it to operate according to its conditions. This consists 
of those Meta-Programs that concern such categories as "time/' "self/' 
"values" etc. 

Figure 7:1 


Prior To ... 

Attend i n g/Perce S vi ng 

Format 

Result 

Conditions out 

Work of consciousness 

Form of thought 

"Thought" 

of which 

in focusing, noticing, 

M R of 


attending 

comes: 

Categories 

Const mints 

sorting, processing 

Match/ Mi smatch, 

etc, 


Meta MP 

Consciousness 

Sorting the MP 

The end 
product of 
Thinking 


First, we turn this model upright so that it takes a vertical position. Then 
we have two meta-levels to the primary level of consciousness about things 
in the world "out there" beyond our skin. 

To recognise the recursiveness of consciousness, we have built into this 
model the recognition that thought-and-emotion always and Inevitably 
reflects back onto if seif (the arrows going up and back down, see Figure 7:2 p. 
160). Thus as the Meta^Programs governing our thoughts habituates, this 
solidifies as a mental-emotional "form." This format then develops into a 
Meta-Program and later on as a Mefa Meta-Program. The place of "values" 
arises because by "giving a form (format) of thought" (global, matching, 
visual, w hate v e r) re pea ted occ u r re n ce—v a I u e_s i t as u sefu 1, signifka i 1 1, rea I, 
etc. and then this "valuating" and "valuations I" process results in the 
n< >mi nalization " v a I ues," 
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Figure 7:2 
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The Significance of Distinguishing Meta-Programs (Ml y ) and Meta Meta- 
Programs (MMP) 

By distinguishing Meta-Programs from Meta Meta-Programs (MMP) we 
articulate a distinction that exists between the levels at which a “sorting 
program" can operate. What significance does this have? 

1. The MMP will have impact more pervasively on the entire perceptual 
system than the MP. Higher logical levels always drive, modulate, 
organize, and form the lower levels (Hall, 1997a). So, the place for us to go 
in order to do more pervasive change, consists of the higher logical levels, 
to the Meta Meta-Programs involving a person’s values, "time” codings, 
"self" codings, etc. 

2. The MP, via habituation, creates/generates the MMP. This provides 
another insight into why a person values/believes what they believe, 
namely, it has habituated to a higher logical level. It also warns that we 
should run "ecology checks" and both time-and-space index the Meta- 
Programs lest we empower them (through habituation) to turn into values, 
beliefs, and identity structures. 


160 



The Meta Meta ■ Programs 

|To time-space index we check the coordinate* of when and where an 
event occurred. Since Einstein, the elementalism of "time" and 
"gpace" as separate eLements ha s given w ay to the modern recogni¬ 
tion that every event occurs at some place in some time and that we 
do not and cannot have "time'' apart from "space" or "space" apart 
from "time." Hence, Einstein's formulation of the time-space 
a >n tin Li um w i th i n wh ic h a J l e v cuts oce nr. | 

3. T1 1 is further distinguishes between I he realm of neuro-li ngu istics (at the 
MP level) and the realm that we have chosen to call nemo-semantics (at the 
MMP level). The Meta-Programs that we have so lar explored (Chapters 
3-6) have primarily concerned how we code, pattern, and format 
consciousness. The Meta Meta-Programs involve another Layer or level of 
conception that brings to bear upon the fabric of consciousness itself. 


#40. Value Sort: 

Em of iot uil Nads/Bel ief Sys ter ns 

Concept: Our values (a nominal Nation for valuing) arise from, and take form 
from, our thoughts, ideas, and understandings about what we deem as 
important (e.g. significant and meaningful). Via our valuation thoughts we 
appraise various things, people, experiences, qualities, ideas, etc. as of impor 
tance in living life according to our map about life as we should live it. 

Our "values" as abstractions of importance arise (at a meta-level) when we 
think thoughts of "value, importance, and significance," about certain 
thoughts. Tn other words, we bring a state of "value" to our representa¬ 
tions of a person, place, thing, event, idea, etc, and this energizes and inten¬ 
sifies those representations. We then experience Meta-States of apprecia¬ 
tion, joy, concern, love, desire, etc. about these nominalized abstractions (i.e. 
our values). 

What we appraise as a "value," we also believe in (another meta-level 
structure). VVe believe in the importance and significance of Lhe "value," and 
so we give ourselves to the value, trust in it, and act on it. Consequently, 
our beliefs-about-values organizes us in how it structures our life and 
end o ws li fe with mean ing. 
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Structurally, a "value" contains a two-level phenomenon. To the primary 
level thought we first have it in some Meta-Program tormat 
(global /specific, VAK, match/mismatch, etc.). Then to the Meta-Program 
format we have a thought of importance ami significance about it. 

Conversely, every Meta-Program we use regularly and habitually zee value. 
Does a person think globally? 'Ilian expect that person to perceive global 
thinking as valuable. Does a person mismatch? Bet on that person valuing 
the ability to sort for differences. Does a person move away from values? 
Anticipate discovering that they actually have many reasons and motiva¬ 
tions for engaging in such thinking! Our values arise, in part, from our 
Meta-Programs themselves, especially our driver Meta-Programs. 

Figure 7:3 








_ 
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Elicitation: As you inquire about anything, ask what the person thinks 
valuable, important, or significant about that thing, whether a job, relation 
ship, idea, etc. 


identification: Maslow (1950) created a hierarchical list of emotional values 
that included: survival, security, love and affection, belonging, self-esteem 
and self-actualization. These do not exhaust the possible list of motivating 
values that we may adopt in life. Many other nominalized abstractions 
serve as "'values" for humans: power, control, achievement, affiliation, 
transcendence, ease, pleasure, romance, sex, knowledge, religion, harmony, 
challenge, etc. Whatever we believe holds significance—we transform into 
a value: politics, physical fitness, confrontation, non-confrontation, 
children, volunteering, reading, etc. 

Languaging: To listen carefully to the nominal izatio ns of abstract values 
that people believe and value alerts us to their "values." To do this, plant 
the question in your mind, "What motivating value does this person reveal 
withiir or behind his or her words?" Then listen for die 1 value words and 
those that imply values. Ask yourself, "What do I sense from these words 
and expressions, that holds value for this person?" "What values seem 
most central?" "What values does this person seem to go toward?" "What 
values does he or she move away from?" Note how the person's values 
match with their style of Passivity and/or Aggression. 

Pacing: To pace and communicate with a person in an influential and 
persuasiona I way, appeal to the person's values. People cannot but respond 
to their own values! Laborde (1989) describes a person's value words as 
"the correct passwords to [the other's] reality," 

Emoting. Values inherently carry a lot of emotional impact. The nominal- 
izations that summarize the valuing process function as anchors for 
inducing one into his or her valuation state. Look for the person to 
emotionally associate when speaking about his or her values. 

Contexts of Origin; Generally we learn to value whatever brings us 
pleasure and protects us from harm and pain. We also learn to value 
anything that fits with and supports any Meta-Program that we have 
already installed. Every Me La -Program, as our operational system, 
provides a value. Global thinkers value the big picture, detail thinkers 
value specifics, etc. We adopt many values also due Lo the family, cultural, 
religious, political, and racial contexts within which we live—unless we 
disidentify with it. 
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Further Rending: James and WoodsmaU (1988). Andreas and Andreas 
(1987). 


Self-Analysis: 

_Toward Values/Away From Values 

Intimates 

Hobbies/Recreation 

Other:_ 

Driver MP: Yes/No 

Make a list of one's hierarchy of values: 

J 


Contexts: 

_Work/Career 

_Relationships 

_Sports 

_High/Medium/Low level 


Value List 

Power 

Dignity 

Control 

Feeling good 

Independence 

Connection 


Control 

Love 

Actualization 

Achieving 

Competence 


Affiliation 

Peace 

Sex 

Status 

Equality 


Safety 

Understanding 

Romance 

Optimism 

Intelligence 


The "Self' Semantic Constructions (#41^5) 

Central to our processing and sorting of information lie several semantic 
concepts that foundationally define and determine our experienced 
"reality." Among these we have our sense of "self" as a person, our sense of 
"self" in terms of our efficacy, confidence, skill, our self-definition that we 
create via our experiences, etc. 

None of us ever leave home without our "self" filters. We take these meta¬ 
constructions with us everywhere we go and use them as perceptual filters. 
This enables us to use almost every experience, conversation, and interac¬ 
tion to both express our "self" and be influenced as a "self." 
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#41. Temper to ''Instruction" Sort: 

Stmt tv- VV7 tl/Cmnplitnit 


Die Meta M eta- Prog ?wms 


Concept I his meta-level Meta-Program relates to how wl experience 
nu rse l v es w \\en fa re- to- fa ce w i th sol n eone " tefi i Mg'' us soi rt.eth i ng. Hx> w d 13 
we relate and respond when another person provides us information? I tow 
do we relate and respond when another person mandates, orders, and 
instructs? Do we have a natural tendency to comply, to question, or to resist 
such information? If we imagine a continuum between the extremes ot 
complying and resisting, then we have this Meta-Program that relates to 
0 u r s tvle of "b eing 1 0 1 d" something. 1 1 rta gine a contmuuin betweei 1 highly 
compliant and highly strong-willed. 

Elicitation: "Can someone ieir you something?" "flow do you think and 
fee l vv hen you rwe t ve f i nstr u ct i on s ? r '' " How w ell can you le II' your self to 
do something and carry 11 out without a lot ol internal resistance' 3 " 

Identification: A person who comes from the sorting style of strong-will 
has a very difficult time "being told anything/' When someone begins to 
use any kind of communication that "tells" (orders, instructs, informs, etc ), 
he or she will have an almost immediate and automatic response within to 
resist. They do not like "being told" at all. By contrast, a compliant person 
responds just .is immediately and automatically by complying in a pliable, 
receptive, open, and sensitive way 

We can identify these patterns by simply noticing whether, and to what 
extent, a person bristles in ;i context where someone tells, orders, demands, 
forces, etc. In this "temperamental" factor, people fall along a continuum 
between extremely compliant to extremely strong-will. Most people will lie 
somewhere in the middle, 

For the strong-willed, various belief filters can arise and get in their way 
thereby interfering with the reception of information. A strong-willed 
person will lend to read "telling" as "control," "manipulation," "memory 
of a trauma of some intrusive person," "insult," etc. 

Pacing; To pace and communicate with a strong-will person, avoid all 
direct frontal "telling" styles. In fact, sel it in mind to not tell (hat person 
anything. Instead, replace telling with suggesting, hinting, prodding, 
planting idea seeds, playfully teasing, etc. Move to using the indirect 
communication skills. To pace and communicate a compliant person, on 
the other hand, just express your thoughts directly and straight-forward I y. 


Figuring Out People 



Languaging: Linguistic markers for the strong-willed by temperament: 
"Why do 1 have to?" "1 hate it when people tell me what to do." "I have a 
problem with authority figures." "I'm not going to jump through your 
hoops." Linguistic markers for the compliant: "Sure." "Whatever you say." 
"How high do you want me to jump?" 

Emoting: The strong-willed will experience lots of emotions of "resis¬ 
tance"—dislike and aversion. They will "feel" put-upon / forced, 
"controlled," manipulated, etc. The compliant person will experience much 
kinder/gentler emotions even in contexts where someone truly imposes 
their will upon them. 

Contexts of Origin: Those strong-willed “by temperament " tend to have an 
innate disposition toward not "being told." They probably also experience 
and define their "Self" in terms of choice and will (see #44). To therefore 
preclude their choice feels like a basic violation of their Self. Those strong- 
willed by trauma, experience boundary intrusions once too much, reach a 
threshold, and make a decision to "not be told." Those strong-willed by 
belief have simply made up their mind about this or that subject and have 
"closed the store." 

Further Reading: Dobson (1970), Hall (1987,1990). 

Self-Analysis: 

_Strong-willed/Compliant 

Contexts: 

_Work/Career 

_Relationships 

_Sports 

_High/Medium/Low level 

_Strong-willed by 

_Temper _Trauma 


_Intimates 

_Hobbies/Recreation 

_Other:_ 

_Driver MI 5 : Yes/No 


Belief 
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M2, Sel f-Esteem Sort: 

High Self-Esteem/hrw Self-Bs teen i 


The Meta M et a-Programs 


Concept: One <if our most basic modalities of awareness involves that which 
deals with our "sense of our self. " Our images, concepts, ideas, verbalisations, 
and definitions of our self pinpoint a core area from which we do our 
thinking, processing, sorting, and valuing, Because these more abstract 
understandings of our conceptual "self" usually occur "below" (or "above") 
the level of awareness, they therefore operate "outside" of consciousness, 
I his makes them more difficult to access, but not impossible. 

For the sake of distinction, we here use these terms in the following way. 
Self-esteem refers to the valuation of worth, dignity, and being-ness to our 
ontological self. Self-confidence concerns our sense of competency 
regarding our skills, abilities, and doings. Self-efficacy refers to our sense 
of effectiveness or empowerment in using our consciousness to effectively 
deal with the world. Self-conscience refers to our sense of self as a moral or 
ethical being regarding right and wrong, etc. When, we confuse, mix and 
fail to distinguish between these conceptual facets of "seif," we create 
identity confusions that unnecessarily complicate our sense of self. 

Here we use self-esteem to refer to our sense of worth (esteem, appraisal of 
value) in terms of how we "rate" ourselves. This may fall along a 
continuum between extremely worthless (rotten) to extremely valuable 
(low to high self-esteem). One may make this evaluation (mental appraisal 
of value) based on temporal and conditional factors or upon unconditional 
factors (conditional self-esteem or unconditional self-esteem). In either 
case, one's esteeming or not-es teeming of one's being-self (personhood) 
arises from one's belief and value about human being-ness as a person. 

Uy contrast, our self-confidence refers to our sense of competence regarding 
our feelings of capacity, ability, experience, and pride that we can do certain 
things with skill and ability. We have faith (fidence) with (con) ourselves. 
Self-confidence then obviously operates conditionally and arises from our 
experiences (positive and negative), training, beliefs, relationships, etc. 

When a person suffers from low self-esteem and tries to build that mental 
appraisal of self as a person upon the foundation of one's competen¬ 
cies—he or she links their righl to self-esteeming upon temporal condi¬ 
tions. This puts them on a treadmill of achievement and establishes the 
belief, "[ will become okay as a person or human being if i achieve enough. 


167 


Figuring Out People 


accomplish enough, etc. or when I do." This then establishes that person's 
"self-esteem project." Yet because it posits human "worth" and "dignity" 
conditionally upon external tilings, it leaves one unable to ever feel sure or 
confident. And with that construction, one may lose the right to esteem 
oneself of value and dignity. 

Further, this process tends to promote states of self-contempt and/or 
egotism as well as the idea that people as human beings must "earn” the 
right to treat oneself as valuable and inherently worthwhile as a person. 
This confuses person with behavior. By contrast, to posit our self-value as u 
given enables us to think-and-feel in a self-forgetful and unpretentious way. 
It creates a healthy center of value and dignity from which to live and act. 

Elicitation: "Do you think of your value as a person as conditional or 
unconditional?" "When you esteem yourself as valuable, worthwhile, 
having dignity, etc. do you base it upon something you do, have, or 
possess, or do you base it upon a given, i.e. your inherent humanity, made 
in God's image and likeness, etc. ?" 

Identification: Listen for how a person thinks-feels about their self as a 
person and as a doing (human being/human doing). Do you hear condi¬ 
tional factors? Does their ability to esteem their self go up and down 
according to their fate or experiences? 

Pacing: Appeal to someone's inherent and innate self value and dignity to 
reinforce the person who operates from unconditional self-esteem. Appeal 
to the factor/s that will expand and provide a richer and more resourceful 
experience. 

Languaging: Listen for statements of conditionality or unconditionality. 

KET Cognitive Distortions : Cognitive problems can arise when a person 
gets his or her "fill" of conditional self-esteeming. It can also occur when 
environmental circumstances prevent a person from reaching and fulfilling 
all of the conditions for esteeming the self of value. When such occurs, one 
can fall into thinking patterns of emotionalizing and personalizing. Also, a 
weak sense of personal values and boundaries can lead to personalizing. 
Here a person interprets the words, behaviors and events of others as 
having something to do with their worthwhileness, value, lovability, etc. as 
a human being. This results in negative self-rating that F.llis has warned 
against. 
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77,'l' Mii-i Mela-P n 'gtum s 


Cowfcits ri/ Origin; As a meta meta-level conceptualization this program, 
us most of these in this arena, arises from the belief and value systems we 
experience from the various groups in our life. The languaging that vve 
receive from our caretakers especially play a crucial role in whether we 
have heard (and therefore formulated, structured, and patterned our 
consciousness) conditional or unconditional self-valuing. Almost every¬ 
body receives an unmeasurable amount of conditional self-worthing via 
their experiences in school, sports, life with peers, etc. Almost any hurt or 
trauma experience can undermine our ability to esteem our self of uncon¬ 
ditional value, worth, dignity, lovability, etc. 

Further Reading: Hall (199‘l, 1995, 1990), Nathaniel Branden (1969), 


Self-Analysis: 

Conditional Self-Esteem/Urn ondiLiona] Self-Esteem 

Con texts; 

_Work/Career 

_Relationships 

Sports 

_High/Medium/Low level 

(if conditional) 

#43♦ Self-Confidence Sort: 

Low Soif-Conftiicncc./Hi.gh Stff-i '.onjidcucc 

Concept: One's faith ("fidence") in (or with, "con") our abilities or skills to do 
things lies at the heart of the phenomenon that we call self-confidence. 1 his 
differs from self-esteem. It refers to more of an emotional/experiential 
factor ot sell", whereas self-esteem refers more to our mental appraisal or 
rating of our self as a person. Self-confidence addresses what we can do. 
Thus it focuses on human doing-ness rather than human being-ness. 

Elicitation: "As you think about some of the things that you can do well, 
and that you know, without a doubt, you can do well and may even take 
pride in your ability to do them skillfully, make a list of those items," "How 
confident do you feel about your skills in doing these things?" "How have 
you generalized from these specific self-confidences to vour overall sense 
o I se 1 i-confi don t. e? " 


Intimates 

I f oh b i es / Rec re a ti o r i 

Other;_ 

Driver MP: Yes/No 
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Identification: Everybody who lives a fairly normal life has lots of things 
that he or she can do with confidence, from the simple things like making 
one's bed, cooking a meal, going to work, dressing, to the more complex, 
like playing an instrument, doing complicated math, fixing an automobile, 
typing, programming a computer, etc. 

Those who may filter things pessimistically (#7) may not "count" many, if 
not most of their confidences, and focus only on the things that they cannot 
do well and so develop low self-confidence about almost everything. Those 
who seek to achieve their goals via a perfectionistic style (#25) may also 
create an overall sense of low self-confidence. 


Languaging and Ltnoting: Those lacking the feeling of self-confidence will 
feel unsure, indecisive, confused, etc. They will talk about their doubts, 
questions, "not knowing," etc. Those with a healthy dose of self-confidence 
believe that they can learn, and so feel confident, sure, definite and will talk 
in that manner. Those who over-do the confidencing may exaggerate it to 
the point of foolishness so that they egotistically present themselves as a 
know-it-all! 

Contexts of Origin: One's feelings of faith and trust in one's skills 
obviously arise from the experiences of life. Taking on too much too quickly 
can undermine both the developmental process of learning and feeling 
good about learning to develop skills. Too much criticism and too harsh 
criticism too early, can also knock the spirit and motivation out of a person. 
Modeling by significant persons about how to self-validate one's skills also 
critically affects this Meta-Program. 


Further Reading: Hall (1985, 1989). 
Self-Analysis: 

_Low Self-Confidence/High Self-Confidence 


Contexts: 

_Work/Career 

_Relationships 

_Sports 

_High/Medium/Low level 

Self-Confidences in what? 


Intimates 

H obbies / Recrea tion 

Other. __ 

Driver MP: Yes/No 
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#44. Self-Experience Sort: 

MiridfEtiiotion/Will/Botfy/Role or PosiUnn/Spirit 


The Meta Mc? fl-Fn n 1 nirns 


Cotfcepf; People differ in their concept of "self" and the factors dial they 
use and factor into their self-definition. What and how a person defines 
him or herself,, plays a central role in the self out of which they come—and 
the self that they use at the in eta -m eta level* 

Elicitation: "As you think about your thoughts, emotions, will, body roles, 
and positions that you experience in life—which facet or facets of yourself 
seems the most important, real, or valid?" "Do you think of yourself 
primarily as a thinker, emotional person, chooser, in terms of your physical 
looks or body, in terms of your roles and positions, or what?" 

Identification; We can take any one of these facets of self, or a combination 
of them, nr none of them, and conceptually define ourselves in terms of 
them. Korzybski (1941/1994) constantly argued against identification with 
anything as if that tiling or process existed as "the same as our neuro- 
semantic and neuro-linguistic label. Tine more Associated a person (#15), 
the more likely the person might use feelings to define themselves as a 
feeler, The more Dissociated (#15), the more likely they might over-id entity 
with their thoughts. The more they sort for choice (#40) in the strong-will 
continuum, the more likely to identify with Lheir will. Others define 
themselves primarily via their jobs, roles, experiences, degrees, etc. 

Languagitig ami Emoting: Listen for the facet that may play more of a role 
in a person's self-definition. Does the person seem to identify him or herself 
with any of these facets? 

■j 

Context* of Origin; Again, as a high level conceptual construction about 
one's self-definition, this sorting program grows and develops from the 
] ow e r I e v e I M eta -1 Tog ra m s. W here a p er sun f i n d s pi e a s u re and / or pa in, 
one tends to create their constructs, I he languaging one receives from 
significant others also plays a critical role. What did others say that 
entered into the formulation? How well did the person screen il out or 
suck it in without any screening (#9)7 With, whom did a person identify or 
dis-identify? 
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Self-Ami lysis: 

Min d / Em otion l Will / Bod y / Role / Posi ti on / S p i ri t 


Contexts: 

_Work/Career 

Relationships 
_Sports 

_High/Medium/Low level 


Intimates 

Hobbies/Recreation 

Other:_ 

Driver MP: Yes/No 


#45. Self-Integrity 

Conflicted Incongruity/Harmonious Integration 

Concept: How do you sort regarding living up to your values? How do you 
think about your ideals, and especially your ideal self, and then evaluate 
how well, or how poorly, you live up to those ideals? This awareness gener¬ 
ates a sense of self-integration, or its lack. This involves feeling conflicted 
and incongruous with one's highest self. 

Elicitation: "When you think about how well or how poorly you live up to 
your ideals and in actualizing your ideal self, do you feel integrated, 
congruous, doing a good job in living true to your values and visions, or do 
you feel tom, conflicted, un-integrated, incongruous?" 

Identification: Cattell (1989) says that this factor in "personality" works 
"co-extensively w ith Erickson's sense of identity" and that it 

"grow's out of the recognition that one's attachment, values, and 
beliefs tend to endure over time. It observes how well one is living 
up to personal ideals. Failing to live up to personal ideals results in 
self-degradation, shame, or anxiety." (p. 278). 

1. Those who experience the comparison between their ideals and ideal 
self with their actual experiences as congruous and fitting feel that they 
have "self-integrity." This provides a strong sense of self-acceptance and 
centering. It enables one to even more effectively devote mental and 
emotional energies for actualizing one's values and visions. 

2 . Those w r ho lack that sense of congruence feel inwardly torn and at odds 
with themselves. This frequently leads to the expenditure of lots of internal 
energy conflicting and fighting with oneself, negative emotions, negative 
judgments of insult toward one's self. 
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The Met; i Meta-Programs 


Languaging and Personality: Congruity shows up in personality and 
language when all of a person's talk and behavior fits his or her values. The 
person speaks, sounds like, looks like, and behaves like they have a good 
solid grasp on themselves, their values, their ability to handle the problems 
of reality (#49), etc. The conflicted and incongruous shows up in all kinds 
of forms of incongruity they say one thing but Live another. 

Contexts of Origin: Tins Meta-Program derives less of its presence to the past 
and more to ongoing and current experiences. I he more "dysfunctional" the 
early life experiences, the more difficulty one may have in even recognizing 
and knowing the meaning of self-integrity and self-actualization. 

Further Reading: Erickson (1959,1968), Maslow (1954). 

Self-Analysis; 

_1 ncongruency /Congruency 

Contexts: 

_ Work/Career 
Relationships 
_Sports 

H i gh / Med i urn / Lo w lev el 


Intimates 

Hobbies/Recreation 

Other:_ 

Driver MP: Yes/No 


The "Tinie f 5ei nai ilie t ions irucI iot is (#46-4 7) 

Immanuel Kant (1787) identified "time" as one of the a priori categories that 
all humans experience. It exists innately within our species. I low we 
process "time" determines how we understand "time" as a concept at 
various meta-levels, how we experience it at the primary level as events 
and rhythms, and how- we respond to it. The characteristics that we repre¬ 
sent about our understandings of this concept include such qualities as 
direction, duration, orientation, continuity, etc. 




Figuring Out People 

#46. "Time"-Tense Sort: 

Past/Presen t/Fu lure 

Concept: Inasmuch as we can sort and distinguish between events that have 
already occurred, those that now occur, and those that will occur, most 
humans in most cultures sort for three central "time" zones. These show up 
in the linguistic tenses as well as the temporal tenses of the past, present, 
and future. Conceptually, a fourth kind of "time" occurs—the atemporal. 
How does the person have his or her "time-line" coded in terms of past, 
present, and future? To what extent do they have one of the "time" zones 
coded and represented as right in front of them? 

Elicitation: "Where do you put most of your attention—on the past, 
present, or future? Or, have you developed an atemporal attitude so that 
you don't attend to 'time' at all?" 

Identification and Languaging: 

1. Minding the "Past. " People who live a lot of time in the "past" "time" 
zone think about what they have experienced and what those experiences 
or events meant to them. They use a lot of past references and past tenses 
in their language. History seems to carry a lot of weight for them, as does 
tradition. This person corresponds to the "feeler" in the Myers-Briggs 1 ’ 
instrument. 

2. Minding the "Present." Those who live in "today," in the "now," have a 
more present-tense orientation in the way they talk and reference things. 
When overdone, the person may live "in the now" to such an extent that he 
or she fails to think consequentially of future results or goals. This person 
corresponds to the Myers-Briggs® category of "sensor." Jung labeled them 
"sensors" because they prefer to use their senses in the present moment. 

3. Minding the "Future." Those who live in the "future," conceptually, 
focus primarily in the use of future tenses and references. When overdone 
they project themselves and their consciousness so much into the future 
that they fail to make plans today for that desired future. These people 
correspond to the Myers-Briggs^ "intuitors" inasmuch as they forever 
attempt to intuit about tomorrow and the future. 

4. Not minding "lime.' The atemporal category’ describes those who live 
outside of a "time" consciousness. Sometimes they correspond to the 
Myers-Briggs 1 "thinkers." 
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Pacing: Speak Lo the "time” tense that predominates in the person's 
language patterns. 

Emoting: This depends entirely upon whether the person has his or her 
"lime" representations coded associated I y or dissociatedly and to the 
spedfk meanings (positive or negative) Lhat they give to "time.” 

RET Cognitive Distort ion: 11 a person gets stuck in the future time 1 zone, 
or overly worries about future events, this can encourage one to "Prophesy 
the Future/' This cognilive distortion, like mind-reading, involves jumping 
to conclusions about life, others, fate, the universe, Gnd, etc. The person 
speaks about what "will" happen in the future—without any qualification, 
without tempering it in any way, in an all-or-nothing way. 

Contexts of Origin: "Time" represents another high level construct that 
grows according to how one thinks and feels about past events, current 
happenings, and possible future events. Cultural, racial, religious, and 
family definitions about "time/' about which "time" zone one "should" 
live in, has permission to live in, eLc. also critically affects this operating 
system. Trauma tends to keep most people locked into the "past 1 ' trying to 
finish an event that finished in a way that they didn't like. 

Further Reading: James and Woodsmall {'1980). Bodenhamer and Idall 
(1997a). 

Self-Analysis: 

Past / Present / Fli ture / A tern pora I 

Contexts: 

_ Work/Career 
Relationships 
_Sports 

_High /Medium /Low level 


Intimates 

Hobb ie s / Kec rea tic >n 

Other:__ 

Driver MP: Yes/No 
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#47. "Time" Experience Sort: 

In "Time"/Through "Time" 

Sequential vs Random Sorting 

Concept: How we code our sense of historical “time” and its duration from 
event to event over a period of "time" creates our representational image or 
icon of it. This typically takes the form of a "time-line" of some sort (Other 
configurations do exist: circles, photo albums, boomerangs, etc. Yet the 
"line" seems more typical than not for people of most cultures as noted by 
handler, James, Woodsmall, and others.) 

This line metaphor leads us to either perceive our "time-line" as moving 
through us so that we feel caught up in it. This describes the In Time 
processing stifle and leads to experiencing “time" in an associated way. This 
means experiencing "time" as an eternal now, ever-present, all around us, 
and ourselves as forever participating in it. 

If the "time-line" does not go through us, but stays apart from us, so that 
we live out of "time", then we have a " through time " processing style. If we 
sort it as outside of us, and at some distance, then we have a more objec¬ 
tive, clear, meta-position to "time." I (MH) would have called this an out 
of time" processing style. These facets of our processing refer to the way that 
we store our memories. 

Elicitation: Use the traditional NLP time-line elicitation question to 
identify a person's style of processing this concept of "time." 

"As you take a moment to relax, and feel inwardly calm, allow 
yourself to recall a memory of something that occurred sometime in 
your past ... And something else from long ago ... Now think of 
some event that occurred today ... and another ... Now think of an 
event that will occur, one of these days ... and another future event 
... As you now stand back or above those 'time' places in your mind, 
point to the direction of your future, and point to the direction of 
your past ..." 

Identification: 

This Meta-Program concerns how we "measure" our sense of "time' past, 
present, and future in our brain. How do we code this concept? How do 
you tell the difference between events that have already occurred, those 
now occurring, and those that will occur? 
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1 . Through "Vim.'." People who use a through *iiwe" way of storing their 
memories do so from left Lo right, or up to down so that, for them, "time" 
has a continuous coding along a continuum. This line may extend in a 
"long" or "short" way but it operates as sequential and continuous so that 
the person has an awareness of "'time's'" duration, 1 hey typical I y have their 
memories dissociated. "Time/' for them, seems linear in that it has length, 
this corresponds to the Myers-Briggs 31 "judger" inasmuch as we judge or 
e v alua te " time " as w e o rga n i ze a nd sequence i t, 

those with the Through "Time" style tend also to sort tilings sequentially. 
They will typically go by-lhe-book, like structures in life, hence rules, 
protocols, and procedures ("clocks" that keep "time"). They also approach 
thinking, deciding, buying, etc, in a basic systematic manner They will 
appreciate a well-established presentation sequence. Again, this corre¬ 
sponds to Myers-Briggs 1 " "judger." 

2. in "Time." People who use an in "time" style store their pasts behind 
them and their future in front of them. Whether their time-line extends 
from front to back, or up to down, it will go through their body so that they 
will end up in the line. They will typically code their memories as associ¬ 
ated and will not have much awareness of the duration ol events. Such 
persons will tend to more easily gel caught up in "the eternal now/' so that 
they will not know the "time" (chronological "time”). This style corre¬ 
sponds to th e VI y e rs- B ri ggs® " pe rce i ver. 

Those with the In "Time" style tend to sort things out more randomly. They 
often go off on their own tangents and seemingly have less regard for 
■'time” constraints. As they more randomly sort, they enjoy bouncing 
creative ideas around, making new connections and insights, brain¬ 
storming, etc. They will frequently seem tangential, all over the place, inter¬ 
rupting and asking off-the-wall and out-of-sequence questions. 

Pacing and Ltmguaging: I is ten for sequential kind ol words, terms, and 
phrases in those who use the 'through "Time ' coding. Listen for random¬ 
ness, chaos, and tangential terms in the In " Time" processors. 

Emoting: The Through "Time" processors will express themselves more 
objectively and disaociatedly or with emotions appropriate Lo the event. In 
"Time" processors will, come across with more associated and primary 
emotions as well as inappropriate emoting. 
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Contexts of Origin: These programs arise to a great extent from our cultural 
experiences in community. Generally, we think of In "Time” as an expres¬ 
sion of Eastern consciousness and Through "Time" as an expression of 
Western consciousness. In more recent history, the West has been charac¬ 
terized more and more by assembly lines, schedules, day-timers, etc. The 
Meta-Program of options/procedures (#21) significantly contributes to this, 
so does right and left hemisphere dominance, and associated/dissociated 
(#13). 

Further Reading: Bodenhamer and Hall (1997) 

Self-Analysis: 

_In "Time"/Through "Time" (Random/Sequential) 

Contexts: 

_Work/Career 

_Relationships 

_Sports 

High /Medium /Low level 

#48. "Time" Access Sort: 

Random/Sequential 

Concept: This Meta-Program relates to how we access our memories of the 
past and functions as a sub-category of how we store or code "time" itself. 
Two overall patterns prevail: those who use a random accessing style and 
those who use a sequential accessing style. 

Elicitation and Identification: Use the "time" accessing questions as in the 
previous pattern (#47). 

I. Random Access. Notice if a person randomly accesses his or her 
memories. Do they easily jump from one memory to another? Do they have 
their memories stored in an unconnected way so that they can quickly and 
directly jump across boundaries of time, subject matter, and people? This 
describes the random access style. In this style, a person organizes memories 
by comparing different events that occurred at different times. They move 
to a meta-level position and hold two memories simultaneously. 


_ Intimates 

_Hobbies/Recreation 

_Other:_ 

_ I >rher MP: Yes/No 
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2. Sequential Access. This style results from having coded one's memories 
in □ Linear and connected way. Accordingly, the person does not move from 
one memory to another in a random way, but in a highly sequenced way 
They may view the events on their time-line as tire cross-ties on a railroad 
track. Such sequential storage tends to make it more difficult to access 
memories—’the person has to start somewhere else and then move linearly 
until they get to a memory. 

La ngu aging/Pacing: We can assist the person with accessing by saying, 
"Imagine your past as a photo album and that you can now flip back 
through the pages of your history and allow just your unconscious mind to 
surprise you as your past history unfolds one memory at a time," 

Contexts of Origin: Same as #46, 

Further Reading: Bodenhamer and Hall (1.997). 

Self-Analysis: 

_Random Accessing / Seque nti al Accessing 

Contexts: 

_Work/Career 

_Relationships 

„ Sports 

_High / Med ium / Lovv level 

The Concept of “Rea! inf 

Consider a word like "reality/' The problem we have with it involves how 
iL operates multi-ordinary, i.e. at so many different levels of abstraction, 
Muki-ordimtihf refers to a linguistic distinction that Korzvbski (1941/1994) 
developed that Bandler and Grinder ciid not bring over into the Meta- 
Model (see HaJJj 1997a, 1997b). It refers to a nominalization that has only a 
very general meaning, but which specific meaning changes given the level 
and context of abstraction. Here we use the term to designate the world that 
exists apart from us, beyond our nervous system, "out there/' and not 
directly subject to our wants and wishes. 


Intimates 

I i obb i es / Recrea Lion 

Other:_ 

Driver MP: Yes / No 
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#49. Ego Strength Sort: 

Unstable/S table — React ive/Proac live 

Concept: Kreud originally defined the "ego'' as a set of cognitive and 
perceptual functions that serve adaptive purposes as we learn to cope with 
our environments. The ego moves out into voluntary movement at its 
command for the task of preservation and effectiveness. Cattell (1989) 
writes, 

"The ego is a problem-solving structure that mediates between 
needs and the environment ... it recognizes tension that signifies 
existence and the strength of an inner need ..." (p. 40). 

Inasmuch as we generally define "intelligence" as the ability to make 
accurate discriminations, this also lies partially at the heart of "ego 
strength." 

Elicitation: "When you think about some difficulty arising in everyday life, 
a disappointment, problem, frustration that will block your progress, etc., 
what usually comes to your mind? How do you feel about such events? 
How do you typically respond to internal needs or external hardships? 
Where do your mind-and-emotions go when you face a problem?" 

Identification: Along a continuum of the strength or energy of one's "ego" 
to rise up, identify reality for whatever one finds, address it, etc. we find 
people ranging along a continuum. On one end we find those who have 
almost no ability to look reality in the face, accept it on its own terms, and 
expend the energy to deal with it. On the other end we find those who have 
lots of ability to face and address reality. Those on this end can "face the 
facts" of life as they find them and do so instantaneously. They can do so 
without wasting time in feeling angry, upset, frustrated, depressed, or 
whining. 

1. The Unstability Sort. Those who easily and quickly feel frustrated by the 
tiniest little annoyance become unstable in the face of difficulties. Thev can 
perceive almost anything as a "difficulty," worry and fret about it, feel 
insecure, unstable, emotionally distressed, etc. This generally describes 
how we all responded during infancy and childhood and the childish 
coping style of throwing tantrums, raging whenever frustrated, not toler¬ 
ating delays, etc. 

2. The Stability Sort. Those who take a more philosophical attitude toward 
life and progress toward any worthwhile goal know that this will involve 
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expecting and accepting problems, road-bleaks, problems to solve, etc. In 
the face of such amlesired occurrences, they stay calm, cool, unruffled, and 
objective. They immed lately go into problem-solving in a matter-of-fact 
way without wasting a Jot of time fuming and fretting, Ellis (19715) writes, 

"The world has great difficulties and injustices, hut you don r t have 
to whine or make yourself furious about them. ' 

Lungttaging and Emoting: Expect to find lot- ol associated negative 
emotions in those who operate from, low ego-strength. 1 hey will delay and 
procrastinate, hate and guilt, and contempt themselves, others, life, etc. 
They w i 11 feel panicky, act imp u I s 1 vely and readti v ely, a n d q u ickly al temate 
moods. Expect to hear and see more objectivity, flexibility, and a problem¬ 
solving orientation in those who operate from a highly developed ego- 
strength. They work patiently, with endurance, and avoid all of the 
melodrama tic drama characteristic of the other side of the continuum. They 
acknowledge I he problem without undue delay and confront it even with 
a sense of mastery and pleasure. 

Contexts of Origin: Physiological determinants concern neurological well- 
being and normal brain developing so that a person can move through the 
Piagetian cognitive development stages, Those who suffer from develop¬ 
mental delay or retardation comprise individuals who cannot move 
beyond the concrete thinking stage. This limits their ability to go into 
formal operational thinking, and higher levels of cognitive development. 
I hey Live their lives at the concrete thinking stage, or earlier, and so experi¬ 
ence very little "ego strength/' Brain lesions, cancers, and damage can put 
any of us back into that place. Trauma, especially chronic nr acute trauma 
situations (e.g. war, rape, molestation, sexual abuse, etc.) can so overwhelm 
a person's coping skills, and reality testing abilities, that one can experience 
much instability in terms of ego strength. Lack of good role models or 
deficiencies in education, good support group, etc. can also make for insta¬ 
bility,, Good ego strength arises through learning, discipline, skill develop¬ 
ment, support persons, etc, 

Furt h t j r R ending: Ca ttel I (1989), 

Self-Analysis: 

_Unstable/Stable 

Contexts: 

_Work /Career 

_Relationships 

_Sports 

_ High /Medium /Low level 


Intima tes 

11 obbi es / Recreotio n 
Other: _ 


Driver MP: Yes/No 
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The Concept of Morality or Right-ami-Wrong 

Another seemingly innate, and therefore a priori , category in the "mind" 
seems to comprise our inescapable ability to evaluate behavior in terms of 
ethics and morality. This kind of "knowing" related to knowing about the 
quality of our actions and their effects and consequences on others. Do we 
behave in a "good" or "bad" way in terms of the societal rules and spiritual 
beliefs that govern our culture? These Meta-Programs concern the "spiri¬ 
tual" in humans, "conscience," morality, etc. 


#50. Morality Sort: 

Weak/Strong Super-ego 

Concept: How people sort for issues and concerns that fall into the category 
of right-and-wrong, morals, ethics, etc. differ. Some see, hear, and sort for 
moral issues everywhere and all the lime; others seem to operate as if such 
categories do not exist. Freud defined the "super-ego" as an internalized set 
of rules that enables us to process for "rightness" or "wrongness" of a 
behavior. 

Elicitation: "When you think about some misbehavior that you engaged 
in, what thoughts-and-feelings arise when you realized that you had acted 
in an inappropriate way that violated legitimate values?" "When you think 
about messing up, doing something embarrassing, stupid, socially inept, 
etc., what thoughts-and-feelings flood your consciousness along with that 
realization?" 

Identification: The proneness toward guilt, innocence, righteousness, 
worthiness, etc. describes this Meta Meta-Program. Some people sort for 
guilt, wrongness, badness, shame, and worthlessness in every action; 
others seem to never sort for such things. Along a continuum we can plot 
an anti-social lack of conscience to guilt-proneness or conscientiousness. 

1. The Unconscientious Sort. Those who have a weakly developed super¬ 
ego tend to not recognize or sort for true guilt—the violation of a true moral 
standard. So they disregard obligations, rules, ethics, morals, etc. ITiey live 
self-indulgently, narcissistically, disrespectful of morals, choosing whatever 
they find expedient for their immediate goals. Others can't depend on their 
moral consciousness to do "the right thing." Over-done, this leads to the 
criminal mind lacking any "conscience," hence sociopathic. 
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2, The Conscientious Sort . Those who have a well-developed super-ego sort 
for the rightness or wrongness of events, especially those that truly fulfill 
or violate genuine moral standards. 1 his internalized moral consciousness 
results in creating individuals who have a high level sense of responsibility 
(#27), personally disciplined, having a strong sense of duty, staid to 
immediate pleasures to do wrong, moralistic, etc. When over-done, the 
conscientiousness can create a guilt-proneness so that any mistake or 
expression of fallibility evokes within them feelings of badness, wretched¬ 
ness, condemnation, etc. 

Languaging ami Emoting: The unconscientious can lie, cheat, misbehave, 
undermine moral standards, etc. and do so without any "pangs of 
conscience." They seem Lo have little to no internal guidance system about 
morals. They develop a "personality" that we label amoral or antisocial. 
Once they have constructed a way of thinking-feeling and acting {"person¬ 
ality") designated as the "antisocial personality ” (DSM IV), I hey seem 
callous to hurting others, lack any sense of empathy for the distresses of 
others, seem almost unable to learn from their own mistakes, lack appro¬ 
priate tear, and may develop beliefs that validate their right to lake advan¬ 
tage of, or hurl, others. The conscientious will talk about doing "the right 
tiling," the "responsible" act of doing what they say, etc. They will tend to 
have a strong sense of spirituality or religion and believe that right actions 
play an important role in the universe. Those who over-do this adapt a 
"self-righteous" style, sometimes in a fanatical and rigid way, develop a 
distorted view of self, and fail to see their own fallibilities. Others who 
over-do it develop obsessi ve-compulsiveness in their focus on orderliness, 
cleanliness, etc. 

Contexts of Origin: This represents another high level construct that arises 
almost entirely dependent upon the contexts of culture, politics, religion, 
family, etc. Some neurological studies suggest genetic deficiency in those 
who later develop sociopathic w r ays of thinking-feeling and living, 
indicating a predisposition to such. Pain and pleasure conditioning factors 
in early childhood surrounding the moral training of recognition of the 
rights of others, respect for human life and property, development of 
empathy, etc. obviously play u crucial role. The stereotype of the Obsessive- 
Compulsive cleaner that arose from the field of psychoanalysis suggests 
someone who may have felt "dirty" via some form of sexual abuse. 


Further Rea ding: Kohl berg (1980), 
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Self-Analysis: 

_Unconscientious/Conscientious—Weak/Strong Super-ego Contexts: 


Work/Career 
Relationships 
Sports 

High/Medium/Low level 


Intimates 

Hobbies/Recreation 

Other:_ 

Driver MI*: Yes/No 


#31. Causational Sort: 

Causeless, Linear Cause Effect (CE), Multi-CE, Personal CE, 

External CE, Magical, Correlational 

Concept: How does a person think about the "cause" of an event or experi¬ 
ence? What brings something into existence? Does inexplicable magic 
direct linear cause-effect as in mathematics and physics, does a whole range 
of contributing factors, or does nothing actually cause other things, at best, 
effects exist only in a correlational relationship to other events? 

Elicitation: Ask any question that involves some kind of causational 
presupposition. "When you think about what caused you to work at the job 
that you work at, how do you explain that?" "What brought the current 
situation of your life to exist as it does?" "What makes people behave as 
they do?" "How did their relationship get into that state?" "Why did you 
get divorced?" 

Identification: This Meta-Program addresses the possible ways of how we 
relate to the conceptual category of "causation" and existence. As a higher 
level Meta Meta-Program, it grows out of Frame of Reference sort (#14) where 
people referentially think-feel in terms of self or other (external). It also 
grows out of the Responsibility sort (#27) program. Now moving up into this 
"reality" Meta Meta-Program, this one focuses on how we relate to the 
concept of causation itself and the conceptual explanations that we invent 
to orient ourselves in the world. 

Andreas and Andreas (1989) refer to the concept of this Meta-Program 
(without identifying it as such) in their presentation of "The Naturally 
Slender Hating Strategy." Someone said, "You're lucky to be so slim. I'm just 
not that kind of person. I just don't have that body type." Here the client 
viewed slenderness or being overweight as the result of genetic accidents 
over which she had no control. So as she operated from the Meta-Program 
of external causation, she shifted to Other-referent (#14), at least in the 
context of eating. This had a dramatic effect on her strategies. When she 
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"saw food/' she felt coin pel led to eat (V K). "She did not consider whether 
she was hungry or full, whether the food tasted good, how it would affect 
her if die ate it, or anything else/' (p. 122), 

1. No causation. This describes those who think that no causation exists, 
and so no explanation of processes. These people live in a world that does 
not make sense in terms of am sen? fleet, consequences, etc. Things jus! 
happen. No intelligence drives the world, only total randomness and 
chance. 

2. Total and absolute Linear CL. Those who live at the other end of the 
continuum of "cause" believe in a closed-system world where everything 
results from direct and immediate causation. I heir style oJ thinking works 
really well in the "hard" sciences of mathematics, physics, chemistry, 
mechanics, etc. IE works very poorly in the "soft" sciences of human 
behaving, politics, economics, communication, etc. This fits more 1 with Lhe 
Aristotelian sort (#11). 

3. Multi-CE . Those who think of "causes" operating in an open-system 
think system ically about "cause" recognizing that almost always a multiple 
of contributing factors come together to cause various effects, they can 
think above the linear level and move into higher logical levels where 
gestalt of configurations arise. This fils lhe Lhinking processes of the Non- 
Aristotelian sort (#11). 

4. Personal CE. People who think in terms of their role in causing, affecting, 
and influencing things. Generally this entails the Self-referent (#14) feeling 
sort and the Balanced Responsibility Choosing sort (#27), although when 
ove i '-d one, mov es towa rd s ci v er-res poti s i h i I i ty. 

5. External CE. People who think that they play no role in causing, 
a ffecti ng, o r i n f I non ring things come f roin the Ot her- Re ferei 1 1 p os i t i on o f 
feeling (#14), the under-responsibility conation sort (#27) and therefore 
unduly empower circumstances, events, environment, genetics, etc. as the 
controlling factors in life as in the Andreas' story. 
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6. Magical Those who live in a magical world believe that everything arises 
as "caused" by something, namely by forces and/or entities beyond this 
world or this dimension. Therefore they think superstitiously about how to 
adjust and/or appease these powers of the heavens (the stars and constel¬ 
lations), angels, demons, gods, ancient persons, saints, etc. For them, ritual 
repetition of various secret knowledge holds the key to causation. 

7. Correlation. In addition to the causation continuum, some also assume 
that many so-called "causes" actually exist only as correlations. That 
children typically gain weight during their time in elementary school as 
they grow mentally does not mean that weight causes greater intelligence. 
We can correlate the relationship of these diverse factors of experience 
without reading "cause" into them. 

Source of Origin: Arises to a great extent from the philosophies about cause 
and "why" presented and believed among parents and teachers, also in the 
larger cultural environment. 

Further Reading: Munshaw and Zink (1997). 

Self-Analysis: 

Causeless/Linear CE/Multi-CE/Personal CE/External CE/ 

Magical/Correlational 

Contexts: 

_Work/Career 

_Relationships 

_Sports 

_High/Medium/Low level 

Conclusion 

Not only do we have Meta-Programs by which we sort for things, but we 
also have programs meta to those programs. Of the number we have 
addressed here, only values and "time" had previously appeared in lists of 
Meta-Programs. Yet as analysis shows, these appear at a higher logical level 
than the other Meta-Programs, though they frequently grow out of the 
other Meta-Programs. 


_Intimates 

_Hobbies/Recreation 

_Other:_ 


_Driver MP: Yes/No 
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#40. Value Sort: Emothmal “Needs/' Helirfs 
#41. Temper to Instruction Sort: Strong-Will/Compliant 
#42* Self-Esteem Sort; CondilionalAJnconditional 
#4*1 * S et f-Confidence Sort; H igh/l Olv 
#44. Self-Experience Sort: Mind/EnttHioftfBody/R.oh 
#45. Self -Integrity: Conflicted Incongruity/Harmonious Integration 
#46* "Time" Tenses Sort; Fwi/Preseni/Futun 1 ! 

#47. "Time" Experience: In ‘"I hue"/through "Time"; 

Sequential Vs Random Sorting 
#48. "Time" Access Sort; Random/Scquentiat 
#49. Ego St rejig Ih Sort: Unsttiblc/Stubfe 
#50. Morality Sort: Weak/Strong Super-ego 

#51. Can sat tonal Sort: Cawsdess, Linear Cause Effect (CL). Multi-CE r 
Personal C E f External CE , Magical, Correlational 










Part III 


Utilization 


Design Engineering 
With Meta-Programs 


"By I fund an Engineering I mean the science and art ol 
directing Lhc energies and capacities of human beings 
to I he advancement oi human weal/' (p. 1) 

"Production is essentially a task for engineers; 
it essentially depends upon the discovery and the application of natural laws, 

including the laws of human nature. 

fl H l t m an I-!ngi 1 1 eering wi 11 embody the thet>ry and p ract i ce— 
the science and art—til all engineering branches united by a common aim 
the understanding and welfare of mankind/' (pp. 6-7) 


"The task of engineering science is not only to know, but to know how." (p. IL) 

(Korzybekh 1^21) 














Chapter 8 


Context And Meta-Programs 


['he Context Determines the Reality 


The Critical Rote of Context 


In the field of Cognitive Psychology no "thinking” occurs without a 
context. Remember, we use the term "thinking” holistically to designate all 
forms and expressions of human consciousness: perceiving, emoting, 
soma tiding, valuing, believing, etc. 

Consider this idea for a moment and let its obviousness register. To say that 
thinking always occurs in a context may at firs! glance seem so obvious that 
it may seem unnecessary to mention it. But try to imagine a though! 


How does context affect "tl linking?” 

What contexts tend to initiate what kinds of "thinking? 
How do contexts of contexts affect thinking? 
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Context and Contexts in NLP 

In the field of Neuro-Linguistics, we especially highlight the role of context. 
We do so usually by describing it in terms of frame (as in frame-of-refer- 
ence). Yeager (1985) puts it most succinctly; 

"Thinking occurs within a context, purpose or frame of reference 
that is unique to the individual. If you don’t know the context of 
another's thinking, many things can seem illogical.... When you 
think of what you want for dinner you think in terms of the context 
of where (location), with whom or when (time) or even in terms of 
good nutrition (biochemistry). These are all contextual factors. Yet 
the definition of a context is typically subjective ... 

"Some people think of time mostly in the past tense. Others think in 
the present tense ... This characteristic is a learned preference and it 
‘frames' the range of behaviors ... possible within that subjective 
context. In this sense, a context is a set of limits that defines what is 
and, reciprocally, defines what is not at issue. 

"Context is a stabilizing reference point that locates where you are 
or are not in your subjective world. If an individual habitually 
thinks in terms of precedent (the past tense), it will be difficult for 
the person to imagine 'possibilities' (future tense) if history isn't 
'imagined' into the 'changed future.'" (pp. 23-24). 

Yeager's description leads us to realize that our Meta-Programs function as 
our thinking contexts. Consider the significance of this. When we speak 
about these "programs" ("thinking" sorting styles, our operating system 
for how we use our nervous system) that lie meta to our primary level 
thinking—we essentially identify the contexts for thinking, our "thinking 
contexts." 

This leads to a set of most important questions to ask ourselves or any 
person with whom we communicate: 

• Within what context do you do i /our thinking? 

• Within what frame-of-reference does your thinking occur? 

• As you think about things right now—do you use a global or 
specific frame? 

• Do you use a match or mismatch frame? 

• Do you use a past, present, or future frame? 
etc. 
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Why do we describe these as most important questions? Because if we do not 
know a person's frame-of-reference for their ''thinking"'—we will not 
understand their meanings, emotions, or responses! We will not know or 
understand the person's stabilizing reference point. Human thinking always, 
inevitably and inescapably occurs within some frame, And, in that frame, 
the "thinking" (emoting, perceiving, behaving) makes perfect sense! IL 
functions “logically" to that internal frame. 

It only seems illogical to other frames. Do you think-and-feel that 
someone's way of thinking seems really illogical? 1 hen you do so from .1 
different frame of reference, from a different model of the world 

Korzybski for this reason always hyphenated the word "psycho-logical" 
(psycho-logics, psychologist, psychic logicians, etc.). Most people find this 
a very strange use of the word. I ie did so to underscore that the "logics that 
occur within any given psyche (neuro-psychic organism) operate logically 
within that context. Yeager (1985), again, describes this by saying that in 
NLP "subjectivity is u navoidable which makes it reality." (p-1 7 ). 

So, our Meta-Programs comprise noL only our context thinking, but also 
our psycho-logits. Pa you now know your psychologies? Do you know, or 
do you know how to recognize the psycho-logics of those with whom you 
do business, relate, have fun, etc.? When you find and identify their Meta- 
Programs, you have a very solid clue to their context thinking and psycho¬ 
logies. The next step? To pace and work with those psychologies. 


Meta-Programs as Role Inductions into Various Contexts 

Personality "role" theory has long assumed and described these same 
processes. How we experience ourselves, others, our thoughts and 
emotions, how we express ourselves, the skills and resources available to 
us, or not available to us, depends on the rotes that we have learned to play 
(or not learned to play). In social psychology (including sociology, anthro¬ 
pology), the function of various role inductions in culture serve as those 
"context markers" that cue a person (or anchor one) to shift Meta 
Programs, Such role inductions occur as rituals and ceremonies, special 
p 1 a ces and even ts, be 1 i e f sys tema, sot ia I i n s t i tu d ons, etc. 
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So the context thinking we do via our Meta-Programs simply describes how 
we think, attend, and sort information in relation to our environment in terms 
of the roles that it invites us to play. This means that as we identify more 
fully the internal contexts that we bring with us, and bring to bear upon our 
experiences, w'e gain greater awareness of how our Meta-Programs induces 
us into various roles. 

Use the context of global thinking and you play more of a philosopher or 
artist's role. Use the context of detail thinking and you play the role of the 
inductive scientist. Whatever thinking context you bring to bear on things 
creates the ability and induces you into certain roles. 

Examine your driver Meta-Programs in terms of this. Do you use the 
judging adaptation operating system (#22) more than the perceiving sort? 
What role does that induce you to play in life? The critic! How well does 
this serve you? Do you move through life using the extrovert batter)' 
rejuvenation sort (#29)? What roles does that get you to play? Do you like 
playing these roles? 

What roles can you not play? What roles do you not play very w r ell? What 
roles would you like to use in order to experience more effectiveness in this 
or that facet of life? What Meta-Programs would assist you to do precisely 
that? And conversely ... 


The Roles and Experiences We Have Played—Create Our Meta-Programs 

If we think in either-or terms, we generate the unanswerable chicken and 
egg question about which came first. Hut if we think in terms of recursive 
loops in an interconnected system of thought-and-experience-and-thought 
then we can easily recognize that the contexts of life can and do invite us to 
"think-emote" in certain ways. Then, out of those contexts we develop our 
operating systems for running our brains (our Meta-Programs). Then, 
consequently, we take our thinking-contexts (our meta-level concepts and 
semantic psycho-logics) everywhere we go. We never leave home without 
them! 


Given this, no wonder our Significant Emotional Experiences of Pain (SEEPs) 
inevitably play a powerful role in the development of our Meta-Programs. 
In what context did you first learn to "run your brain?" In what inter¬ 
personal contexts did you first learn to use your nervous system to abstract 
information from the stimuli of the world? How healthy or unhealthy, how 
respectful or disrespectful, how validating or how toxic, how empowering 
or limiting, etc. did you find those first contexts? 
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Bateson and associates {1972) noted that a person grows up in a schizo¬ 
phrenic environment where they receive double messages constantly on 
the order ol "1 love you, you stupid, worthless bastard!" And within that 
context, the person receives discontinuing messages about their own 
perspectives, and they feel that they cannot step outside of the frame (go 
metn) to meta-comment about the "crazymaking." Then, that person has a 
powerful context within which to learn to run their brain sdiizophrenically. 
It makes sense, The person does not have "bad," "corrupted/' "weird/' or 
"flawed" psyche-logics. 11 is or her psycho-logics work perfectly line. 

Every day they wake up and run Lhetr brain according to those same 
thinking-contexts. They use the same operating system lor making sense of 
things. Their I hi n king-emoting and behaving operates systematically and 
regularly in an orderly way. It may not work well when they leave that 
original environment. It may sabotage their sense of well-being, their 
ability to function in the world outside that environment. EL may make their 
i n tern a 1 E hou gh ts-a nd -feel in gs a I i v i ng hell, but it w or ks logic a 11 y accord i1 
h their psychologies* 


this highlights how we all inevitably internalize contexts as we move 
through life. Not only does the schizophrenic internalize his or her early 
family contexts so that such contexts then operate as the structuring 
formats of consciousness, but so do we all. We make our mental maps about 
life, others, the world, self, etc. via I he contexts that we have internalized. 
Ib a great extent these create and influence our Meta-Programs. 


A Context for Burn-Out 

Now, tor a personal story. I (BB)grew upas a middle child in the family and 
we lived in a financial state of poverty up in the mountains of North 
Carolina. My lather had to work constantly to keep us alive, so from my 
perception 1 got very little attention. In that context 1 learned early that if ! 
excelled in performance, dad would give me a dollar for an "A," which 
really impressed me. "That's a lot of money for a poor mountain boy I" 

As the years passed I also learned, as 1 hired mysell out to local farmers, 
that hard work brought lots of reward, financial, as well as the reward of 
compliments and verbal va lidatiem, Tho ugh yo unger tha n the o ther boys i n 
the community, E soon made as much money as they did simply because I 
worked as much and even more than they 
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Now that I look back on those experiences I can see clearly the Meta- 
Programs that I created and that developed. First, 1 moved through time 
with a judger orientation (#22 "personality") always evaluating myself and 
others in terms of "how much I work produced" (#13 aggressive, #20 
toward). 1 moved through life trying to make the world adapt to me than 
adapting to it. This developed the value of receiving attention (and love) 
through work, productivity, effectiveness, etc. 

l ater when I moved into the pastorate, this mountain boy preached grace, 
but he lived a life of work. He continued to work extremely hard to get 
"attention" (and love), and could not say "no" to requests, even ridiculous 
ones, because at some unconscious level he believed that people would not 
love him if he did. Apparently, I took my "hard driving Tvpe-A judging 
style" with me everywhere I went! So, at the age of 46 I found myself 
suffering from "the burned out" syndrome. 

Since that time my own Meta-Programs have changed tremendously as a 
recent retesting score on the Myers-Briggs Type Indicator® has confirmed. 
1 have moved from a high level "Judger" (49 points in 1990) to a low level 
score (15 points in 1997). 


How to Explore Your Own History for the Origins of Your Meta-Programs 


What contexts of learning have you grown up with? How has your contex¬ 
tual thinking played a role in creating the psycho-logics of your current 
Meta-Programs? What inter-personal contexts have you experienced, 
endured, grown up inside, coped with, etc.? To what extent have you inter¬ 
nalized a "toxic" context? Have you "left home" physically and externally, 
but has that early home context so internalized that you now take it with 
you everywhere you go? 

To discover such contexts, use your own biography. In NI P we talk about 
the fact that we all, inevitably and inescapably, to make sense of language, 
experiences, events, etc. do a TDS (transderivational search) to our referen¬ 
tial index. In other words, we "go inside" and use our "library of refer¬ 
ences"—our memories, experiences, and references. These internal contexts 
then provide us with "meaning," "significance," association, etc. No 
wonder they play such a formative role in generating our Meta-Program! 
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Elicit you 1 own library of references by telling your story to a trusted friend, 
tape recorder, tile rapist, or journal. We highly recommend that you get the 
story in written form in some way or another so that you can then return to 
it repeatedly. Then you can examine it from second position (as an observer 
watching yourself) rather than from first position. You can examine it as a 
"text" or narrative. Then, as you step-back from it you can more objectively 
examine the Meta-Programs that it presupposes. 


/ magin i t tg N en ! Coi 1 i rxts 

What context have you never experienced ... yet? What context have you 
not yet experienced,, but if you had—and had fully experienced—it would 
have created a whole new way of I Kinking-and- feeling within you? 
Suppose you had grown up in another century, in another culture, in 
another social class, in another race ... Suppose you had received al! of the 
loving and nurturing you wanted. Suppose you had received uncondi¬ 
tional self-esteeming from parents, teachers, and others. Just suppose ... 

If we inescapably internalize contexts- —then we do not stop doing that at the 
age of eighteen or whenever you left home, We continue to do such. So, 
given this human tendency, nurture your mind-and-emotions, your very 
soul, on some delightI'ul, wonderful, and resource-laden contexts in your 
imagination. 

In doing so, you can design engineer the kind of contexts that will empower 
you Lo internalize new contexts for new Meta-Programs, Design engineer 
this positive and enhancing thinking context by modeling one that you 
have read about (perhaps the biography of some creative genius who you 
highly admire) or fully imagine it. 

Another powerful transformational tool for redesigning your thinking 
contexts (i.e, Me la-Programs) involves stan/telling. When we tell our 
personal, family, cultural, and racial stories -we in essence tell about the 
formative contexts that have molded and formed us. The stories of human 
community formulate both what and ta ; to perceive, they provide both 
primary and meta-level values and sorting patterns. 

Given this role of stories, (shared stories, real, and mythical stories), how 
have you been storied? Who storied you? What stories did they tell you? 
How empowering have you found those stories? What story could you 
enter into, tell yourself and others, and use as a thinking l on text that would 
give you a whole new lease on life? 


]y7 


Figuring Out People 
Conclusion 


Meaning always occurs and arises from contexts—personal and internal or 
offered by a culture or environment. Without knowing contexts—we 
cannot understand the meaning of anything. To understanding and figure 
out another human being, we have to develop an understanding of the 
contexts out of which that person came, the contexts that he or she has built 
inside their consciousness, and the contexts that they live in. 

To work with a person (even ourselves) once we take context into consid¬ 
eration, then we can develop a working understanding of which contexts 
we need to address and transform in order to transform ourselves. 
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Chapter 9 

Changing Meta-Programs 

Learning to Become a Different Kind of Person 


The NLP model pre em inently 1iightights the plaatici ly of hitnian nat lj re 
and consciousness. We haw "programs," but we do not have programs so 
written in stone that prevents us from altering them. We can alter them. In 
fact, in the normal process of growing up—we do. 

What the NLP model offers, and what we have attempted to make explicit 
here, concerns the processes whereby we can consciously, intentionally, and 
effectively transform I he way we think-and-feel and therefore the very 
structures of what we call "personality/" 

in other words , we ohom/s have options about what operating system to run in our 
heads as software for how to Ihink-feel and respond. We always have options if 
we know how to think about those options* Of course, without knowing 
how to even think about options, alternative Meta-Programs, different 
thinking patterns and thinking context, different psycho-logics-—without 
them we have no sense of choice. 


Using Meta-Level Processes for Making the Shift 

Robert Dilts (!99f)) suggested using of the m eta -position to demonstrate 
that we can take a person to a meta-level on their time-line to niter a Meta- 
Program, Prom the meta-position we can access resources and transfer 
resources back into memories to alter the thinking context we have incor¬ 
porated. The meta-position provides a space different from "the problem 
spa ce," a nd i ► ffe rs one from w h i ch to s h i ft sub m o d a I i l i es, bu i 1 d e n ha nc i n g 
identity beliefs, reimprint, change history, etc. And doing these things 
enables us to alter our Meta-Programs. Dills wrote, 

"In a way, the reimprinting context provides you with a means to 
change Meta-Program patterns and sorting styles. For instance, 
you can easily influence a person to be in lime or through time , away 
from or toward or sort by the present to the past or the past to the future, 
or the present to the future. You can have the person sort by self by 
others, or context" (p. 1 37) 
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How to Determine what Meta-Programs to Alter 

Why would a person want to change a Meta-Program in a given context 
anyway? The primary reason— doesn't work very well. In the Meta-States 
fourrtal (March, 1997), I (MI I) wrote the following about creativity and the 
Meta-Programs. This illustrates that for the skill or strategy of creativity, 
some Meta-Programs work exceptionally well while others prevent it. 

"Several styles of sorting for things or processing information 
(called 'Meta-Programs' in NLP) significantly impact the state and 
strategy of creativity. Those people who we most quickly deem as 
creative have the Meta-Program of operating in the world by 
sorting for 'options' (rather than 'procedures'). They also sort for 
'differences' when they think, perceive, notice, etc. (rather than for 
'sameness'). 

"To run one's brain by asking for, looking for, and valuing alterna¬ 
tives or options obviously tunes one for generating even more new 
and different things. To run one's brain by sorting for 'the 
different,' for what doesn't fit, for the out-of-the-ordinary, etc., puts 
one into an orientation that has a greater probability of creating 
something new' and different. 

"Another Meta-Program that enhances creativity involves operating 
from an authority sort of 'self-reference' (rather than other-reference). 
This one enables a person to operate from an inner locus of 
control/authority rather than 'other-reference' (and external locus of 
control). By doing so, this contributes and supports a 'creative' way 
ot living, thinking-emoting, and responding since the person 'knows 
within' what he or she likes, values, appreciates, dreams, etc. 

"The other-referent way of sorting tends to put us into an orienta¬ 
tion where w r e care too much for pleasing others, getting their 
approval, conforming to their values, not-conflicting by presenting 
something too different or weird, and fulfilling their criteria. By 
way of contrast, if you sort self-referently, this enables you to bring 
forth the new and wild and different ideas and imaginations that 
occur within without worrying about what others think or whether 
others will like or approve. Your vision and excitement carries you 
fonvard rather than the accolades from the approval of others." 

(pp. 5-6). 




Cluing ii ig M e I a-Frog m/us 


,4 M eta-1 Programs Char igi 1 Pali err i 

Robbins (1986) says that one way to change a Meta-Program involves 
"consciously deciding to do so."' Yet because most of us never give a 
thought to the mental sol l ware, we simply don t Ihis means that we must 
first recognize our operational system, and use that awareness as an nppor- 
111 m Ly ft >r new c ho i ces. S i nee a M eta -1 7 ro gra m in to r in s ou r bra i n a be u 1 1 < 'll a l 
to delete —if we move toward values, then wei delete awareness about what 
we move away from. If we sort tor the details, we delete the big picture, by 
directing our awareness to what we normally delete describes how we can 
shift focus and change our operating systems. 

The Pattern: 

1. identify the Mt:hi Program that currently governs your sorting, 
processing, and attending. Specifically identify' when, where, and how you 
use this Meta-Program that does not serve you well and how it undermines 
your e ffecti v e ness in some w ay. 

2. Describe fully the Meta-Program you would prefer to hwe. What meta-level 
p r ocessing w ou 1 d yo u prefer to " run yo ur pc reviving and valuing?" Sped fy 
when, where, and how you would like this Meta-Program to govern your 
consciousness, 

3. Try it out. I imaginatively adopt the new Meta-Program and then pretend 
to use it in sorting, perceiving, attending, etc. Notice how it seems, feels, 
works, etc. in some contexts where you think it would serve you better. 
Even it it seems a little "weird" and strange due to your unfamiliarity with 
1 oo king at the w i > r I d w i th tha t p a rti c u I a r percept ual Kite r, n ot ice w h a t ot h e r 
feelings, beside discomfort, may arise with it. 

If you know someone who uses this Meta-Program, explore with them their experi¬ 
ence j in til you can lake second position to it. When you ean f then step into that 
position fully so that you can see the world out of that person's Meta-Program eyes, 
hearing what he or she hears, seif-talking as he or she engage:, in self-dialogue, and 
feeling what that person feels . 

4. Ecology cheek ii. Co nieta to an even higher level and consider what this 
Meta-Program will do to you and for you in terms of perception, valuing, 
believing, behaving, etc. What kind of a person would it begin to make 
you? What effect would it have on various aspects of your life? 
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5. Give yourself permission to install it for a period of time. Frequently, a person 
can ' install'' a Meta-Program filter by granting oneself permission to use it. 
After you grant yourself such permission, go inside and see if any part or 
facet of you objects. If no, then future pace. If yes, then use the objection to 
reframe the way you write the permission so that it incorporates the objec¬ 
tion in its meaning. 

For example, suppose you have typically operated using the Other- 
Referencing Meta-Program (#14) and you give yourself permission to shift 
to Self-Referencing. Yet when you do, you hear an internal voice that 
sounds like your mother's voice in tone and tempo, "It's selfish to think 
about yourself. Don't be so selfish, you will lose all of your friends." 

This voice objects on two accounts: selfishness and disapproval that leads 
to loneliness. So rephrase your permission to take these objections into 
account. "I give myself permission to see the world referencing centrally 
from myself—my values, beliefs, wants, etc., knowing that my values 
including loving, caring, and respecting others and that this will keep me 
balanced by considering the effect of my choices on others." 

6. Future pace the Meta-Program. Practice, in your imagination, using the 
Meta-Program and do so until it begins to feel comfortable and familiar. 

Troubleshooting. If you have difficulty, then do this same procedure on your 
time-line by floating first above yourself and your line (to your meta time¬ 
line) and then float back along the line into your past until you come to one 
or several of the key experiences wherein you began using the old Meta- 
Program ... 

Then ask yourself, "If you knew when you originally made the choice to 
operate from the Other-Referent (name the Meta-Program you want to change), 
would that have been, before, after, or during birth? 

Use one of the time-line processes to neutralize the old emotions, thoughts, 
beliefs, decisions, etc.: the visual-kinesthetic dissociation technique, 
decision destroyer pattern, etc. Once you have cleared out the old pattern, 
you can install the new Meta-Program. 
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Changing Meta-Programs In and With "Time'* 


Chatiging M 'eta-Prognms 


If Meta-Programs refer to our strategies for filtering the information that 
we input via our senses, then we should update any strategy that seems 
sluggish, inappropriate, maladjusted, etc,, should we not? 


Sometimes this occurs naturally and inevitably anyway. Bodenhamer 
(1W6) noted this; 

"Over the last seven years I have been quite amazed at how my 
clients" Meta-Programs have changed through the therapy that I 
have done with them, l use various NLP techniques and language 
patterns in NLP therapy. These include: refraining, anchoring, the 
Techntques of Time I ine T1 re ra py, advance l anguage patterns like 
Cartesian logic, hypnotic patterns, and Lime-lining patterns. I still 
find it amazing at how Meta-Programs change directly and 
indirectly through these processes." 

Why does 'Time" have such effect on our Meta-Programs? As event* come 
and go over a period of months or years, these ever-changing events create 
new learning context *—contexts within which we learn to pay attention to, 
sort for, and perceive in different ways. 

So when we do pseudo-time orientation using various time-line patterns, 
we use a meta-level structure that alters our thinking contexts. 
Additionally, we use an inherently hypnotic process when we "go inside" 
and access our time-line and then float above it bark to our "pasl." This 
enables us to access a highly receptive and suggestible state which, in turn, 
amplifies our responsiveness to the change patterns. That explains why. 
(For lots of time-lining patterns, see Bodenhamer and Hall, 1997h 


Paco Before You Load to a Change 

We meet someone at his or her model of the world by matching the 
language, gestures, movements, breathing, etc, that they produce. By so 
pacing, they experience a sense of similarity and likeness, and so they relax. 
By contrast, people usually resist interactions and messages that do not 
match I heir image ol ihe world. So we find pace, ihen we lead. 

Whether a person operates by Introverting or I xtr over ting (#22), they 
usually do so based upon some decision they made during a Significant 
Emotional Experience(s) of Pain (SEEP) which they made at an earlier time 
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in life. This usually involves an identity issue and frequently occurred 
during the imprint period (from birth to age 7). If a person uses one of 
several time-line processes, you can eliminate the painful emotions and 
disconnect the person from such limiting decisions. 

Whether a person operates by Intuiting or Sensing (#5) usually arises from 
the person's preference in "chunking" their language. An Intuitor processes 
information globally while a Sensor does it more specifically (in details). 
The language patterns of the Meta-Model and the Milton Model provide us 
with a wide range of choices about how to move up and down the scale of 
specificity' and abstraction. Learning this gives us more flexibility in 
choosing which level (global/specifics) to use in any given context. (See the 
diagram, "Hierarchy of Language" in Appendix D. p. 253). 

Does a person operate rigidly in his/her emotional state as Associated or 
Dissociated (#11)? This frequently arises from, and depends upon, 
unresolved traumatic experiences. When a person goes through an 
extremely painful experience, he or she can get "stuck" in either the 
Association or Dissociation mode. Again, using time-line processes, the 
visual-kinesthetic dissociation process, the decision destroyer, etc. can facil¬ 
itate a person reclaiming flexibility of consciousness about how to code and 
think about the trauma. This then leads to having choice about when to 
experience and feel from first person and when to dissociate from feeling. 

We mentioned earlier the unique relationship between fudging (#17) and 
Through "Time" (#35) and Perceiving and In "Time". Changing these Meta- 
Programs simply involves changing one from processing "time" from the 
Through "Time" style to the In "Time" format, or vice versa. When you do 
this, take care. This can have very powerful change effects and you may 
have to get used to it. If you change your formatting of this distinction, and 
some time passes, and you still do not like it, change it back! Since you 
always have choice, you can always change it back. 

In changing your Direction Sort (til5), you will recall that with this Meta- 
Program we structure ourselves toward our positive values and beliefs and 
away from our negative values. Since we move Away From and/or Toward 
our high level values which make up a major part of our "personality," 
transforming this software will inevitably create major re-orientations in 
life. We can change this Meta-Program by most of the NLP "technologies" 
because toward and away from values have their own unique submodali¬ 
ties structures. 
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By contrast, expect to invest more time and trouble into transforming the 
Meta-Program of one's Frame of Reference Sort (#10), James and Woodsmall 
(1988) suggests that a person use the context of deep trance when 
attempting to change l his filter. 

With regard to the Cot?twicer Demonstration Sort (#14), this generally arises 
from li gestalting of life's experiences and decisions, hmm repeated experi¬ 
ences we generate our Convinced Demonstration Sort. Change this one by 
using same of the techniques of time-lining tn eliminate the negative 
emotions from these experiences. Then reimprint the new geata Us. 

To transform the Relationship Sort (#2) from matching to mismatching or 
vice versa, James and Wood small (1988) suggest that the person who 
totally sorts fur sameness (or totally sorts for differences) probably does so 
from an associated position and this prevents bringing in some of the other 
pattern. To test it for yourself, try the following thought experiment. Make 
an associated picture of something (anything will do). Now try lo bring up 
another picture for comparison ... Most people find this impossible. .4s 
long as we stay in an absolute position ol association, we will find it 
impossible Lo bring in other pictures. So shilling from Sameness to 
Sa meness w ith I. 1 'xception i nvoIves fi rs 1 I aci I itating the abi I i ty to create 
d issoc i a fed re p rosentaticins. 


Changing Meta-Programs by Anchoring Ncic Responses 

Yeager (1985) described a process for transforming "the mindless use of fhe 
polarity response. r He does so in lhe context of "installing a compulsion 
and learning Lo utilize the essential M.P presupposition that Ihe more 
choices a person has, the better, 

"All individuals a re polarity responders in some contexts. I luit is, 
polarity responders will notice what is wrong (according to 
personal experience and ideals) before noticing what is right in 
their perceptions of reality. Problems will occur with inflexible 
polarity responses in anyone if the response is compulsive instead 
of appropriate/' (p, 33). 

1. First, he suggests, regress back to childhood and recover your natural 
curiosity and positive expectations ... by thinking about some ol your 
many exciting firsts: your first rollercoaster ride, your first ride on an 
airplane, visit to a zoo, etc. Float back on your time-line and recapture, 
associated Iy, some of these kinds of positive and fun experiences. Anchor 
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this lully and completely. Then future pace to all of the things that you 
could look out at with eyes of excitement, fun, interest, curiosity, etc. as you 
move out into tomorrow', and next week. 

2. Recontextualize the polarity response by explaining its real usefulness 
as a protective behavior for contexts of true danger. If a school bully pushes 
other kids around, then polarizing to that behavior may serve one well. A 
meta-level awareness, "Oh, so 1 have come to learn to typically respond in 
sorting for differences so much that I always look for the opposite pole of 
things ..." can sometimes turn on enough light and awareness that one 
reclaims choice, and therefore control. Now where would I find this 
response useful? Where would I not? 


3. Access a state of choice. Perhaps look around the room and begin to 
notice all the things that you can notice. You can direct your consciousness 
to the colors, the lines and forms, the textures, light, furniture, sounds, 
smells, etc. As the growing awareness that you have so many choices about 
what to attend, anchor this "sense of choice." Repeat with several other 
references and keep stacking the anchor. 

4. Next, using the person's driving submodalities, turn their "sense of 
choice" up until it gets bigger, brighter, more intense—until they develop a 
compulsion to choose. Then future pace this choosiness. 


Conclusion 

The stabilizing reference points that reflect our learning history, psycho¬ 
logies, values, and frames-of-reference arose as we learned to so pattern our 
consciousness. This created our first Meta-Programs. Given this nature of 
Meta-1 lograms, we can unlearn them and learn much better ways to 
pattern our consciousness. Since the choice lies in knowing our Meta- 
Programs, w'e first need to develop a comprehensive understanding of our 
patterns. To design engineer your ow n style of attending and sorting infor¬ 
mation, choose which Meta-Programs you want to use in specific contexts. 
T hen, as you give yourself permission to shift focus, consciously pay atten¬ 
tion to w'hat you usually delete. Do this faithfully for a few' days or w'eeks 
and it will drop out of conscious awareness as your newly designed Meta- 
Programs. 
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Chapter 10 

Design Engineering In Profiling People 


"Shifting from 'the way we are' to 'the way we function' installs 
the ability to think more flexibly about human nature," 

(Michael Hall) 


" 1 n c rea singly s ta tes 1 1 a ve o utla wed th c use o f pa per a n d penc i I i nst ru men ts 
in hiring and classifying employees. My wife works for Aetna Life and 
Casualty in personnel. Her company has not, for years, permitted the use 
of such instruments in interviewing potential employees. What can a 
manager nr personnel director do? With such rules, the use of Meta- 
Programs becomes even more valuable. A person competent in Linder- 
standing and using these Meta-Program® can elicit in ten to fifteen minutes 
I he primary Meta-Programs that drives a person's way of functioning." 
(Bob Bodenhamer) 

Robbins (1986) has asserted that "Putting the right person in the right job 
remains one of the biggest prob]ems in American business" (p. 229). We can 
now deal with this problem via the Meta-Programs. Once we know how to 
evaluate the ways that a job applicant processes information, we can create 
a conceptual profile about how the}/ function (mentally emotionally, behav¬ 
ioral ly, etc,). Such profiling will then provide us with a more profound and 
accurate understanding of a given person's highest skills and where he or 
she will best fit in. 


Profiling People Without Pencil and Paper Instruments 

Because Meta-Prog rams function as human "software" behind the brain's 
everyday operations, they determine what we pay attention to and what 
we delete. Further, because they operate at a level above the content level, 
they have little to do with content and much to do with process or struc¬ 
ture. t hey also give and create our sense of the quality of one's experiences 
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inasmuch as they consist of the very patterns that determine a person's 
interests and how one attends those interests. These operational systems (as 
the formatting that operates at a meta-level) give experience a sense of 
continuity as they comprise some of the most basic building blocks in 
"personality." 

As categories that describe internal patterns (and patterning), Meta- 
Programs change over time ami from context to context. We use these meta¬ 
processing patterns according to our emotional state at any given time. In 
this, they frequently operate in a state-dependent way. Even how we use 
the same Meta-Program will differ according to our emotional state and the 
amount of stress present. The big picture of gestalt thinking will have a 
very different effect (emotionally and behaviorally) when in an 
unresourceful state compared to a resourceful one. 

Now that we have developed and/or expanded our understanding of the 
programs themselves (Part II), our next step involves developing the skills 
and efficiency in working with them and using them to figure out ourselves 
and others. We have reproduced Figure 1.3 (from Chapter I) in Appendix E 
pp. 254-255 in order that you can use this format to familiarize yourself 
with this model. You can use it essentially as a sorting grid for cuing yourself 
about what operational system any given person will tend to use in any 
given context. 

As you learn the programs in Part II, you can do a quick "self analysis" as 
you study each Meta-Program. We have collected and reproduced that 
format to create the model in Figure 10:2 p. 212. We have also put it in 
Appendix F anticipating that you will want to copy and use that as you 
work with this model. Feel free to copy and replicate to your heart's 
content. 

By using these charts and sorting grids with yourself, then with those that 
you know well, eventually you will use these Meta-Programs as a part of 
your thinking—then you won't have to use them at all. You will begin to 
recognize these meta-level sorting patterns conversationally as you talk 
with people. When you have mastered them at that level—you will have 
become a master practitioner of Meta-Programs. Congratulations! 
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Predicting Mum .in Predictability (Within Limits) 

As n meta-map about people and "human nature," Meta-Programs can 
help us to increasingly develop more accuracy in predicting how people 
will respond. Figuring out people to that extent will increase our "people 
literacy" so we will get unpleasantly surprised less frequently. The 
following process, based upon Ihe Mela “Prog rams and models in this book, 
p ro v i d e a wa y to i nc rea se you r ow 11 pre d icta b i IE tv skills in a n ti ci pa ting 
responses. 

1. Identify <ii! of the driver Meta-Programa in a person. After you list the 
drivers, then identify all of the other Meta Programs that play a significant 
part in the functioning of that person even though you might not call them 
" d ri ve r" Me ta - J /rogra m s. 

2. Specify the contexts of both the driver Meta-Programs and Ihe others. We 
always and inevitably live in some context, and those contexts frequently 
determine which Meta-Programs we access and use. Frequently, recog¬ 
nizing the Meta-Programs we (or someone else) use in a given context 
provides insight into both our proficiencies and our limitations. 

3. f bt the person's hierarchy of values. This provides further understanding 
about the model of Ihe world from which he or she operates. What does 
this person value? What does he or she consider important and significant? 

4. Summarize your analysis using the linguistic stem, J 7 cun expect X to 
Now identify those ways and styles of responding, functioning, "being/ 
etc. that typically characterize the person. 
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Figure 10:1 

Driver Contexts Values 

Meta-Programs 
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Figuring Out the Person to Hire/Commission jbr a Task 

Consider the context of work or of engaging in some task. What Meta- 
Programs do you need, or does someone else need, in order to complete the 
Last, or to do it with a high level proficiency? As a practical way to figure out 
who to hire, who to assign a particular task, who to manage, etc,, we have 
designed the following schema based upon the Meta-Programs, 

1. First identify the context. What factors play an important part in the 
context that you have under consideration? As specifically as possible, 
describe precisely the context within which a person will work. 

2. identify the distinctions of success. What qualities do you consider essen¬ 
tial to the success of that task or job? What ways of thinking, feeling, 
speaking, behaving, relating, etc. function as one of the "absolute" distinc¬ 
tions or qualities of the situation? Which ones play a strong supporting 
role—although not essential? 

3. Check against the person's Meta-Programs. Especially note the person's 
driving Meta-Programs to determine what kind of a "tit" you have. Which 
Meta-Programs will contribute to sabotaging the fit or make for a poor fit? 
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Figure 10:2 

The Context Success Distinctions 
Required 

Global/Details 
Matching/ Mismatching 
VAK—A d 

Uptime/Downtime 
Sensor/lntuitor 
Black-White/Continuum 
Optimist /Pessimist 
Permeable/Impermeable 
Screening / Non-screening 
Origins/Solution focus 
Static/Process 
Verba I / \ on - v erba I 





Emoting: Pass i ve / A ggress i v e 

Emotional State Self-Referent/Other-Referent 

(#13-19) Feeling/Thinking (Assoc./Dissoc.) 

Active / Refl ective/Inactiv e 
Looks Right/Sounds R./Feels R., Makes Sense 
Uni-directional / Multi-directional 
Des u rgency /Surgency 


Person's 

Meta-Programs 


Choosing: Toward/Away From 

Style of Deciding Options/Procedures 
(#20-28) Necessity/Possibility' 

People/Place/Things/Activity/Information 
Perfection/Op timizing/Skepticism 
Cos t /Con venienee / Quali ty / Time 
( )ve r- Respon s i b I e / Und er- Responsible» 
Distrusting/ Trusting 

Acting: Extrovert/Ambivert/ Introvert 

Style of Responding Independent/ learn Player/Manager 

Styde of Relating to Blamer/Placater/Distracter/Computer/Leveler 

People Congruent-Incon/Compet-C’oopor/Polarity-Metu 

(#29-39, 14,28) Active /Reflective/Both /Inactive 

I hings/Sys. / People/Information 
Quantitative/Qualitative 

Model mg/Conceptual/Experience/ Authorizing 
Closure/Non-Closure 
Shrewd-Artful/Genuine-Art less 


Conceptual—Values l ist of I lierarchy of Values 

Styde of Valuing 

—Treating as 

Important 

(#4(1, 26, 34) 
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Stmng-wlll/t. Limp I iAn L 
J 1 i gh Sel f-esteem /! t nv Si ■ 11 - f .>££*■ m 
> W Luw Self cemiidence in given are.i 
Identify with Mind, Body, I’mnt. Holes, 
y on I Ml U'l i lru’ongm./.Integrated I -farrnony 


Conceptual —Self 
Style o\ ■'Being"' ^ 
a Person 
(MI-4S) 


In TinW'l hruugh Time 
Sequential /Random 


Style of Timeline&s 
1M6 4 S) 


Cottceptanl -— 

Problem Sni'i j.-.'y 
Style Lit handling 
Dili ll'll IL i es, Ch a I lenges 
(m, H,15,27) 


Stable/Unstable 

Sl-Ii Rfitormce/bjttemal iir < Hher-Referam-L 

Associ a ted / DI L -suclated 

Over-Roispon. / U nder-Revpon, / Pal a n eed 


Highly Lonscientious/ 1 aw Continent 


CiVKephwl—Mtmil 
Sly k- ul 

CGftwdentieiusn ess 

(# 50 ) 


C oncepluol- ■ Ai/thorr} iv Selt-Ruli>ronce/Other-Reference 

Style of handling 

Hi eranchy Strong'VV 111 / Complian t 

Dntnina nco, e tc. [ nd epen l! t mi / Ti-iim Ha vt:r / M ana ger 

m i, A I, 30) 
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Job Description—Design Engineering 

Suppose you operate a business that involves "counter people" who meet 
the public either in person or via the phone. Given this, you would 
probably need someone who can first of all meet deadlines (#47 and #48 
Through "Time" and Sequential), who also has the ability to work as a team 
member with others (#30), match what people say to create rapport (#2) 
and to create a positive and optimistic work environment (#7, #34 People), 
and who trusts people inherently (#28), and who can dissociate in that 
context (#15). 

Or, suppose you run a business and need someone in accounting. Then you 
probably need a detail person (#1), who sorts for differences (#2), externally 
or other-referent in that context (#14), dissociated in that context (#15), 
highly procedural (#21), prefers information (#24), perhaps distrusts in that 
context (#28), with a strong superego (#50). 

The design engineering suggested here involves figuring out what traits, 
qualities, and skills you want or need in any employee in the first place. 
Then, secondly, it involves looking for people who have those natural 
Meta-Programs. Specifying the Meta-Programs of success for a given task 
further gives one an additional language of precision when writing a job 
description or advertisement. 


Profiling ami Leveraging 

After we have figured out a person's Meta-Programs, then comes the task 
of using that information about their processes for more effective commu¬ 
nication and relationship. This brings up the strategic thinking skill of 
inquiring and discovering leverage points. We did that in the previous 
exercises as we have sought to understand the natural leverage places in 
a person's functioning. In so doing, we looked at how the person has 
developed their own leverage points and incorporated them into their 
personality. 

"What style of thinking, emoting, choosing, acting, conceptualizing 
leverages this person's characteristic way of functioning in the 
world?" 

Do "details” (#1) primarily leverage this person's way of being in the 
world? Can you inevitably count on Other-Referencing (#14) as having the 
most pervasive influence in a person's thinking-and-feeling? Once you 
identify the person's driver Meta-Programs—you generally have a 
powerful leverage point. 
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We. can now go further in strategic thinking. "What Meta-Program 
primarily drives this behavior, response, or experience which, if we shifted 
it, would cause everything else to shill. as well?” Or, "What Meta-Program 
shift will have the most pervasive impact for Lhis person?" Yeager (1985) 
describes this way of thinking as profiling & person's adaptability. 

"To make a dent in day-to-day life events, a practitioner needs to 
profile the person's changeability or adaptability in terms of the 
change-causi ng tools at hand(p, 108). 

Then what? Invite the person to try on the other end of that Meta Program 
continuum. A therapist or close and trusted friend might do this directly 
and overtly. After pacing the driving Meta-Program, the therapist might 
use the "as if" frame to invite the person to imagine fully and completely 
what life would look, sound, and feel Jike if the person used the other end 
of the Meta-Program, Doing this in trance will further amplify and 
strengthen the process. 

To do it conversationally or covertly, we might use a story, relate a dramatic 
account from a movie, or tell about the opposite Meta-Program using a 
na rra ti v e a bou t ourselv es. 


Figuring Out how to Confront Someone 

As we all know, people greatly differ in their ability and skill at receiving 
unpleasant information. Vet in the everyday experiences of work, relation¬ 
ship, recreation, family, etc,, situations inevitably arise wherein we need to 
bring something up to someone that they may not like or find "positive" or 
validating. Communicating such unpleasantries usually fall under such 
rubrics as "confrontation/' rebuke, reproof, "setting someone straight," etc. 
Thus even the idea of encountering and communicating with someone 
"face to face" (the literal meaning of "confrontation") has gotten a lot of bad 
press* l or most people the very idea of bringing up something unpleasant 
has gotten anchored to some very strong unpleasant though ts-and- 
emotions. 

Suppose then that an employee regularly turns in sub-standard work. 
Suppose a co-worker doesn't carry his or her load as part of a team. 
Suppose a spouse, friend, or child continually la Ms to come through with a 
responsibility. How can we figure out the best way to bring this up so that 
the person can hear the information? How can we design engineer a 
communication that will fit with the person's Meta-Programs? 
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Overall we will want to pace his or her Meta-Programs so that the person can 
process and at least understand the content of what we say. Yet before we 
so pace their operational system and thinking patterns, we will need to 
make sure that they can hear the information without personalizing. This 
highlights the importance of Meta-Programs #41-45, and #49. 

2. Self-Esteeming Check. Does the person operate from conditional or 
unconditional self-esteem? If unconditional, you will have no problem in 
going ahead and talking about some behavior or problem. The person will 
probably not personalize and make it a statement about the inner self. 
Speak directly, in a kind and gentle way, about the area of difficulty. 

If the person operates from conditional self-esteem, identify what condition 
they base their Personhood and Okayness upon. Does it have to do with the 
area that you want to address? If no, then begin your communications by 
clearly letting the person know that what you have to say has nothing to do 
with them as a person, just some behavior that you would like to see 
improve or change. 

If the subject that you want to broach with them involves one of the very 
conditions that they use to esteem themselves or not, then you must proceed 
with extreme care. Here you will need to do lots of validation and affirma¬ 
tion of them as persons. Why? Because if they use this area to validate and 
affirm their very sense of themselves as a person, then to call it into 
question, calls them into question. And to do that will more than likely 
(odds stand for this one!), send them into a state of fight/flight (#13). 

Do you want to avoid dealing with a passive or aggressive person? Then 
don’t give them any reason for sending a message of "danger" or "threat" 
to their brain. Do the esteeming of their self that they won't. Use lots of affir¬ 
mations and validations. Then check with them to see if they want to hear 
your concern. "1 have something that I would like to talk to you about— 
and 1 want to do this to offer what I think. And of course I may have this 
wrong. I offer it in hope that it will improve your effectiveness. Could we 
talk about that?" 

As you think strategically about " where do 1 stand with this person and 
where does this person stand with me," you can access the resources that 
you will need to bring to bear upon the situation so that the person can 
access a state of safety and security in order to listen. Avoid the assumption 
that if you have something to spit out—they should have the fortitude to 
hear it! Not a productive assumption! 
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Aim to facilitate the kind of resourceful inter-personal shite that allows the 
person to feel safe, not attacked, validated, not insulted or put-down, etc. 
Otherwise, you will probably get a response that you don't want to gel. If 
that happens, you then have two problems on your hands! 


2. Invite dissociation, Strategically, if you know that most people do not 
take any form of unpleasant information very well, but will tend to label it 
as "criticism/" "insult," "bitching," "complaining," "put-down," 
"confrontation," etc,, then plan before you engage lhat person to assist 
them to code and represent what you have to say dissociatedly. Use your 
words in the past tense. Gesture to a place away from the person—w here 
he or she stores past images and sounds. Or better vet, gesture to where 
they put dissociated images and sounds. Avoid using I lie word "you." 
"You" invites personalizing and typically feels like an attack to most 
people. Also avoid any form of exaggeration, "You always mess things up 
..." "You never gel here on lime ..." 


Use more impersonal forms. You may start out personal, then shift to the 
more impersonal, "When I think about you, Carl, as a worker ... 1 usually 
run a video-tape up on the screen of my mind and I see that worker ... 
(gesture as if up on a screen) ... and sometimes tilings do go well lor him 
... and, nf course, as a supervisor, I just wonder what I can do to assist him 
in becoming more effective ..." 


3, Access the person's values for improving. Sometimes you will hear people 
say something lo the effect that a person "has to earn the right to criticize 
us." l or most of us, if we truly and profoundly know that a person really 
loves us, and cares about us, and has our best interests at heart—we can 
lake a critique from that person in a way that we will not receive one from 
another. This underscores the importance of aligning with the positive 
intentions and values of the one we wish to reprimand. To do that we need 
to strategically consider. What positive value could this reprimand haw for this 
perse n? I! ow eo u I d m y reb 11 ke or u nplea san t inform a I i on serve any 
positive value for him or her? And conversely, what away from, value will 
this person strongly avoid? 

As we begin Eo ask ourselves this question, it enables us to use the MLP 
principle that what people do arises from a positive intention and that it 
they see a positive value in a piece ol communication, they will more likely 
develop "ears to hear" and receive it, Thus appealing to their values offers 
a way to pace their reality, enter into their world, and assist them in 
becoming more effective, productive, happier, etc. 
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Case Study for Using Meta-Programs in Therapy 

The following illustrates a therapeutic use of Meta-Program distinctions. 
Using Meta-Programs provides a therapist with a way to understand the 
processes at work in a person's life without needing to label him or her as 
"being" the label. Identifying the driver(s) Meta-Programs provides the 
therapist with an understanding of how to pace and lead, how to avoid 
evoking a resistant state, and how to view the processes as usually over¬ 
done or under-done virtues. 

I (BB) saw Richard and Sara in therapy intermittently for a couple of years. 
Their problems centered around the marital conflict in their then fourteen 
year marriage. Recently after not seeing them for several months, Sara 
brought in her daughter Beth, 17 years of age, highly distraught and full of 
anger. 

She felt much consternation over her relationship with her father. She 
greatly feared her father due to his jealousy and roughness. She said that he 
never praised her and that if they played a game and she won, he would 
become extremely angry. 

Richard admitted the problem and his anger. Through some questioning 
and interventions, I discovered that Richard had felt jealousy towards Beth 
since the beginning of his marriage to Beth's mother. Though Sara gave 
birth to Beth outside of marriage, she married Richard when Beth had 
turned three. 

Prior to that Sara and Beth had an extremely tight bond and that continued 
after the marriage. And from that beginning, Richard felt jealous of Sara 
due to the attention her mother gave her. Yet for ten years Richard never 
expressed this. So as I worked with Beth, I began to suspect Richard's 
jealousy toward her. Then, upon checking with Richard, he acknowledged 
that he did feel slighted when Sara spent time with Beth. 

This shifted my attention to Richard. Thereafter I asked Richard to associate 
into his jealousy and anger towards Beth. As he did he exclaimed, "She is 
not God's gift to all mankind!" With this attitude, no wonder Sara strug¬ 
gled to maintain a loving relationship with him while trying to nurture her 
daughter. I thereafter defined the problem as Beth not receiving the nurture 
she wanted from dad, Sara over-compensating by giving her even more 
attention, and that intensifying Richard's sense of jealousy and anger (a 
true systemic mess!). 
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What Meta-Programs drove these people? Richard operated primarily as an 
associated aggressor seeking conditional worth based on getting "respect." 

#2. Comparison Sort. Mhimtchcr. Richard displayed intense emotion 
from not only this experience, but also from growing up with a younger 
brother whom he perceived as receiving all the love and attention in the 
family, "My younger brother got all the dates and phone calls from the 
girls." This issue now replayed in his anger toward Beth about the amount 
of time she spent on the phone with her boyfriend. 

rf 13. Em o ti l> na I St he: A ssocia l ed. R ich ard h ad a hea v y k i nes thet i c res p on se 
to the phone calls and other experiences. It re-anchored the jealousy and 
anger that he previously felt towards his little "perfect' brother. He also 
recalled painful memories in a very associated way. 

#10. Emotional Coping Style: Aggressive. "I was passive with my brother 
but as an adult I determined to he aggressive/' When he felt stress in the 
marriage, lie would "go at" things hot and heavy which, in turn, creates 
hurt feelings and a destructive pattern. 

#18. Direction Sort: Toward. He strongly moved toward his values, 
especially the value of respect. Yet behind these feelings he had associated 
(dated) emotions of anger and jealousy of his younger brother. He also had 
stacked memories of more jealousy and anger towards both Beth and Sara. 
Ait of this gave him a strong Auray Front style—away from disrespect. 

#29. General Response Style: liicon^rsieid. His unconscious SEEPs of pain 
internally put him in conflict with himself. He said he loved Beth and Sara, 
yet his tonality and physiology displayed rage. This communication 
confused them. 

#36. Temper To Instruction; Strong Will. Because Richard read lots of 
communications through his filter of disrespect, almost any information 
given him would trigger his gestalts of anger/jealousy/rage. Id such he 
would respond with a strong willed ness. And, as he "cannot be told" 
anything, wife and (.laughter stopped even trying! 

#39. Self-Esteem: Highly Conditional and Low. Emotional starvation in child¬ 
hood has led him to value himself conditionally, based on getting lots of 
respect every day 
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Sara operated primarily as an associated passive in an over-responsible 
way who moves away from conflict. Beth operated primarily as an associ¬ 
ated passive, with little ego-strength, moving away from anger and 
conflict. 

Stop now for a minute and think about how you would design engineer a 
therapeutic response to Richard given this information. 

What did Bob do? Bob considered Richard's three drivers: strong-w illed to 
'being told/' associated, mismatching, and away from disrespect while 
toward respect. Therefore, given the strength of his disrespect state. Bob 
began and continued throughout to provide Richard with lots of validations 
of his strengths, his dignity, etc. He listened thoroughly, reflected what he 
understood and asked for feedback, looked at him while he talked, etc. 

Next Bob helped Richard to access a meta-position to his difficulties in the 
relationship so as to assist him from collapsing into negative feelings. 
Doing this, he also avoided direct "telling," and merely made suggestions 
and sometimes even elicited Richard's mismatching by telling him that he 
had an idea, but that it probably would not work in his case. 


The Ohi Manipulation Question 

"Will learning about processing styles and Meta-Programs make me more 
manipulative?" We sure hope so! 

By "manipulative," of course, w'e mean that it whll enable pour ability to 
" handle" yourself ami olIters more effectively ami respectfully. Of course, 
whether you will take these skills and treat people w'ith less respect as you 
try to "wrap them around your little finger" so that you can get something 
from them without giving something in return—will ultimately depend on 
your own ethics and morality. 
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Yet generally speaking, psychological understanding tends to help most 
people to respond in a more real and authentic way. Since it takes us 
beyond our own masks and roles iL enables us to identity what lies behind, 
and below, the cover-ups. Rollo May (1989), in writing on this subject, 
noted, 

"The more penetrating your insights into the workings of the 
human personality, the more you will be convinced of the useless¬ 
ness of trying to fool others/' 


Conclusion 

One of the central keys to effective and professional communicating involves 
developing the ability to make the crucial and needed distinctions about 
information processing. How do J process information? How does this or 
tliat person process this information? What do I or they sort for? Meta- 
Programs provide these distinctions. 

Now we no longer need feel angry at another's Meta-Prog rams. We can just 
notice them and work with that sorting style. We can now gauge and 
calibrate to the people around us and with whom we communicate. We can 
note their patterns for perceiving the world and pace their operational 
system and then, if valuable, lead to a new and different sorting program. 
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Chapter 11 

Reading Meta-Programs On The Outside 
And Pacing Them 

“Excuse me, hut your Meta Programs tire showing !" 

After Eric Robbie (1987) worked on developing eye-accessing cues for 
reading submodel itiss front the outside r lie began to work on doing the same 
with Meta -Programs (1988). In Lhe following we took our cue from his 
original work with the first fifteen or so Meta-Programs, and Lhen 
expanded it to include the others in our list. This represents virgin territory 
where little attention and research has occurred. We offer the following 
only as suggestive of the possibilities that lie in this direction. 

As you read the following "External Indie a lions" of the Meta-Programs, do 
ho b y i rn agi ni ng y ourself ta k ing t i rst pos i t i on of snmuo ne c ornm u n fca L ing 
to you. As you do, the descriptions in the second column will specify the 
behaviors as if given TOYOL1 Thus, tor example, in #1 Chunk Size, you 
will see "hands gesturing big or small, close or lar' J in the first person 
speaking. Also remember that the following figure (11 1) represents lots of 
short-hand descriptions. If you find something that doesn't seem to make 
sense, refer baek to the specific program (i.e. #1 or #31) for a fuller descrip¬ 
tion in one of the previous chapters. 
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Figure 11:1 


Cognitive Processing— 

-perception, thinking, valuing, believing, etc. 

Meta-Programs: 

External Indications 

*1 Chunk Size 

General/Specific; Detail/Global 

Hands gesturing big or small, close or far 

Head/upper body moving close for detail, back for global 

#2 Relationship 
Matching/Mi$matcbing; 

Same/ Difference 

Hands gesturing together and coining close tor same 

1 lands gesturing apart, distance, at odd angles for 
difference 

#3 Representational Systems 
VAK Aj 

Eyes Accessing Patterns: up for Visual, level for Auditory, 
down for Kinesthetic. Visual, Auditory and Kinesthetic 
predicates 

#4 Information Gathering 
Uptime/Downtime 

Eyes scanning immediate environment for Uptime 

Eyes defocused, glazed look for Downtime 

Perceiving Process 
Senson/lntuitors 

Intuitor: Downtime (#4) 

Sensor: Uptime (#4) 

#6 Perceptual Categories 

R Itu k-a tid- Wh ite/Con 1 1 ttuum 

Hand*, gesturing either "this or that," digital-like 
chopping of air. 1 lands gesturing lots of in between 
choices, steps,stages 

•#7 Scenario Thinking 
firs/ -Case/Worst-Case; 
Optimists/Pessimists 

Pessimist head shaking no, eyes in K position, down to 
right. Optimist: head shaking yes, face smiling, body 
moving forward. Eyes up in visual access a lot. 

#8 Durability 

Permeable/! mpermeable 

hocusing of eye and stillness of body tor Durable and 
Impermeable. Back and forth, moving, for Permeable 

*9 Focus Quality 

Screeners/Non-Screeners 

Focus for Screeners, warmer hands 

Easily startled for Non-screeners, colder hands 

W10 Philosophical Direction 
Why/How: Origins/Solu firms 

Why: highly A d accessing, body more quiet, 
contemplative. How. involving more VAK accessing, 
moving more in body, hands, etc. 

#11 Reality Structure Sort 

A ristotel tan/Non-A ristoteha n 

Listen for logical explanations, nominali/ations, black and 
white terminology, more rigidness in body /Listen for 
process language, "continuum" terms, look for more 
smoothness in gesturing 

#12 Communication Channel 
Verbal (digital )/N on-verbal 
analogue 

The A (1 channel: language, words, stories. More in 
Downtime-trance like state. All the non-verbal analogues: 
breathing, posture, muscle tone, eye movement, 
gesturing, etc/More in Uptime. Look for which a person 
seems to favor in terms of "carrying" the communications 
and which a person seems to depend tin for reception, | 
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Choosing: Conative, Willing, Deciding, etc. 


Representational System eye-Access in.}; cues 


Mela-Pmgraiuhi] 

#13 Emotional Coping 
l .t ity/A \V’i .'I ?i i/Dhsacii if rd 


External Indications 


Passivity; moving or body away and back, placating 
gestures (hah r t a tego ry) Aggression Mov i ng of body 
forward, movements more quick and definite. Assertive 
(balanced /riissck idled): fewer signs of external anumal 
(i.f. emotional), more in access nf thinking and speaking 
skills 


Internals first look down or within, then out 
Externals stay in uptime mode, looking without 


As si k ini h L d. body more activated, moving;, agitated, 
"emotional." Eyes mk access. Dissociated: body mote 
a till, calm. 1 ’Vks in A., access 


Similar to #13 


Similar to #13 


Toward: Head and body moving toward, eyes in V c_ 
(seeing goal) Away From: head and body moving back, 
facial expressions of tension ns it '’avoidance ' 


Options; hands gesturing as if numbering oil numerous 
choices. Procedures hands gesturing as ii sequencing 
things in space 


Judging; hands, body gesturing ''comparing" motion, 
"this or that/' Perceiving hands gesturing with smooth 
movements just "floating" through 


Necessity: tightness in voice, raised volume, more rigidity 
in body. Possibility: hards gesturing as if numbering oil 
numerous l hokea, body more fluid and relaxed. 

Desire: voice tone lifts and sounds more "up" and 
"exciled" 


# I 1 Frame of Reference 

InUrmtfr.ticmal 

Sf/i’ Rcfe n -a t/Othcr-Rvji'n'i i 


#13 Emotional Stale 
Assocm trd/Dxx\ uiidei I; 
Ffeling/Tbinking 


#pi Somatic Response' 

. \ i f/vv ■/ili.'flfctivc/1 naci iiv 


# ] 7 Ci i n v i i k i i / Be I it■ vabili ty 
Looks, .Sc 1 . 1 i/I.'#-. fVc# Riyfrf, 
Motes Si irSf 


tr lb Emotional Direction 
(i i t-tUra f n’itta I/Mul i r i h nxl ions! 


419 I'nlOtiona I hx u be ranee 
D^sj. rr.^i’i icy/Su , r > r t?n:i,' 


#20 Motivation Direction 
J btuard/Ai\>oy Fn>tn ; 
Apyn.HU h/Avoidance 


#21 Conation Adaptation 
Qpiimts/PraceituTvs 


#22 Adaptation 
JuUgiriy/Pert'rimnf! 


#23 Modal Operators 
Necepsil \/fPi w/l s/i i ■ 


Uni-directional: body more relaxed, calm, gesturing 
definiteIy abr>ut tl le objecL of 1 hc ct n oHe in Multi- 
directionai body more a glia let I more movement, 
gestures more fluid and global as if signalling that the 
L-ETiotJon spreads around 
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#24 Preference 
People/Place/Things Activity/ 
Information 


Place: hands gesturing as to point to a place 

Information: hands gesturing to head or brain 

People: kinesthetic predicates 

Information: A d eye patterns 

Activity: lot of gesturing, kinesthetic predicates 


#25 Adapting to Expectations Perfectionists: in Uptime access (#4) 
Perfection/Optimizing/Skepticism Skeptic: in Downtime access (#4) 

Optimist: alternates between Uptime and Down, feels 
comfortable doing so. 

#26 Value Buying Cost: A d , In "Time". Quality: A d , In "Time" 

Cost/Conoenience/Quahty Titm * Convenience: both K and V eye patterns 

Time: Judger (#22) 


#27 Responsibility 
Over- Rcsponsibtli ty/ 

U nder- Responsibility 

#28 People Convincer Sort 
Distrust ing/TYusting 


Over-Respoasibility: sometimes bent down at shoulders 
as if carrying a load. Under-Responsibility: accusing and 
blaming, using index finger to point 

Distrusting: gestures to indicate distance, boundaries, 
tension. Trusting: relaxed in face and muscles, hands 


■-——■--- 

Communicating/Responding 

Meta-Programs: 

External Indications 

#29 Battery Rejuvenation 
Extrovert, Ambivert, Introvert 

The Meta-Program in "context of stress" or "down" 
feelings. Extrovert: similar to #11. In Uptime access as if 
looking around and out. Introvert: In a more Downtime 
state as if looking in. Ambivert: flexibly alternates 
between the two styles 

#30 Affiliation/Management 
Independent/ learn Player/ 
Manager 

Independent: A d eye pattern In "Time". Team: V and K 
eye patterns. Uptime Manager: uses a combination of all 
eve accessing patterns, also looks relaxed 

#31 Communication Stance 
Blamer/Placater, 

Dhtraiter/Computer, Leveler 

Satir’s physiological description of each of these stances. 
Use of hands and fingers while talking! 

#32 General Response 
Congruent/lncongruen t 
Competitive/Cooperative; 
Polarity/Meta 

Congruent: tits together. Incongruent: these non-verbal 
behaviors not fitting, out of sync. Polarity: more 
movement, agitation. Meta: more calm, less body 
movement 

#33 Somatic Response Sort 
Active/Reflective/Bolh / Inactive 

Similar to #13 

#34 Work Preference 

Things/Systems/People/ 

Information 

People: uses personal pronouns, proper nouns 

Systems: use plural personal pronouns. Information: A d 
eye patteras, non-specific predicates. 

1 liings: Towards (#18), head and body moving forward 






Reading Meta-Programs On The Outside And Pacing I hem 


Semaittic/Conceptual: Relating to Categories of Self, lime. Morality 
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Meta-Progiamif 

#35 Comparison Sort 
QuurFr-rtJ'Jtfi.'fj^Qyatifcrtiw 

#36 Knowledge borl 
Model ing/Ci 'fi n -ptuaH- ing; 
Ezpi r/f ‘tidtig/A uihorizmg 


#37 t '.a m p Ietkm /CI Osu re 
Oc'sun/N'iJrM Vtwiirf 

#38 Soda! Presentation 
Shrewd- — Artful/ 

Genuine —Artless 

#39 Hierarchical Dominance 
Sort 

Pouvr/Ajf i'jmJ j'oj if A ehh • veftu't . 1 

+ t 4U Values 

List Of Vilkti'T- 

ApprsynchfAitoiiitititv 

! Temper Ld Instruction 
Strung-WillfCompIiatil 

#42 Self-Esteem 
High SB/loiv SE 

#43 SeJ f-ConI id cnee 
Specific Skills 

#44 Self-Experience 
Body. Mlnd t Emotion:- Kales 

#45 Self-Integrity 
GJftflic! edflncat igrn ■■ usf 
Liu r^rjN n kS 


#46 '■‘Time" tenses 
1 3 List / Presen t / Fn tu re 


External Indications 


Shrewd: more in Uptime mode, looking, checking nui 
people, scanning. Artless: more in Downtime mode 


Power m B1 timer mode Affliction: Leveler, Placater, 
Computer mode. Achievement: Proactive, eyes in V L - 


Stored 'down right" us in "important" nr up as "high 
value." Voice lone: matter ot fact or high as in 
"important" 

Strong-will: body tense, rigid, "holding 1 ' sell. |aw set. 
Compliant: body mote relaxed, calm. Placater's mode. 

High SE: holds head up. Low SE; lowers head, bows 
head, talks in less audible voice 

Context of self-confidence skill Specific: list specific skills 
and attitudes of Lite person; skilled in what? 

Body: K eye patterns. Mind; A eye patterns. Emotion: K 
eye patterns. Roles: what roles has the person Identified 
for him or herself? 


Quantitative: listen for numbers, statistics, etc. 
Qualitative: listen for comparative deletions as "good, 
better" which indicate a quality or property 


Modeling: in uptime access, focusing outward. 
Conceptualizing: in downtime, using more abstract and 
unspecified predicates, listen for nominaliActions overuse 
of library curds! Experiencing: look f[>r the activation of a 
person’s "motor'' programs, in Kinesthefn access. 
Authorising: uses uptime to run external checks in 
reference to authority figure 


Hands gesture js the closing of a box, door, etc for 
i Insure or lack thereof 


Conflicted: facets of output (word*, tone, gestures) not 
fitting. Congruous: body relaxed and calm, movements 
and gestures all swm "together" and co-ordinated. 
Incongruous: facets of the person's output do rmt seem to 
tit together 


Gesturing to where code "’past 1 ', "present' and "fLiture, 
ty pically: "past" to the left of a right-handed person, with 
"future" to the right Listen tor predicates of time 
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#47 "Time" Experience 
la "Time"/Through " Time " 

Less movement, agitation, etc. for Through "Time" 

More movement, agitation for In "Time" 

#48 "Time" Access 

Sequent ial/Rumlom 

Sequential: gesturing with hands in chopping way as if 
sequencing space. Random: gesturing more wildly as if 
"all over", without a pattern 

#4M Ego Strength 

Stable / Unstable 

Similar to #13 

#5U Morality 

S tnmg/Weak S uper-ego 

Weak Super-ego: listen for language indicating "not 
caring" about tilings, people, rules, etc. Also exclusive 
self-referencing (see #14). Strong superego: listen for 
nominalizations of justice, fairness, right/wrong, 
spirituality, etc. 

#51 Causation 

Causeless, Linear CE/Multi-CE/ 
Persona/ CE/Magical/ 
Correlational 

Causeless: hands gesturing as if "throwing up hands" to 
indicate effects result from nothing. Linear CE: hands 
gesturing in a sequential way. Multi- CE: hands gesturing 
in circles and spirals indicating various actions feeding 
back into a system of responses. Personal CE: hands 
gesturing lo Self moving to chest. Magical CE: hands 
gesturing in a parallel fashion as if identifying two 
phenomena occurring but not intermingling 
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Reading Meta-Programs by Detecting Meta-States 


A close, thoug ]\ not identicaI, re]aLLonahip exists between Meta■ Programs 
and Meta-States. Consequently, sometimes we can detect one by means of 
the other. 


Though both ol these terms (Meta-Programs and Meta-States) begin with 
"meta," they refer to very different phenomena. To avoid confusion 
between Meta-Programs and Meta-States, remember the Meta-Program as 
a structuring or patterning process about perception and thinking patterns* A 
Meta-State, by contrast, refers to a statc-about-a-state* A Meta-Program 
refers to those sorting facets that determines how we process information. A 
Meta-State refers to a state of thought-emotion nr physiology (e.g. anger, 
fear, joy, comfort, etc,) that we now bring to bear on another state. This then 
generates a complex and layered form of subjectivity—as in fear-a bout-fear, 
an ger- about- fea r, gu i I t-abou t-anger, joy -a b ou t- d epress ion, depression- 
a bout-joy. 


We here use the term "state" to refer to a mind-body stale that consists of 
thoughte-and-feelings. This makes il a holistic "neuro-Unguistic" state about 
something. Perhaps we think-and-feel angry a/wf Lhe way John treats us. 
A state then represents a form of human reactivity (or responsiveness) to 
something. 


A Meta-State speaks about our rea< I i on s- to- o u r - react i ons, I feel glad about 
my ability to feel afraid because it gives me important messages, i fear my 
anger lest it gets out of control. L guilt about experiencing too strong an 
emotion. I joy in my learning and appreciate my joy about my Learning. 


in Meta-States we no longer reference our thoughts-and-feelings to the 
world or to something outside our skin. We reference our thoughts-and- 
feelings to and about some of our other thoughts-and-feelings (states). In 
primary states, consciousness goes out to represent, filter, and give meaning 
Lo the world. In Meta-States, consciousness reflects hack to itself and some of 
its products (thoughts feelings). By stepping back from our primary states, 
concept*, ideas., men La I categories, internal experiences, etc. and ,J going 
meta" to them—we access a Meta-State about them. 


While Meta-Programs do not necessarily refer to, or comprise, states of 
mind-body consciousness, they certainly can. A Meta-Prog ram can become 
a Meta-State. 


229 



Figuring Out People 


Suppose for instance, that a person uses a particular style of thinking- 
emoting nearly all the time, and with almost all kinds of contexts. That 
Meta-Program then begins to function as a "driver Meta-Program ." (Hall, 
1990). If global or gestalt sorting operates as the driving force and influences 
dominate nearly all of that person's processing of information (#1), then 
more than likely it will induce that person into a kind of global state —a state 
of mind-and-body wherein he or she thinks-and-feelings and sorts for 
larger level things. 

If procedure (#2) drives another person, that Meta-Program may also corre¬ 
spond to, and induce, him or her into a procedure slate. Driver Meta- 
Programs (and those we over-use) frequently describe and create mind- 
body states, in this way, Meta-Programs can become Meta-States. 

What mechanism would explain this? It arises because the style of 
processing and sorting (the Meta-Program) frequently involves the kind of 
information processed. As such, the Meta-Program carries some internal 
representations (including beliefs, values, understandings, etc.) that keeps 
inducing (and re-inducing) the person into corresponding states. 

You have probably already noticed this in working with Meta-Programs, 
have you not? When we find a global person, that person not only 
processes information globally and deductively, but also values global 
thinking, believes in it and would argue against "watching the pennies in 
order to take care of the dollars." Similarly, the procedure person not only 
sorts for "step-by-step processes," but also values such and believes in the 
importance of such, etc. To get him or her to shift to "options" might, in 
fact, violate some of the person's beliefs and values. It would interrupt and 
contradict some of their most frequently experienced "states." 

Thus to the extent that we have over-valued and/or over-used a particular 
Meta-Program, we will develop a tendency to view everything through 
that particular filter. Suppose it consists of the Meta-Program of 
"specifics/details" in sorting information. Suppose that filter drives a 
person. Suppose further that the person has no flexibility of consciousness 
to shift up to the global perspective. Or what if (s)he has used this mindset 
as part of his or her self-definition, "1 am a detail person!" Or, we might 
suppose a person who has over-valued and over-used another Meta- 
Program, say procedures. This would then temper and affect most of that 
person's primary states making the person and those states fairly rigid and 
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5 1ructured. W hen the perstin ref]exively app 1 ies his or her thi nking-feeling 
about a prior state—(s)he will lend lo use this Mela Program, tit this way, a 
Meta Program can turn into, ami induce us into, a Meta-Stale, Hence, we might 
1 i n cl se I i -proced u re, praced Lire joy, procedure -1 ov e, procedu re-a n x i ety. 

Inasmuch then as thoughts (as internal representations) operate neurn- 
linguistically to induce us into states of mind body, frequently used Meta- 
Programs will habituate and that habituation can then induce, ti corresponding 
mind-body slate. Any habituated Meta-Program that generates a neuro¬ 
linguistic state, once we apply il lo another state, generates a Meta-State. 


Using this Understanding in Profiling People 

The value of Meta-Programs generally lie in the importance nl recognizing 
how a person pays attention to Lhings so that we can then match that style. 
In this way we can make our communication maximally impactful. If it 
matches (paces) a person's thinking, sorting, perceiving style—then il will 
have an inherent sense of familiarity, commonality, and feel of "making 
sense," 

Similarly, if we recognize that a particular thinking-emoting pattern also 
operates as a Meta-State in a person, then this can assist us in pacing that 
Meta-State so that the person feds understood and validated. 


Applying this to Corporate "Persons" 

As individuals develop perceptual styles, so do corporate organizations and 
businesses. They develop their own patterns and styles of perceiving 
"reality" and processing information. These sorting devices or patterns of 
perception describe, to speak more metaphorically, "the channel" through 
which the person or the company communicates. To not know such leaves 
one to making communicehonal attempts in the dark as to what style will 
work with this person or company To have the ability to "read" their Meta- 
Program (to pick iL up from their languaging, their gesturing, their eye- 
accessing cues, etc,) enables us to more quickly get to the same channel and 
speak their language. 
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Companies, like individuals, develop their own “personality," mood, and 
response style. In M.P we call the place from which one comes a "state of 
consciousness." When we recognize that a person operates from some 
state—we can take that into account in our communicating. This plays an 
especially important role whenever they have a strong state inasmuch as all 
of our learning, memory, behavior, perception and communication 
operates in a state-dependent way. 

I his also has great significance in terms of self-management, the manage¬ 
ment of our thoughts, emotions, moods, and behaviors. Without taking 
“state" into account without awareness, understanding, and skill in state- 
management, we tend to fail victim to our states, rather than operate as 
their director. The same applies to businesses. 


Conclusion 


For those who have eyes to see—we can learn to detect many of the Meta- 
Programs from the outside. This demands sensory awareness (Uptime), 
understanding of the Meta-Programs, practice at calibrating, and a commit¬ 
ment. To do so we have to calibrate to the cues that each person uniquely 
produces in his or her patterns. To learn this, begin with yourself. Once you 
have made yourself fully acquainted with your own Meta-Programs, begin 
to notice the non-verbal cues that you give off as you show people every 
day your Meta-Programs. 
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Appendix A 

A Comment On The Formatting Of The Meta-Programs 


NLP literature contains several different structural Formats for Meta- 
Programs, James and Woodsmall (1988) structured them from Simple to 
Complex, Others merely provide a list of the Meta-Programs. Others have 
structured them as a Personality Profile, As we have offered the meta-level 
analysis with a meta meta-level and sorted them according to Five 
categories i hat make up a "state of consciousness/'' we have done so to offer 
yet another format. In doing so, we do nol negate or discount in the least 
the value or usefulness of other methodologies or formats, bach has 
strengths and weaknesses. We developed this particular methodology 
because it offers another perspective about these meta-processes and out ol 
this format another set of technologies. 


From Simple to Complex Meta-Programs 

I (BB) wrote my manual on Meta-Programs based on the model as 
presented by James and Woodsmall in their book Time Line Tlterapy and 
the Basis of Personality. Wyatt brought these Meta-Programs into N1..P 
from the work of Jung (1923). Jung had sought to type cast people in such a 
manner so as to predict an individual's personality and, hence, behavior. 
Between 1942 and 1944 Isabel Briggs Myers and her mother Katherine C 
Briggs, developed the Myers-Briggs Type Indicator®—an instrument also 
based on Jungs work and now widely used today in psychological 
profiling in government and business. 

Wyatt and Tad (I98S) hypothesize that the Meta-Programs, coming from 
Jung through Myers-Briggs " and into NLP, begin with simple forms and 
from those the more complex programs arise (p. 95). The three elements of 
human experience internal states (IS), internal, processing of information 
(IP) and external behavior (EB) correspond remarkably to Jung's 
Introvert/Extrovert, Sensor/lnluitor, and Thinker/Feeler categories. Isabel 
Briggs Myers and Katherine C, Briggs added the fourth category 
J udger / Perce Iver (p. 91). 
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Assuming that these four psychological distinctions form four Simple Meta- 
Programs then Wyatt and lad identified four basic Meta-Programs and the 
other Complex Meta-Programs that arise from them. To date, no experimental 
or research evidence exists for this. But it remains a viable construction that 
you may want to play around with as you learn and use this model. James 
and Woodsmall (1988) believe that the relationship, direction, attention 
direction, and frame of reference Meta-Programs function as "the most 
important Meta-Programs in predicting how a person will act and react." 
(Bodenhamer, 1995 p. 16) 


Three Classifications 

Sid Jacobson (1996) in a work on moving from problem states to solution 
states, organized 15 Meta-Programs into three categories: Convincers, 
Motivators, and Thinking Style. Developed entirely apart from our model, 
this classification does fit with ours that begins with Thinking Style, goes to 
Emoting Style or Motivators and then on to Conation Style or Convincers 
(pp. 51-55). 
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The "Response" MelJ-profcrams: 29-19 


Figuring Out People 






24 A 




















Figuring Out People 



246 


etc- ? Or do you ncx 
really care about any of 
that and just want "to be 
yourseit." natural. 









Pawn / Control Sort Virkr jffi tftmd hJ wlr. and P^iUCf: In HUflWf mode _I'owcr 

efcnn l' about >4T7i u!}ii liijfii '.I ffcr pm it mang ‘iothers. AfiRMotV I^vpi-r, FtoCSW, Crunpiiler mode. _Ailiiiudon 

If you hdd to l liLstM- hirW you adn.pt to people who AsfcfrcflfHK'Mf; Prwirtrver t-yes :ii V c - Adiiemneiit 

try to con Lr-1! \ i.h )„ w kick do you gfvc most 
important^ to: I) wonknc to dominate or control 
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I stcemj or do you base -t upon n pi very, L,e, your 
inherent hurrunity mndc m Uod s imape, etc-' High 
Self-Hsteeni)? j 
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The NLP Eye-Access Chart And 
Rep resen hi lion System Predicates 


As people represent information internally they move their eyes, even 
though they may do it ever so slightly. Following someone's eye 
movements can allow you Lo know what sense modality a person may use 
at a given time to represent information, it is important to calibrate a 
person's organizations before making assumptions. With a "normally" 
organized right-handed person, the following describes the general pattern 


of eye accessing cues. 

© © 

Visual Construct 

visual 

( 3(3 

Visual Remembered 

V c 

€>€ 

i 

t f 

v n 

00 

Auditory Construct 

A c 



Auditory Remembered 

a r 

0© 



QQ 

Kin eath otic 

K 



Auditory Digital 

A° 


Predicates — words in language that indicate specific sensory modalities 
Representational Systems (RS): 

Visual; see, view, observe, witness, sight, spot, look, glimpse, glance, peer, 
peek, peep, survey, eye, examine, inspect, gaze, stare, glam, pale, Iind, read, 
show, etc. 

Auditory; listen, hear, overhear, sound, quiet, ask, beg, ring, chime, yell, 
scream, sing, speak, talk, shout, whisper, groan, moan, whine, buzz, call, 
click, etc. 
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Kinesthetic: bite, burst, bend, bind, break, fall, catch, fight, go, grasp, grab, 
hold, hit, climb, run, struggle, throw, walk, jump, push, feel, grip, handle, 
sense, impact, move, etc. 

Unspecified: seem, be, aware, have, think, believe, allow, become, be able, 
have to, must, shall, know, do, make, understand, create, contemplate, 
ponder, desire, appreciate, sense etc. 




Appendix D 

Hierarchy Of Language On The Scale 
Of Specificity And Abstraction 


The Chunking Up Process 

World of Meta-Level Abstractions 

(the Kantian Categories) 

(The Meta Meta-Programs and Meta-Statefe) 

Agreement F■ ram l'-o f-Reference 

t 

TV/rn, 1 doe? that mam nig mean to ypu? What 
idea, example describe? thin?" 

Tor whal purpose.,.?" 

"What intention do you have in this.,.?" 

Who! dm* J/j/s mean to ifdu?'' 

i 

When mediating, chunk up la get agreement. 
Chunk up until you get e nomin.iiizutjon. 

The Structure? of Intuition. 

Deductive Intuition: the ability to 
tula'a general principle and chunk down 
to apply and relate to specific si I mil inns:. 

Inductive Intuition: the ability Lo 
chunk up to find meanings, connections and 
relationships between the urn nil pieces. 

The Chunking Down Process: 

I 

"What examples/references? J ‘ 

'‘What specifiodSy do iion mam...?'' 

(Use any Meta-Model specificity question) 

I 

More and More Specific Details 
and Distinctions 


i he World of 5 ubinodaHties 
High lee cl Abstractions 
control lower-Level ideas, 
n: 11 n sl :ii Latin n s, understnnd i ngs 


The Big Picture 

The World uf Abstractions 

4 

'1 he language mechanism 
that moves us upward into 
higher level abstractions 
the Mr/for? Maid. 

Llsirig intuiting to gather/process 
information live here in the world ol the 
big chunks and into ' France" 

4 

Existence 

t 

Economy 

4 

Busahtfes 

CEO 

+ 

Marketin g M. i n agr: rs I-1 n a nee M amgers 

I 

Managers 

f 

Unit Managers 

4 

SHpfrL’rsnriS 

+ c 

Adm u r:s iVn-fltU 1 5 nj a t 

The language medtundm 

that enables us to move down 

the scale into Specificity the Meta-Modd 

Those who gather informs linn by 

Sensing live here. We come out 

oi trance when we move here. 

N dileu fmm Hierarchy of Idea? 

Copyright 19R7-l9% r I gel Mme-i) 
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Meta-Programs In Five Categories And Meta Meta-Programs 
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#8 I>urability #27 Responsibility j^lvfitJW^tSautte #47 ■''Time''Experience 

PmaedHe/Impenneuiifg Qiyt-R r^ytiiy/ Modditj^oncqrtmlizmg fn Ttitte'/Through "Time 

Under-Responsibility Eiqmiewing/Au thorizing 
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Meta-Programs As A Sorting Grid 


The ''Mental'* Meta-Programs 

#1. Chunk Size: 

General/Spedfie; Global/Detti i'S 

_SpeciEc Sorting/Globa 1 Sorting (Detail/General) 

_Abducting 

Contexts: 

Work /Career _Relationships 

intimates _Hobbies/Recreation 

. Sports _Other:__ 

_ H ,i g h / IVl l 'd l u m / Low level Dri ver MI *: Vos/ N n 

#2, Relationship Sort: Aid? ttfnfig/Miiomtching; Sameness or Difference/Opposite; 
Agree/Disagree 

_Samcness or Matehing/Difference or Mismatching 

Contexts; 

_Work/Career _ Relationships 

_Intimates Hobbles/Recreation 

_Sports _Other:_. 

_ High/Medium/Low level _Driver MP: Yes/No 


#3. Representational System Sort: Visunl/Aiiditary/Kinesihetic/Audttor}!-iHgita! 

_Visual/Auditory / Kinesthetic 

Contexts: 

Work /Career _Relationships 

. Intimates _J lobbies/Recreation 

_Sports _Other; __ 

__High/Medium/ Low !evei _ L>ri % er Ml 3 ; Yes /No 


. Cross Modalities; V-A, V-K, K-V, etc. 


#-3, | iiformation Cathering Stylr: UpHtne/Downtittw 
Down time/Uptime 
Contexts; 

_Work/ Career _Relationships 

_ Intimates _1 -lobbies/Recreation 

_Sports _Other:_ 

_High / Medium/Low level _ Driver MP: Yes/No 
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#5. Internal Perceiving Processes: Sensors/lntuitors 

_Sensor Inputting/Intuitor Inputting 

Contexts: 

_Work/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other._ 


_High/Medium/Low level Driver MP: Yes/No 

#6. Perceptual Categories Sort: Black-and-white vs Continuum 

_Black-and-vvhite/Continuum Thinking 

Contexts: 

_Work/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other:_ 


_ High/Medium/l.ow level _Driver MP: Yes/No 

#7. Scenario Thinking Style: Best-Case vs Worst-Case Scenario Thinking; 
Optim is ts/Pessimists 

_Optimists, Best-Case/Pessimists, Worst-Case 

Contexts: 

_Work/Career _Relationships 

_Intimates _I lobbies/Recreation 

_Sports _Other:_ 

High/Medium/Low level _Driver MP: Yes/No 

#8. Perceptual Durability Sort: Permeable/Impermeable 
_ Permeable Sorting/Impermeable Sorting 
Contexts: 

_Work/Career 

_Intimates 

_Sports 

_High/Medium/Low level 


_Relationships 

I lobbies/Rec mat ion 
_Other:_ 


_Driver MP: Yes/No 


#9. Focus Sort: Screeners/Non-screeners 

_Non-screening Sort/Screening Sort 

Contexts: 

_Work/Career 

_Intimates 

_Sports 

High/Medium/Low level 


_Relationships 

Hobbies/Rtxrcation 
_Other:_ 


Driver MP: Yes/No 


#10. Philosophical Direction: Why/How; Origins/Solution Process 

_Why—Origins/How—Function 

Contexts: 


_Work/Career 

_Intimates 

_Sports 

High /Medium /Low level 


_Relationships 

_Hobbies/ Recreation 

Other: _ 


_Driver VIP: Yes/No 
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#1 i. Reality Structure Sprt: A rist\i}dianjl\i(m Aristotelian (Statie/Proeess) 

_Aristotelian Static/Non-Aristotelun Process Sorting 

Contexts; 

_Work/Career _Relationships 

_Intimates _ Hobbies/Recreation 

_Sports _Other: _ 

High/ Med in in / Low level I driver MP; Yes/No 


#12. Com m u n ica tin na I C h a n n e I Sort; Verbal/Nm i- Verba I/Bain need 
Verba 1—Dig] I a I / Nl on - Verba I Anal ogu e / Ba I anceil 
Contexts: 


Work/Career 
_ Intimates 
_Sports 

_High/Medium/Low level 


_Relationships 

i 1 abb i L's / Rtxrea \ ion 

_Other: _ 

Driver MP: Yes/No 


The “Emotio na l ff Meta-l Programs 

#13. Emotional Coping Style or Stress Response Pattern: 

Passivitif/Agg wssion/Dissocin ted 

_Passive/Aggressive 

Contexts: 

W'ork/Career _Relationships 

__ Inti mates _Hob bies / Recnea tion 

_Sports _Other:_ 

_ High/Medium/Low level _ Driver MP: Yes/No 


#14. Frame of Reference or Authority Sort: IntrrmilfF.xhrnal; Self Referent/ 
Other-Referent 

. . 011 ter-Refer end i ig/ Sc I f- Re ferenc mg (E xte mal / Interna I Fra m es ) 

_Balanced in both Other*Referencing and Self-Referencing 

_Other-Referencing with Seif-Referencing check 

_Self-Keferendng with Other-Referencing check 

Contexts: 

_ Work /Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports 4 _Other:__ 

_High/Medium/Low level Driver MP; Yes/No 

_ If Other-Referencing; referencing off whom or what? 

Reference person or group? 

#15, Emotional State Sort: Assodaied/Dissoc-iated; Feeling/Thinking 

_A ssoci it led / D i ssocialod (Th inking/ Feeling) 

Contexts: 

_Negative Emotions _Positive Emotions 

_Present _Past Future 

_Work/Career _Relationships 

„_intimates _Hobbies/Recreation 

_Spurts _Other:_ 

High/Med!u ti i / Luw leveI L>river MI 3 ; Yes/Nu 
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#16. Somatic Response Sort: Active/Reflective/1nactive 
Inactive/Reflective/Active 
Contexts: 

_VVork/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level _Driver MP: Yes/No 

#17. The Convincer Or Believability Sort: Representation of Acceptance of Persuasion 
Looks, Sounils, or Feels Right and/or Make* Sente 
Looks Right/Sounds Right/Feels Right/Makes Sense 
Contexts: 

_Work/Career _Relationships 

_Intimates _Hobbies /Recreation 

_Sports _Other:_ 

_High/Medium/Low level _Driver MP: Yes/No 

_Process: 

_Automatic 

Repetition 
Time Period 
_ Never (almost never) 

#18. Emotional Direction Sort: Uni-directional/Multi-directional 

_Uni-directional / Multi-directional / Balanced 

Contexts: 

_Work/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sp< i rt _Other:_ 

High/Medium/Low level _ Driver MP: Yes/No 


#19. Emotional Intensity/Exuberance Sort: Des u rgency/S urgency} Timidity/Boldness 

_Desurgency/Surgenc\'/Balanced 

Contexts: 

_Work/Career _Relationships 

_Intimates I lobbies/Recreation 

_Sports _Other:_ 

High/Medium/Low level Driver MP: Yes/No 
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t hc “Vo liti o nal " Meta-Progranis 


#10. Di reel inn Sort: Toward and Away fiom, Pant Ansuranee/Ptihm' Possibilities: 

Approach/Avoidance 

_Tows rd / A w» i y t 7 rom {A p p roach / Av ni d a nee) 

Toward and Away from Equally 
Toward with some Away From 
Away from with some Toward 
Contexts: 

_Work/Career . Relationships 

_Intimates _Hobbi es / Recreation 

_. Sports ,_Other: _ __ _ 

_H i gh / Medi u m / Low lew I _Dri v er M P: Yes /No 

#21. Conation Choice in Adapting: OpfiOMS^ProcedHres 
Procedure / Op \ ion / Roth Op Lion- Proced u re 
Contexts: 

_Work /Career _ Relationships 

_Intimates Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level _Driver MF: Yes/No 

#22. Adaptation Sort: J utfgittgfPerceiving, CmtroHing/Flontirig 
(ud ging—coni col ling / Fercei vi n g—fl oa ting 
Contexts: 

_Work/Career _ Relationships 

Intimates . Hobbies/Recreation 

_Sports _ Other:_ 

_H i gh / M (?d turn / Low I evel Dr i vei MP; Yes / No 


#23. Reason Sort of Modal OperaLors: Neccssity/Possibility/Desirc Stick —Carrot 

_Pos& i bili ty / N ec ess i i y / Drs i il: / 1 m pf rssi bill ty 

Contexts: 

_ Work/Ca reer _.. Relationshi ps 

Intimates . Hobbles/Recreation 

Sports _Others__ 

Higli /Medium/Low level I.driver NiP: Yes/ No 


#24. Preference Sort: Primary interest Fevplp/PkcefThingx/At tivilif/tnjurmation 

_Peop le / P I aces/' 1 ’1 iln gs / A* : H v i t y /1 n ft >rm a tic 'n 

_Combinations of sneh: 

Contexts: 


Work/Career 

intimates 

Sports 

High/ Med i urn /Low level 


Relationships 
I lobbies/Recreation 

Other: _ 

Driver MP: Yes/No 


261 



Figuring Out People 


#25. Goal Sort—Adapting to Expectations: 

Perfection/Optimization/Skepticism 

_Perfectionistic/Optimizing/Skepticism 

Contexts: 

_Work/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level_Driver MP: Yes/No 


#26. Value Buying Sort: Cost/Convenience/Quality/Time 
Cost / Convenience / Q uality /Time 
Contexts: 

_Work/Career _Relationships 

_Intimates _ Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level _ Driver MP: Yes/No 


#27. Responsibility Sort: Over-Responsible/Under-Responsible 

_Over-Responsible/Under-Responsible/ Balanced 

Contexts: 


_Work/Career 

_Intimates 

_Sports 

High/Medium/Low level 


_Relationships 

_Hobbics/Recreation 

_Other:_ 

_Driver Ml’: Yes/No 


#28. People Convincer Sort: Distrust ingfTr us ting 

_Distrust/Trust Orientation 

Contexts: 

_Work/Career _Relationships 

_Intimates __ Hobbies/Recreation 

_Sports _ Other._ 

_High/Medium/Low level _Driver MP: Yes/No 


The External " Response " Meta-Programs 

#29. Rejuvenation of Battery Sort: Lxtrowrt. Ambivert, tntrowrt 

_Extrovert/Introvert/Ambivert 

Contexts: 


_Work/Career 

Intimates 
_Sports 

_High/Medium/Low level 


_Relationships 

_Hobbies/Recreation 

_Other_ 

Driver MP: Yes/No 


#30. Affiliation & Management Sort: Independent fleam Player/Manager 

Management/Independent/Dependent/Potential Manager/Team Player 
Contexts: 

_Work/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other:_ 

_ High/Medium/Low level _Driver MP: Yes/No 
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#31. Communication Stance Sort: Ha$ir Communication Motles 
HI am er /1 1 1 aeater /i '.a m pute r / D is Lrac ter/ Level er 
Contexts: 

_ Work / Career __ Rel ationshi ps 

_intimates _Hobbies/Recreation 

_Sports _Other:_ 

_High/ Medium / Low level _Dr ive r M P: Yes / No 

#32. General Response Style: 

Congr i tet r t/lncaf ign i&U/Co mpot il ive/COty 'em t ii v/Polsrity/Mt't u 

_Con g ri 1 1 Ly / T ncongru i ty/ -Co m petiti ve /Coopera I i ve / Pol a i i ty / Meta 

Contexts: 

_Work/ Career j_ Rel a tion shi ps 

_intimates _Hobbies/Recreation 

_Sports __Other_ 

_High/Medium/Low level _Driver MP: Yes/No 

#33, Somatic Response Style: AdiVe/RtfiL'ctive/Both/lmcthv 
Ac! i ve / R< ■ 11 ec 1 1 ve / B o th 
Contexts; 

_Work/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other:_ _ 

High/Medium/Low level _Driver MP: Yes/No 

#34. Wurk Preference Sort: Thing^/5ystems/Peuple/ltiforrniitk>ti 
Thi ngs / Sy s to m s / Pco p Eo / Info rma tion 
Contexts: 

_Work/Career _ Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other:_ _ 

_High/Medium/Low level _Driver MP: Yes/No 

#35. Comparison Sort: QuantitatiVL’fQunlit&tiiv 
Quantitative Sorting/Qualitative Sorting 
Contexts: 

_Wo rk / C areer _Relations!*! i ps 

_Intimates _Hobbies/Recreation 

_Sports _, Other_ 

_High/Medium/Low level _Driver MP: Yes/No 

#36, K nu w I edge Sort: Modiiling/CuneeptuaIizing/Demonstra tii ig/Expericncitig/Au t hortzing 
Mod el i ng / Con cep tu a I izi ng / 

Den ion s I rp ting / Experien d ng / 

Authorizing 

Contexts: 

_Work/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other: ___ 

_ High/Medium/Low level _Driver MP: Yes/No 
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#37. Completion/Closuro Sort: Closure/Son Closure 

_ Closure/Non-Closure 


Contexts: 


VVork/Career 

_Relationships 

Intimates 

1 lobbies/Recreation 

_Sports 

Other: 

High/Modi urn/Low level 

Driver MP: Yes/No 

#38. Social Presentation: Shrewd and Artful/Genuine and Artie ss 

Shrewd and Artful/Genuine and Artless 

Contexts: 


Work/Career 

_Relationships 

_Intimates 

1 lobbies / Kecrea tion 

_Sports 

Other: 

_High/Medium/Low level 

_Driver MP: Yes/No 

#39. Hierarchical Dominance Sort: Power/Affiliation!Achievement 

_Power/Affiliation/Achievement/Balanced 

Contexts: 


_VVork/Career 

_Relationships 

_Intimates 

1 lobbies/Recreation 

_Sports 

C>ther: 

_High/Medium/Low level 

_Driver MP: Yes/No 

The Meta Meta-Programs 


#40. Value Sort: Emotional Needs/Belief Systems 

_Toward Values/Away From Values 

List of: 


Contexts: 


_VVork/Career 

_Relationships 

_Intimates 

_1 lobbies/Recreation 

_Sports 

i >ther 

_High/Medium /Low level 

_Driver MP: Yes/No 

#41. Temper to Instruction Sort: 

S t rong ■ Will/Compl tan t 

Strong-Willed/Compliant 


Contexts: 


_Wbrk/Career 

_Relationships 

_Intimates 

1 lobbies/Recreation 

_Sports 

Other: 

_High/Medium/Low level 

_Driver MP: Yes/No 

#42. Self-Esteem Sort: Conditional/Unconditional 

Conditional SE/Unconditional SE 

Contexts: 


_VVork/Career 

Relationships 

_Intimates 

1 lobbies/ Recreation 

_Sports 

Other: 

_High/Medium/Low level 

_Driver MP: Yes/No 
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#13. Self-Confidence fini-L: Higk/Umf 

Low Self-t"onfidonee/High Se 1 f-Cunfidenee 
Contexts: 

_Wo rk/Ca reer _Rela 1 i onsh S p s 

_Intimates _ Hobbies/Recreation 

_Spot Lx _Ol It e r_ 

_ High/Medium/Low level _Driver MF: Yes/No 

_ t Self-Confidences in w r hal specifically? 


#44, Self-Experience Sort: ^Aimi/Entution/Iiihly/Roh' 

Mi 11 d /EmLiin >it /Wi 11/Bodv / Role/Fosition/ Sp int 
Contexts: 

_Work /Career _Relationships 

_ 1 n Hma tea _Hobb ies / Recreation 


_High/Medium/Low level 


Other:._ 

Driver VIP: Yus/No 


#45. Sul f-Integrity: CotifUcU'd bicangruifg/Hantiotjious Integration 

_J ncong rue i i cy / Co it gr-i ic it cy 

Con. texts: 

Work/Career _ Relationships 

_Intimates ^ Hobbies/Recrea tion 

_Sports _Other:__ 

High/Medium / Li > w level _ Driv c r M P: Yes / N<1 


#4 b. "Time" Tenses Sort: Fast/P rcsent/Fiitltrr 

_Past / PruHi'j Tt/FulLi re/ A temporal 

Contexts; 

Work/Career _ Relationships 

.Intimates _Hobbies/Recreation 

__Sports __Other;_ 

_High /Medium/Low level _ Dr i ver M P; Yes / N o 

#47. "Time" Experience: In “Time''/’Through "Time"; Sequential Vs Random Hurting 

_In "Time"/Through 'Time" (Random/Sequential) 

Contexts: 

_ Work/Career Relationships 

intimates _ Hobbies/Recreation 

_Sports _Other:___ 

_H i gh / M ed ium / Low lev el □ ri ver M1 y ' Yes/ N o 


#4fi, "Time" Access Sort; Randonif5cqU<?ntial 
Random Accessing/Sequential Accessing 
Contexts: 

_Work /Career Relationships 

In tim a tes Hobbies / Recrea tion 

_Sports ._Other;____ 

H igh/ Medium /Low level _ Drivet MF: Yes/No 

I 
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#49. Ego Strength Sort: Unstable/Stable 

_Unstable/Stable 

Contexts: 

_Work/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level _ Driver MP: Yes/No 

#50. Morality Sort: W’cak/Stwng Super-ego 
Unconscien tious / Conscien tiou s 
Weak/Strong Super-ego 
Contexts: 

_Work/Career _Relationships 

_Intimates _Hobbies/Recreation 

_Sports _Other:_ 

High/Mcdium/Low level _Driver MP: Yes/No 

#51. Causation Sort: Causeless, Linear Cause Effect (CE). Multi-CE, Personal CE, 
External CE, Magical, Correlational 

_Causeless, Linear, Multi, Personal, External, Magical, Correlational 

Contexts: 

_Work/Career _Relationships 

_Intimates _1 iobbies/Recreation 

_Sports _Other:_ 

_High/Medium/Low level Driver MP: Yes/No 
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There In No "Is" 


Did you notice that we wrote this book using the General Semantic ex ten- 
sional device called H, -Prime (except for quotes from others}? We did. 

E-what? English-pWmfi of I lie "to be" verb family of passive verbs (is, am, 
are, was, were, be, being, been)- Invented by D, David Bourland, |r. and 
popularized by Bourland and Paul Dermithorne Johnston in To Re or Not: 
An E-Prime Anthology f E-Prime and I '.-Choice em powers people to not fall 
into the "is" traps of language. 

The "is" traps? Yes, Alfred Korzybski (1941/1994) warned that the "is" of 
identity and the "is" of predication present two dangerous linguistic and 
semantic constructions that map falsetto-fact conclusions. The first lias to 
do with identity—how we identify a tiling or what we identify ourselves 
with and the second with attribution; how we frequently project our "stuff" 
onto others or onto things without realizing it. 

Identity as "sameness in all respects," does not even exist. It can't. AI the 
sub-microscopic level, everything involves a "dance of electrons" always 
moving, changing, and becoming. So no thing can ever "stay the same" 
even with itself. So nothing "is" in any static, permanent, unchanging way. 
Since nothing exists as eternal, but since everything continually changes, 
then nothing "is." To use "is" mis-speaks, mis-evaluates, and mis-maps 
reality. To say, "She is lazy ..." "That is a stupid statement..." falsely maps 
reality. And Korzybski argued that unsanity and insanity ultimately lie in 
identifications. 

Predication refers to "asserting" something. So to say, "Tins is good," "That 
flower is red," "He is really stupid!" creates a language structure which 
implies that something "out there" contains these qualities of "goodness," 
"redness," and "stupidity," The "is" suggests that such things exist indepen¬ 
dent of the speaker's experience. Not so. Our descriptions speak primarily 
about our internal experience indicating our judgments and values. More 
accurately we could have said, "1 evaluate as good this or that," "I see that 
flower as red," "1 think of him as suffering from stupidity!" 
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"Is" statements falsely distract, confuse logical levels, and subtly lead us to 
think that such value judgments exist outside our skin in the world "objec¬ 
tively." Wrong again. The evaluations (good, red, stupid) function as defin¬ 
itions and interpretations in the speaker's mind. 

The "to be" verbs dangerously presuppose that "things" (actual events or 
processes) stay the same. Not! These verbs invite us to create mental repre¬ 
sentations of fixedness so that we begin to set the world in concrete and to 
live in "a frozen universe." These verbs code the dynamic nature of 
processes statically. "Life is tough." "I am no good at math." 

Do these statements not sound definitive? Absolute? "That's just the way it 
is!" No wonder Bourland calls "is" "am" and "are," etc. "the deity mode." 
"The fact is that this work is no good!" Such words carry a sense of 
completeness, finality, and time-independence. Yet discerning the differ¬ 
ence between the map and the territory tells us that these phenomena exist 
on different logical levels. Using E-Prime (or E-Choice) reduces slipping in 
groundless authoritarian statements which only closes minds or invites 
arguments. 

If we confuse the language we use in describing reality (our map) with 
reality (the territory), then we identify differing things. And that makes for 
unsanity. There "is" no is. "Is" non-references. It points to nothing in 
reality. It operates entirely as an irrational construction of the human mind. 
Its use leads to semantic mis-evaluations. 

Conversely, writing, thinking, and speaking in E-Prime contributes to 
"consciousness of abstracting" (conscious awareness) that we make maps of 
the world which inherently differ from the world. E-Prime enables us to 
think and speak with more clarity and precision as it forces us to take 
first-person. This reduces the passive verb tense ("It was done." "Mistakes 
were made."). It restores speakers to statements, thereby contextualizing 
statements. E-Prime, by raising consciousness of abstracting, thereby 
enables us to index language. Now I realize that the person 1 met last week. 
Person i ast W oek f "is" not equal in all respects to the person that now stands 
before me. Person this. week. This assists me in making critical and valuable 
distinctions. 
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E-Choice differs from E Prime in that with it one uses Hi r '7s' 0 / existence 
(e.g. "Where is your office?'" "It is on 71 h. Street at Orchard Avenue "), ike 
auxiliary "is" (e.g. "Me is coming next week.") and the "is" of mme f (e.g. 
"What is your name?" "ft is Michael" "My name is Bob/')* Though we 
wrote this in E-Prime, we have decided to begin to use E-Choice so as to 
avoid some circumlocutious phrases that we have used in the past(l), 

Reference: Hall (1995) "Elevating NLP to !-Prime" (Feb. 1995), Anchor 
Point. 
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Meta-Programs To Come 


In order to not leave the impression that we have exhausted all possible 
Meta-Frograms with these 51, we would call your attention to WoodsmaH's 
(19H8) work wherein he included a section I hat he playfully entitled, “Wyatt 
Woods mail's Meta Progromming Cookbook/ r Or f "Everything you e ve r wan ted 
to know about sorting principles and were afraid to ask." There he enumer¬ 
ated not only Leslie and Richard's original Meta-Programs for therapy, and 
his expanded version, but multiple other sources and lists of Meta- 
Frograms. 

Within those lists we have identified additional ones that seem most 
promising hi us. We have named the sort in bold with its distinctions in 
italic. 

* Stale: Prlmary/Meta Aware {Very similar to tile Meta-Slates model) 

* M e m 11 ry : Re! wittg/Mda A ware 

* Rule Structure: my rules for me; my ruins for me/my rules for you; no ruiss for 
me/my rides for you; my rules fur mefyouT rules for you (Source: Roger Bailey) 

* Context: High/Low (sources: Edward Hail, Gregory Bateson, p, 99) 

* Harmnny: Moving A way from D ishnrmonu/M oving away fit, an I iarmony/Toward 
l Itirmmiit/Towa t d Dishan n ony 

* Mental Development: Noise/Correlattons (paltetns)/Regularities/Laws/Counter 
Bxamph^/Syn thesis 

* Men tal Orderi ng: Titos is/A ntithc&is/Synthtttis 

* Tangibility Order: C.'urtCretr (connected, undifferentiated, sensuous)/Ahstftict 
(unconnected) 

* Cosmos Order: Messy/Un messy/fussy! 

* Eschatological: Life after death,/No life after death; 

Heaven/Mel l/Reinca r nut ion/Li tnbo/Extin ctioti 

■ Kolb Learning Styles: Concrete/Abstract Concept utilization/Active 
Lx peril nen tatioi i/Reflect ive 

Observa i io n/Acct mimoda l0 rfl ihvrrger/Asaim Ha tor/Coi tverger 

* Gardner Multiple Intelligences: Linguistic, Logical Mathematieal/Spa! tal. 

M a tyiCiif, Body-K i> issthet icfln! ra ■ Personal fin ter-1 'er&mnl 

* Learning type: One Time Learning/Rtdnforcement Learning 

* A mb igui ly Tv pcs: .'\5 d/C'omplex/Jnsolvable 

* Risk Taking: Safety (no RT)/Cautious (some R1 i/ChxUengirtg (high level RT)/ 

Pooh (total R’l) 

* Time Nature: Compressed Time/Expanded dime 

* Memory Playback: £?oh If nitons Real T i me/Conlinnous Skip ’Lurie 

* Memory Evaluation: Original Criteria/Present Pay Criteria 
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Glossary Of NLP Terms 

Accessing Cues; Tlie w ay s we tune orn* bodi.es by breathing, p nsture 

gesture tmd eye movements to think in certain ways. 

A s - If I rat tic: Prete n d i n g tha t some event has hii ppened, so th inking ' 'as 

it" iL had occurred, encourages creative problem-solving 
by mentally going beyond apparent obstacles to desired 
solutions. 

Analogue: Continuously variable between limits, like a dimmer 

switch for a light. An analogue sub modality varies like 
light to dark, while □ digital submodality operates as 
either off or on, e.g, we see a picture in either an associated 
or dissociated way. 

Anchoring: The process by which any stimulus or representation 

(external or internal) gets connected to and so triggers a 
response. Anchors occur naturally and intentionally (as in 
analogue marking). The Nil 1 concept of anchoring 
derives from I he Pavlovian stimulus-response reaction, 
classical conditioning. In Pavlov's study the tuning fork 
became the stimulus (anchor) that cued the dog to 
salivate. 

Association: This refers to mentally seeing, hearing, and feeling from 

inside an experience. Associated contrasts with dissoci¬ 
ated, In dissociation, you see a young you in the visual 
image. Generally dissociation removes emotion from the 
experience while in association we experience the infor¬ 
mation emotionally 

Auditory: The sense of hearing, one of the basic Representation 

Systems, 

Behavior: Any activity we engage in, micro-like thinking, or macro¬ 

like external actions, 
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Beliefs: 

Calibration: 

Chunking: 

Complex 

Equivalence: 

Congruence: 

Conscious: 

Content: 

Context: 

Cues: 

Deletion: 


Thoughts, conscious or unconscious, which have grown 
up through into a generalization about causality, meaning, 
self, others, behaviors, identity, etc. Beliefs address the 
world and operating in it. Beliefs guide us in perceiving 
and interpreting reality. Beliefs relate closely to values. 
NLP has several belief change patterns. 

Becoming tuned-in to another's state via reading non¬ 
verbal signals previously observed and calibrated. 

Changing perception by going up or down levels and/or 
logical levels. Chunking up refers to going up a level 
(inducing up, induction). It leads to higher abstractions. 
Chunking down refers to going down a level (deducing, 
deduction). It leads to more specific examples or cases. 

A linguistic distinction wherein someone makes two 
statements to mean the same thing, e.g. "He is late; he 
doesn't love me." 

A state wherein one's internal representation works in an 
aligned way. What a person says corresponds with what 
s/he does. Both their non-verbal signals and their verbal 
statements match. A state of unity, fitness, internal 
harmony, not conflict. 

Present moment awareness. Awareness of seven +/- two 
chunks of information. 

The specifics and details of an event, answers wfwt? and 
why? Contrasts with process or structure. 

I he setting, frame or process in which events occur and 
provides meaning for content. 

Information that provides clues to another's subjective 
structures, i.e. eye-accessing cues, predicates, breathing, 
body posture, gestures, voice tone and tonality, etc. 

The missing portion of an experience either linguistically 
or representationally. 
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Glossary Of NLP Terms 


Digital: 

Dissot in f ion: 

Distortion: 

Downtime: 

Ecology: 

Elicitation: 

Empowerment: 

Eye-Accessing 

Cues: 

Epistemology: 

First Position: 

Frame: 


Varying between two states e.g. a light switch—either on 
or off,. A digital submodality: color or black-and-white; an 
analogue submodality: varying between dark and bright. 

Not "in" an experience, but seeing or hearing it from 
outside as from a spectator's point of view, in contrast to 
association. 

The modeling process by which we inaccurately represent 
something in our neurology or linguistics, can occur to 
create limitations or resources. 


Not in sensory awareness, but "down" inside one's own 
mind seeing, hearing, and feeling thoughts, memories, 
awarenesses, a light trance state with attention focused 
inward. 

The question about the overall relationship between idea, 
skill, response and larger environment or system, Internal 
ecology: the overall relationship between person and 
thoughts, strategies, behaviors, capabilities, values and 
beliefs, The dynamic balance of elements in a system. 

Evoking a stale by word, behavior, gesture or any stimuli. 
Gathering information by direct observation of non-verbal 
signals or by asking Meta-Model questions. 

Process of adding vitality, energy, and new powerful 
resources to a person; vitality at the neurological level, 
change of habits. 

Movements of the eyes in certain directions indicating 
visual, auditory or kinesthetic thinking (processing). 

The study of how we know what we know. NLP as air 
epistemology. 


Perceiving the world from your own point of view, associ¬ 
ated, one of the three perceptual positions. 

Context, environment, meta-level, a way of perceiving 
something (as in Outcome Frame, "As If" Frame, 
Backtrack Frame, etc.). 
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Future Pace: 

Generalization: 

Gestalt: 

Hard Wired: 

Incongruence: 

Installation: 

Internal 

Represett ta turns: 

Kinesthetic: 

Leading: 

Logical Level: 


Process of mentally practicing (rehearsing) an event 
before it happens. One of the key processes for ensuring 
the permanency of an outcome, a frequent and key ingre¬ 
dient in most NLP interventions. 

Process by which one specific experience comes to repre¬ 
sent a whole class of experiences, one of the three 
modeling processes in NLP. 

A collection of memories connected neurologically based 
on similar emotions. 

Neurologically based factor, the neural connectors 
primarily formed during gestation, similar to the hard 
wiring of a computer. 

State wherein parts conflict and war with each other, 
having reservations, not totally committed to an outcome, 
expressed in incongruent messages, signals, lack of align¬ 
ment or matching of word and behavior. 

Process for putting a new mental strategy (way of doing 
things) inside mind-body so it operates automatically, 
often achieved through anchoring, leverage, metaphors, 
parables, reframing, future pacing, etc. 

Patterns of information we create and store in our minds, 
combinations of sights, sounds, sensations, smells and 
tastes. 

Sensations, feelings, tactile sensations on surface of skin, 
proprioceptive sensations inside the body, includes 
vestibular system or sense of balance. 

Changing your own behaviors after obtaining rapport so 
another follows, an acid test for high level of rapport. 

A higher level, a level about a lower level, a meta-level that 
drives and modulates the lower level. 
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Gbssgry Of NLP firms 

Loop* s: A circle, cycle, a story, metaphor or representation that 

goes back to its own beginning, so that it loops beck (feeds 
back) onto itself. An open loop: a story left unfinished. A 
dosed loop: finishing a story In strategies: loop refers to 
getting hung up in a set of procedures that have no way 
out, the strategy fails to exit. 

Map oj Reality: Model of the world, a unique representation of the world 

built in each person's brain by abstracting from experi¬ 
ences, comprised of a neurological and a linguistic map, 
one s internal representations (JR). 

Matching: Adopting facets of another's outputs (behavior, words, 

etc.) to enhancing rapport. 

Meta: Above, beyond, about, at a higher level, a logical level 

higher, 

Mata-Model: A model with 1J (or 12) linguistic distinctions that identi¬ 

fies language patterns that obscure meaning in a commu¬ 
nication via distortion, deletion and generalisation. El (or 
12) specific challenges or questions by which to clarify 
imprecise language (itl-formedness) to reconnect it to 
sensory experience and the deep structure. Meta- 
modeling brings a person out of trance. Developed, 1975, 
by Richard Handler and John Grinder. Basis of all other 
discoveries in MLR 

Meta-Programs: I he mental/perceptual programs for sorting and paying 

attention to stimuli, perceptual (liters that govern atten¬ 
tion, sometimes 'neuro-sorts," or meta-processes. 

Meta-St at vs: A s la to a b o u t a y ta te, bring i ng a sta te of in i n d -bod y ( fear, 

anger, joy, learning) to bear upon another state front a 
higher logical level, generates a gestalt state—a Meta- 
Stale, dev eloped by Michael Hall. 

Mismatching: Offering different patterns of behavior Lo another, 

breaking rapport lor the purpose of redirecting, inter¬ 
rupting, or terminating a meeting or conversation, 
mismatching as a Meta-Program. 
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Modal 

Operators: 


Model: 


Modeling: 


Model of the 
World: 


Multiple 

Description: 

Neuro- 

Linguistic 

Programming: 


Nominalization: 


Outcome: 


Pacing: 


Linguistic distinctions in the Meta-Model that indicate the 
"mode" by which a person "operates"—the mode of 
necessity, impossibility, desire, possibility, etc., the predi¬ 
cates (can, can't, possible, impossible, have to, must, etc.) 
that we utilize for motivation. 

A description of how something works, a generalized, 
deleted or distorted copy of the original. 

A process of observing and replicating the successful 
actions and behaviors of others, the process of discerning 
the sequence of IR and behaviors that enable someone to 
accomplish a task, the basis of accelerated learning. 

A map of reality, a unique representation of the world via 
abstraction from our experiences, the total of one's 
personal operating principles. 

The process of describing the same thing from different 
viewpoints. 

The study of excellence, a model of how people structure 
their experience, the structure of subjective experience, 
how humans become programmed in their thinking- 
emoting and behaving in their very neurology by the 
various languages they use to process, code and retrieve 
information. 

A linguistic distinction in the Meta-Model, a hypnotic 
pattern of trance language, a process or verb turned into 
an (abstract) noun, a process frozen in time. 

A specific, sensory-based desired result, should meet the 
well-formedness criteria. 

Gaining and maintaining rapport with another by joining 
their model of the world by saying which fits with and 
matches their language, beliefs, values, current experi¬ 
ence, etc., crucial to rapport building. 


290 



Glossary Of NLP Terms 


Parts: 


Perceptual 

Filters: 


Perceptual 

Position: 

Physiological: 

Predicates: 

Preferred 

System: 

Presuppositions: 

Rapport: 


Reframing: 


Representation: 

Representation 
System (PS); 


Unconscious parts, sub-personalities created through 
.some Significant Emotional Experience (SEE), disowned 
and separated functions that begin to take on a life of iheir 
own, a source oi infra-personal conflict when incongruous. 


Unique ideas, experiences, beliefs, values, Meta-Programs, 
decisions, memories and language that shape and color 
our model of the world. 

Our point of view, one of three positions: first position—■ 
associated,, second position—from another person's 
perspective, third position—from another other position. 

The physical part of the per win. 

What we assert or predicate about a subject, sensory-based 
words indicating a particular Representational Systems 
(visual predicates, auditory kinesthetic, unspecified). 

The RS that an individual typically uses most in thinking 
and organizing experience. 

Ideas that we have to take tor granted for a communica¬ 
tion to make sense, assumptions, that which "holds" 
(position) "up" (sup) a statement "ahead of time" (pre). 

A sense of connection with another, a feeling of mutuality, 
a sense of trust, created by pacing, mirroring and 
matching, a state of empathy or second position. 

Taking a frame-of-reference so that it looks new or 
different, presenting an event or idea from a different 
point of view so it has a different meaning; content or 
context reframing, a change pattern. 

An idea, thought, presentation of sensory-based or evalu¬ 
ative based information. 

How we mentally code information using the sensory 
systems: Visual, Auditory, Kinesthetic, Olfactory, and 
Gustatory, 
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Requisite 

Variety: 

Resources: 

Resourceful 

State: 

Satir 

Categories: 

Second 

Position: 

Sensonj Acuity: 

Sensory-Based 

Description: 

State: 

Strategy: 

Submodality: 

Synesthesia: 


Flexibility in thinking, emoting, speaking, behaving; the 
person with the most flexibility of behavior controls the 
action; the Law of Requisite Variety. 

Any means we can bring to bear to achieve an outcome: 
physiology, states, thoughts, strategies, experiences, 
people, events or possessions. 

The total neurological and physical experience when a 
person feels resourceful. 

The five body postures and language styles indicating 
specific ways of communicating: leveler, blamer, placater, 
computer and distracter, developed by Virginia Satir. 

Perceiving the world from another's point of view, in tune 
with another's sense of reality. 

Awareness of the outside world, of the senses, making 
finer distinctions about the sensory information we get 
from the world. 

Information directly observable and verifiable by the 
senses, see-hear-feel language that we can test empirically, 
in contrast to evaluative descriptions. 

Holistic phenomenon of mind-body-emotions, mood, 
emotional condition, sum total of all neurological and 
physical processes within an individual at any moment in 
time. 

A sequencing of thinking-behaving to obtain an outcome 
or create an experience, the structure of subjectivity 
ordered in a linear model of the TOTE. 

Distinctions within each RS, qualities of internal represen¬ 
tations, the smallest building blocks of thoughts, charac¬ 
teristics in each system. 

Automatic link from one RS to another, a V-K synesthesia 
involves seeing-feeling without a moment of conscious¬ 
ness to think about it, automatic program. 
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Third Position: 


Time-line: 


Unconscious: 


Universal 

Quantifiers: 


Unspecified 
Sou its; 

Unspecified 

Verbs: 

Uptime; 


Value: 


Visual: 

Visualization: 


Well- 

Formedness 

Condition: 


Fercei v i ng the wor]d from the vi.ewpoint of an observer 's 
position, one of the three perceptual positions, where you 
see both yourself and another. 

j 

A metaphor describing how we store our sights, sounds 
and sensations of memories and images, a way of coding 
and processing the construct ' time/ 

Everything not in conscious awareness, minor 
Kepresentational Sy stems. 

A linguistic term in the Meta-Model for words that code 
things with "ailness" (every, all, never, none, etc.), a 
distinction that admits no exceptions. 

Nouns that do not specify to whom or to what they refer. 


Verbs that have the adverb deleted, delete specifics of the 
action. 

State where attention and senses directed outward to 
immediate environment, all sensory channels open and 
alert 

What is important to you in a particular context? Your 
values (criteria) are what motivate you in life. On the end 
ot all motivational strategies you will find a kinesthetic. 
This kinesthetic is an unconscious value. 

Seeing, imagining, the RS of sight. 

The process of seeing images in your mind. 

The criteria that enable us to specific an outcome in ways 
that make il an achievable and verifiable, powerful tool 
for negoti a ting win / w in solu ti on s. 




Michael Hall. Ph.D. and 
Bob Bodenhamer, D.Min. are 

two of ihe brightest and 
most enthusiastic authors 
on the NLP scene today. 
Renowned for their 
integrity, their compassion, 
and their dedication to 
applying and expanding 
\LP into areas where it has 
not traveled previously, 
both have made major 
sacrifices to pursue their 
interests in Nl P. Their 
previous book, 

Time-Lining: Patterns for 
Adventuring in “Time" has 
been hailed as a major 
advance in the study of 
Time-Lines. 



Figuring out people ... we all attempt it. Being a part of 
society practically demands it. We each spend time every 
day 'mind-reading' the people we live and work with, 
questioning their motives, guessing at their intentions. But 
how effectively are we achieving this task? And do we 
even have ourselves figured out? 

In this revelatory book, Hall and Bodenhamer build upon 
the NLP Meta-Program model and apply it to the specific- 
task of figuring out people. Focusing on how people function in 
terms of their cognitive processing (thinking), emoting 
(somatizing Ideas into the body), speaking (languaging the 
self and others) and behaving (responding, relating), 
Figuring Out People allows us to discover not what people 
arc, but how Huy work in a given situation. In recognising the 
processes people partake in, we can begin to figure people 
out in an instant, and immediately communicate with 
them in the most effective, productive ways. 


Figuring Out People is unique in several way s. First, it 
I explains the origins of Meta-Programs and places them in the 
i larger context of human growth and change; second, it provides 
an in-depth discussion of Met a-Programs; and third, it 
i contributes to the dcivlopment and expattsion of Meta-Programs. 
j An outstanding contribution to this area which lies at the 
| heart of NLP. 

• —Wyatt Woodsmall 


: 


i 


Michael and Hob's enthusiasm and commitment to clarifying and 
adding to the body of NLP knowledge continues unabated. This 
is dejith coverage of Meta-Programs and a must for your NLP 
library. The book encapsulates everything that has ever been 
written, presented and developed plus much more new material 
besides. I particularly liked the motivating exercises that get 
you using what you luwe learned. An excellent and truly 
comprehensive book. 

—Katrina Patterson 
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